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Abstract 

The main aim of this paper is to explore preschool teacher’s perspectives on the implementation 

of gender goals as set by the Swedish national curriculum for preschools. This qualitative 

research endeavours to investigate the way preschool teachers implement the curriculum and 

what are their feelings when implementing them. Finally, the research also seeks to explore the 

teachers’ views based on their experience on ways to improve the curriculum. Six preschool 

teachers, who are teachers in international preschools in Sweden were interviewed; three 

female pedagogues and three male ones. A thematic analysis was conducted on the transcribed 

material of the interviews and three primary themes emerged: I) implementation of the 

curriculum through everyday engagement with the students II) mixed feelings when 

implementing gender-equality pedagogy and III) satisfaction about the gender goals set by the 

curriculum but beliefs that it can be improved. In conclusion this paper, by closely examining 

the preschool teachers’ perspectives and opinions, seeks to aid the discussion on gender 

teaching to young children in preschools. 
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Introduction  

Preschools in Sweden follow the Swedish Curriculum for preschools, called Läroplan för 

förskolan (Lpfö 18). Lpfö 18 is the document that constructs the policy of the Swedish 

education in preschools. It consists of guidance on what a Swedish preschool should be while 

sets goals that the preschools should aim to achieve throughout the year. Billmayer et al. (2019, 

p.43) argue that Lpfö 18 emphasizes digitalisation, sustainable development, gender equality 

and children's rights to bodily and personal integrity. These are the main topics that the 

curriculum’s goals focus on. With the aim of promoting a humanistic child, Lpfö 18 seeks to 

function as a guide for the teachers on what they should focus; however, it offers free 

interpretation of how these goals can be achieved. Teachers are free to plan any activities they 

in order to promote the curriculum’s goals, something that is very intriguing to be researched. 

Arguing that preschool teachers are free to plan any activities they consider appropriate for 

reaching the goals of the curriculum means that they have to explain which goals of the 

curriculum each activity aims at reaching. Therefore, the teachers are both free to plan and set 

any activities they want and have to connect these activities with the Lpfö 18 curriculum. 

Gender teaching and gender roles in preschool occupy a prominent place in the Lpfö18 

document. The word gender is referred 12 times within the 26 pages of the document something 

that illustrates the importance set on this matter by the Skolverket, which is the central 

administrative authority in Sweden for the public school system for children, as well as for 

preschool activities. Dominant is the notion within the Lpfö that the preschool should offer 

equal opportunities and treat all children equally no matter the “gender, transgender identity or 

expression, ethnic origin, religion or other belief” (Skolverket, 2019, p.5). The focus here is on 

treating each child equally, no matter their gender, no matter if they are boys or girls or any 

other gender. Avoiding discrimination against children based on their gender is significant for 

a preschool teacher to follow. To treat a child equally means to offer the same opportunities 

for unbiased knowledge to everyone, without addressing different activities to children based 

on their gender.    

Preschool teachers in Sweden have to incorporate the Lpfö 18 policy in their planning. In other 

words, they have to find ways through activities in order to teach all the aspects required by 

the document to the young students. However, a preschool day for a teacher is a day full of 

activity and full of ongoing contact with the pre-schoolers. Therefore, the incorporation of what 

the document requires is something that happens throughout the day, through the simplest 

things such as the choice of songs that the children will listen, to the more complex ones such 

as the first maths taught to these young learners. Therefore, the teaching of gender at preschool 

can be very challenging, creating confusion both to the preschool teachers and to the students. 

Thus, to explore preschool teachers views on the implementation of gender policy at Swedish 

preschools would be more than interesting; it would be necessary and it may aid the policy 

makers on gender studies since they will be given a chance to view how their document comes 

alive, what works and what needs improvement.  

 

Gender equality policy on the curriculum 

Avoiding stereotypical perceptions of gender is one of the most significant aspects that a 

preschool teacher has to work on daily. Many teachers might have grown up being directly or 
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indirectly taught stereotypical notions of what a girl and a boy should wear, which colours is 

acceptable to like, which sports to take up, which kids-shows to watch and what is the correct 

way to behave according to the gender. In the curriculum it is stated that “the preschool should 

inspire and challenge children to broaden their abilities and interests without being constrained 

by gender stereotyped perceptions” (Skolverket, 2019, p.8). Therefore, the preschool teachers 

have to abolish any stereotypical perception about gender they have and focus on broadening 

children’s personal abilities and interests. More importantly, teachers need not to constrain 

children’s wants while challenge any stereotypical notions children may carry from home.  

The UN Convention on the Rights of the Child (UNCRC, 1989) in Article 12 states that 

children have the right to freely express their views on matters that directly or indirectly affect 

them while Wyse et al. (2015, p.35) states that it is the teachers’ obligation to make sure that 

children’s voice is being heard and acted upon it. The curriculum for preschool in Sweden has 

incorporated this right of the children stating that the preschool should “make sure that all 

children have equal influence over and scope for participating in education regardless of 

gender” (Skolverket, 2019, p.17) and that the preschool teachers should include “a gender 

equality perspective so that all children have equal opportunities for extended perspectives and 

choices, regardless of gender” (Skolverket, 2019, p.13).  These two quotes might be interpreted 

as the need for preschools to not limit children’s influence over their participation in education 

but actively listen to them. Moreover, it is argued that the preschool teachers are those who are 

responsible for listening all of their students equally without focusing on gender asymmetries. 

The gender equality perspective that the curriculum stresses is being linked with the enabling 

of all students equally, in order for them to be provided with equal opportunities and extended 

perspectives and choices.  

 

Research Motivation, Questions and Aims 

As it is illustrated in the introduction, preschool period can be one of the most important periods 

in a human’s life while researching how preschool teachers implement gender equality goals 

can be considered one of the most significant aspects of children’s social development. The 

aim of this research paper is to explore preschool teachers’ perspectives, views and feelings on 

gender implementation in Swedish preschools by applying the qualitative research of 

interviews. Qualitative research of semi-structured interviews was formed in order to hear 

teacher’s perspectives on this very important matter. This kind of research was applied because 

it is of significant importance to hear the preschool teachers’ clear utterances on this subject 

since as it is argued by Calan (2016, p.8), the preschool teachers are the ones that try to 

understand what preschool students want to say or express. Therefore, they are the ones that 

can interpret the students wants and needs.  

Seitz et al. (2020, p.363-364) claim that in social-cognitive theory children are thought to learn 

gender stereotypes through gendered information that is stored in children’s long-memory 

during the preschool years while Hollingsworth and Winter (2013, p.1759) argue that during 

the preschool years, children develop the cognitive ability to understand others’ feelings and 

have more social experiences. Therefore, to research teachers’ perspectives on how these 

stereotypes are instilled in children, what they seek to do in order to prevent it, how they 

implement the curriculum for preschools which seeks to combat gender stereotypes is of great 

importance. The motivation for the current research stems from the need to explore how 
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teachers think and feel about implementing gender neutral activities in order to contribute to 

the research on gender implementation in preschools. To conduct research on preschool 

teachers was considered more appropriate since as it has been stated the preschool years are a 

very important period in the lives of children; it is a period that they form their first traits of 

personality while socializing at the same time. Moreover, the curriculum focuses on gender 

equality implementation and therefore to research what activities teachers believe can lead to 

this goal is of great importance. 

Despite the fact that there are various research papers on gender implementation in preschools, 

the current research seeks to add on these and offer clear preschool teacher utterances on gender 

implementation activities. The current research paper comes to aid qualitative research with 

preschool teachers and offer glimpses of their belief about the curriculum, the possibility of 

gender-based activities in preschool while speaking about their feelings on planning and 

executing these gender equality activities. It is not only intriguing but also significant to 

research the people that are responsible for the curriculum’s implementation. Thus, this 

research paper seeks to explore their views on such an important matter for the preschool in 

Sweden and Swedish society in general. 

To achieve this goal some of the research questions that are sought to be answered after reading 

the current paper are: 

A) How are the gender goals understood by the preschool teachers and how are these goals 

sought to be implemented by them?  

B) How do preschool teachers experience the implementation process of gender goals and 

what are their feelings when implementing them? 

C) To what extent do preschool teachers consider that the Swedish national curriculum for 

preschool (Lpfö 18) can be improved and what actions they feel could be performed for 

the improvement of gender teaching in preschools?   

The above questions focus on the preschool teachers’ perspectives on gender implementation 

in preschools. These questions will help the reader to understand the aim of the research while 

aid them on focusing on the exploration of the interviewed teachers’ perceptions, beliefs and 

feelings. 

 

Previous Research 

Bayne (2009) through her article aims to present an overview of gender pedagogy projects that 

have been carried out in Swedish preschools. It is stated that the notion in Swedish society from 

the past was that “traditional gender roles are mainly the result of socialisation in infancy and 

childhood” (Bayne, 2009, p.130). What the current research paper seeks to explore is in which 

ways preschool teachers implement the goals in order for the humanistic child, as Bayne (2009, 

p.130) states, to be created. The article after an extensive presentation of preschool gender 

notions of the 1940s and 10950s, provides an overview of gender pedagogy projects started in 

the 1990s. Thus, we see that in Sweden the focus on the gender roles in preschool and the 

struggle to prevent repetition of stereotypical gender notions, has its roots way back in the past. 

Bayne (2009, p.133) argues that the focus on initiating gender equity projects in preschools 

was caused since Swedish authorities saw only limited results from the gender projects that 

was aimed at adults. Therefore, it is of extreme importance to interview the people that 



4 
 

implement these projects, i.e., the preschool teachers. Furthermore, Bayne (2009, p.136) claims 

that during the projects of 1966 and 2000 many parents and preschool staff saw gender 

pedagogy projects with negativity, while much concern was focused on the welfare, sexuality 

and future of the boys. What would be intriguing to see in this paper therefore, it would be if 

this negativity still exists within the preschool staff community. Finally, Bayne (2009, p.137-

138) concludes that these products seem to have had an impact in Swedish society, since it is 

argued that girls that took part in these projects seem to have demonstrated more assertiveness 

than other girls while the author claims that these projects have raised the awareness of gender 

issues and gender stereotypes that are created in preschools. Thus, to conduct research in 

preschools about gender implementation seems to be rather significant.  

Within the teacher research journal of the National Association for the Education of Young 

Children of the fall of 2016, Solomon & Henderson, preschool teachers, write about gender 

identity and expression in the preschool classroom. Solomon and Henderson, (2016, p.14) 

argue that during their years in the preschool classroom they have observed that external 

influences work inside the preschool classroom, affecting children’s interactions and choices 

for play and exploration. What Solomon and Henderson (2016) mean is that children’s 

interaction outside the school environment have also a great impact on them, influencing their 

decisions and motivates them to take specific gender roles; these roles children many times 

bring to school, something that needs to be tackled, as Solomon and Henderson also claim 

(2016, p.14-15). They (2016, p.15) offer an experience they had when, following the school’s 

progressive curriculum, they implemented activities based on eliminating gender stereotypes 

and the results were impressive with girls taking up work that could be considered masculine, 

behaving outside society’s gender constructs. Therefore they (2016, p.15) want to illustrate 

how important is for progressive preschool curriculums to exist and even more significant is 

the right implementation from preschool teachers. The current research paper seeks also to 

illustrate what other preschool teachers believe about a quite progressive preschool curriculum 

of a country that is known as having one of the best school approaches to gender. Thus, this 

paper takes a similar angle, researching if the preschool teachers do believe that the curriculum 

they follow is adequate for the abolition of gender stereotypes that children may ‘carry’ from 

outside the preschool.  

Moreover, there are quite a few articles focusing on gender pedagogy in the Swedish 

preschools. Edström (2014) focuses her qualitative research on how pedagogues in three 

Swedish preschools through their discourse in the interviews position themselves and the 

children in relation to different gender-focused discourses. Edström (2014, p.544) states that 

the teachers seem to think themselves as the group leaders while accusing themselves of 

previously gender inequalities claiming that they have treated girls and boys differently. 

Therefore, they accuse themselves of retaining heteronormative and pro-hegemonic 

masculinity discourse while they call for improvement in this situation. The author (2014, 

p.552) claims that throughout the research, the preschool staff seem to not be completely sure 

if it is better to treat the children as individuals or as gendered groups in order to combat gender 

inequalities. Moreover, she (2014, p.552-553) adds that the pedagogues seem to focus on 

combatting gender traditional roles for girls since they discourse focuses on ‘redoing’ the girls, 

focusing on the color pink and the dresses and skirts they wear. Finally, commenting on the 

implementation of the Swedish curriculum for preschools (since the new curriculum was 

published in 2019, in this article the old curriculum is mentioned which was written in 1990), 
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she (2014, p.553-554) claims that the danger on implementing it, lies on the focus that the 

teachers place on changing the girls’ constructions by altering the notions of what is considered 

girly by the preschool children. The current paper seeks to add in Edström’s research and offer 

modern insights on what teachers believe about the implementation of the new curriculum for 

preschools which preschools in Sweden started using just three years ago.  

One other article that focuses on interviews with preschool teachers in Sweden is offered by 

Sandberg and Pramling-Samuelsson (2005). One of the biggest similarities of Sandberg and 

Pramling-Samuelsson’s (2005) article and the current paper’s research is that in both 

researches, both female and male teachers were interviewed. Sandberg and Pramling-

Samuelsson (2005) focus their research on how gender roles are constructed through play in 

the preschool while analysing the differences on male and female preschool teachers views on 

the subject of gendered play. The research indicates differences in female and male teacher’s 

willingness to play with the children. They (2005, p.303) claim that the male preschool 

pedagogues agreed with their female co-workers on the fact that male preschool teachers 

seemed to play more with the children while female teachers seemed to value more calm play 

such as pottering. What is also argued is that with “male preschool teachers, boys and girls 

should get similar conditions for development” (Sandberg and Pramling-Samuelsson, 2005, 

p.303) since female teachers seemed to claim that they play more with boys than girls. What 

their (2005, p.304) research concludes is that male teachers seem to engage more in physical 

play with the children since they carry their own experiences as children when they used to 

also engage more in sports and physical activities. On the other side, female preschool teachers 

seem to engage more in calm play, something that they also carry from their childhoods. 

Therefore, despite the fact that it is not clearly stated in Sandberg and Pramling-Samuelsson 

(2005) article, the danger of reproducing gender stereotypes from the teachers depending on 

their childhoods is vividly illustrated and is something that both groups of teachers have 

noticed. This paper’s research also includes interviews taken both by male and female 

preschool teachers and differences in their answers will be extensively discussed both in the 

analysis part as well as in the discussion.  

Finally, one other research that focuses on the relation of gender in preschools is Tougu et al.’s 

(2014) research. Tougu et al. (2014) conduct a two-way longitudinal study focusing on gender 

differences in preschool children’s independent recollections of past experiences. The study 

was conducted to children aging four and continued until they reached the age of six. The 

results highlighted a gendered difference in the description of boys and girls since boys talked 

more about themselves while the girls talked more about experiences they have experienced 

together with other people. The study concludes that the results indicate that “as soon as 

children begin to construct their selves in terms of autobiographical memories, their selves as 

presented in personal narratives are gender-specific” (Tougu et al., 2014, p.568). The above 

study illustrates the significance of the research of this paper since children’s gender notions 

are initiated through the experience in the environment of preschool. Therefore, to interview 

preschool teachers’ views about gender in preschools may aid the comprehension of what they 

think is working or what can be improved.  
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Theoretical Background  

The current paper seeks to explore the preschool teachers views and feelings on the 

implementation of gender goals as they have been stated on the Swedish document of national 

curriculum for preschools (lpfö 18). Therefore, theoretical basis for the current research is the 

theory of implementation of documents and how they work on site. Alexandersson (2006, p.24) 

claims that implementation research illustrates that there should be important knowledge about 

implementation and this knowledge has to be drawn from the microenvironments where 

implementation takes place. This research is conducted within a preschool and seeks to draw 

from the preschool pedagogues’ perspectives, beliefs and feelings on the implementation of 

gender goals as set in the lpfö 18 document. Thus, the microenvironment where the preschool 

documents come alive is the preschool; following the implementation theory important 

knowledge is sought to be extracted on how this document works, how the people that 

implement this document feel, what they view works and what not while giving them the 

opportunity to suggest ways in which this document can be improved. Therefore, following 

this implementation theory notions of how documents are implemented on site, are sought to 

be highlighted. 

Moreover, gender equality theories in policy may offer great insights on how gender is 

perceived and how it is sought to be implemented through policies in practice. Many theorists 

of gender equality, place significant importance on the policy documents of the organisations, 

including educational policy; however, they criticise the extensive reliance on the documents 

while they urge for better monitorization of the implementation process. Ahmed (2007, p.591) 

states quoting Prior (2001) that the university is more its documents than its buildings while 

the documents work does not stop on only helping the organizations. The same can be argued 

for the lpfö 18 document since its correct implementation might characterize the Swedish 

preschool as a gender-neutral preschool. However, gender equality theorists argue against the 

complacency exclusively on the documents. They ask for complete monitoring of how the 

policy documents of gender equality are implementing, where and in which ways. The task is 

“to refuse to read such documents as doing what they say” (Ahmed, 2007, p.607) while 

“practitioners can use the documents to ‘show’ the gap between what organizations ‘do do’ 

and what the ‘say they do’ or even how they appear” (Ahmed, 2007, p.607). Of great 

significance therefore through the research of the current paper is to research how the preschool 

teachers are doing or performing gender through their work with lpfö 18 or in other words, 

implement this document. 

Furthermore, Bacchi and Eveline (2010, p.135) claim that the usefulness of reflecting on how 

these policies represent the problem of gender equality is very important. Thus, reliance must 

never be on what these organisations say they implement, but on what they really do to combat 

gender inequalities. To research qualitatively teachers on how they implement these policies 

might be a step closer to seeing the differences of what the schools say they do and what they 

really do. Bacchi and Eveline (2010, p.131) claim that most gender analysis procedures fall 

into the trap of explaining the odd confluence between the neoliberal policies and gender 

mainstreaming, something that has as an outcome to examine the possible impacts of policies 

on women and men, prior to their implementation. Interviews with those that implement these 

procedures, i.e the preschool teachers, may aid the ovoidance of falling into this neoliberal trap.   
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Finally, another critical on gender implementation policies is Landen and Oloffsdoter (2017) 

article in which they criticise the gender equality implementation in Swedish organisations.  

They (2017, p.167-169) argue that documents present ideal images of the expected outcomes 

in equality work while they claim that gender mainstreaming can be conceptualised as fantasy 

that nurtures certain desires. Through this attack the authors imply, as Ahmed (2007, p.607) 

argued, that the importance lies on what is being done in reality and not on what the 

organisation claims it does. Finally, Landen and Oloffsdoter (2017, p.180) claim that the 

fantasy of gender mainstreaming is intended to close off critiques and maintain Sweden’s 

reputation as a champion of mainstreaming gender equality while the job of researchers is to 

be sticky with the messiness of this reality. In other words, through research, it should be sought 

to illuminate what is really done, if and where there are problems or what needs improvement 

in the implementation process of the lpfö 18. Therefore, through the current paper focus is set 

on what notions of gender are unveiled in the interviews of the preschool teachers and what 

they view as important through their hands-on experience on working with the Swedish 

preschool’s curriculum goals. In other words, focus given on how they view the 

implementation of the Swedish curriculum for preschools.  

 

Method 

The interviews 

This study seeks to investigate “experiences, meanings and the realities of participants” (Braun 

and Clarke 2006, p.81) and not to understand how the preschool teachers’ perspectives are 

constructed within a society; it struggles to listen to their experience and opinions about their 

daily teaching of gender equality and gender in general at preschool and then analyse their 

utterances. In order to explore the preschool teachers’ perceptions, views and opinions on the 

teaching of gender in preschools it was decided that qualitative research would be more 

appropriate. Bryman (2016, p.466) states that in qualitative interviewing ideas are more open-

ended and the emphasis is on the interviewees’ own perspectives while there is greater interest 

in the interviewees’ point of view. Therefore, semi-structured, open-ended questions were 

formed with the aim of allowing preschool teachers to express themselves freely without 

constraints from yes/no questions. The focus on this paper is on female and male preschool 

teachers’ conceptions of gender teaching in preschools in Sweden.  

The first step for the research was to come in contact with the schools; therefore, the researcher 

came in contact with the principal of an international school in the area of Västra Götaland. A 

preschool with several branches in the area and one that boasts that it offers gender neutral 

environment for its students. The interviews took place into two of these preschools. After 

acquiring consent from the owner and principal of the school, informed consents for the 

preschool teachers were formed and distributed to them. It was considered best to choose six 

teachers, three women and three men in order to maintain gender balance. After the signing of 

the informed consents, the one-to-one interviews took place during the teachers break, in the 

schools’ staff rooms. Bryman (2016, p.471) argues that the setting should be quiet and private 

in order for the interviewee to be comfortable and not afraid that someone will overhear their 

views, particularly when interviewed on a sensitive topic such as is gender teaching in the 

preschools.  Thus, it is important to stress that during the interviews, within the staff room there 

were no extra personnel, but the researcher and the interviewee. It is significant also to state 
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that the pedagogues were informed that they can either decide not to take part at all in the 

research or stop the interview and leave whenever they felt uncomfortable. Fortunately, the 

interviews went smooth and such an incident did not occur. 

Furthermore, the researcher also endeavoured to be ethically sensitive and make sure that the 

interviewee “appreciates what the research is about, its purposes, and that his or her answers 

will be treated confidentially” (Bryman 2016, p.473). Confidentiality is a very sensitive matter 

especially when interviewing for sensitive matters such as gender teaching, a topic that teachers 

may have different views and perceptions which they are afraid to utter freely. Moreover, as 

Bryman (2016, p.131) claims, the researcher was prepared about the fact that interviewees may 

feel that their privacy is being invaded and was aware about the questions that was formed. In 

addition, the researcher was prepared to accept a participant’s refusal to answer a question. To 

ensure confidentiality and privacy, pseudonyms are assigned to all the participants. Also, only 

the wider area of where the interviews took place is mentioned and not the names of the specific 

cities, villages or even preschools. 

After the interviews a thematic analysis was followed in order to find codes in children’s 

answers. These codes formed the analysis’ themes and subthemes. 

 

Selection of informants 

Since I myself am a preschool teacher in an international school, it was easy to find preschool 

teachers that work in other schools in the wider area. After contacting the principal and the 

owner of the preschools, I came in contact with several teachers. It is worth mentioning that 

the two schools that the interviews took place have the same two owners who simultaneously 

act as principals. Most of the teachers that had been contacted, agreed enthusiastically to take 

part in the research. However, since there was not much time for such a lengthy process, six 

preschool teachers were selected; three women and three men, in order for both gender views 

be equally presented. Moreover, it is important to state again that the preschools are considered 

gender-neutral ones, something that the owners of the schools proudly shared with me. 

The interviews were digitally recorded first through a recording application on the smartphone 

device of the researcher and then they were transcribed verbatim. The transcription of the 

interviews was quite challenging since I tried to present the raw and clear views of the 

participants as they were stated something that I consider very important in qualitative research. 

Consequently, I went back and forth on the recordings when needed and heard the recordings 

many times. A total of eighteen pages of transcription was formed. I decided to form only four 

questions in order for the process to be short and efficient, leaving however as much time as 

possible for the interviewee to talk and explain their views. Before the interviews, participants 

were given time to read and sign the consents while before and after the questions, small talk 

on teaching in preschool was initiated between the researcher and the participant with the goal 

of creating a calm and positive atmosphere. The average time for the whole process of the 

interviews is approximately 20-30 minutes. 
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The Interview Questions 

As it is stated above, four basic research questions were formed to allow the preschool 

pedagogues express their views on gender teaching, following the Swedish curriculum for 

preschools. In the beginning of the interview, it is important to make the interviewee feel 

comfortable and confident. Having this in mind I started small talk about preschools and then 

about the preschool they are working. I asked if they feel happy, how do they feel about the 

group of kids they are working with. In this point the vast majority of the teachers showed 

relaxed and quite proud of what they do with their preschool students. After the small talk I 

explained once again their rights and what we will discuss about, set the mobile phone devise 

in a close proximity of both of us and I started the interview. 

Question 1: For the first question I want you to think how is the policy for gender (as it is 

presented in the lpfö 18) implemented from the teachers at your preschool? Can you give me 

some examples of activities based on the gender goals? 

The first question can be characterised as the core question of the interview. How the 

curriculum is implemented from the teachers is the main topic of this research paper. Therefore, 

much time is given to the teachers to think, express themselves and describe any activities they 

plan and execute throughout the year. This question seeks to illustrate first the importance that 

preschool teachers assign to gender equality in their classrooms, second the way they do it and 

finally what they think about the main document for preschools, the national curriculum for 

preschools (Lpfö 18). Moreover, this question introduces all the participants to the general 

discussion that follows. 

Q2: Based on your experience, to what extent do you believe that the preschool teachers can 

implement the gender goals that the curriculum has set? 

The second question of the interview goes deeper into the curriculum. It is specifically asked 

here the extent to which teachers believe the implementation of gender teaching in preschools 

is possible. The personal opinion of the preschool teachers is very important for the educational 

policy, since they are the people that implement what the policy requires. Through this question 

it is sought to extract opinions, beliefs and perceptions about the implementation of gender 

teaching in preschools, something that would illustrate in which ways does the curriculum work 

and in which it doesn’t. 

Q3: In your opinion, what difficulties do the preschool teachers may face when they try to talk 

about gender to their students? 

What may not work on gender teaching and what difficulties teachers face in the everyday 

implementation of the curriculum are the core of this question. What is sought is to explore the 

teachers views on what they consider difficult to implement and which gender goals of the 

curriculum may be harder to achieve than others. This will aid the discussion of teachers 

perception on gender equality in preschools.  

Q4: In your opinion, how can the teaching of gender or the implementation of gender goals in 

preschools be improved? 

For the last question the opportunity to talk about what they themselves consider needs 

improvement and the way to achieve it is given to the preschool pedagogues. Teachers through 

their own experience may have noticed what can be done to improve the teaching of gender 
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equality in their preschool and this question offers them with an opportunity to speak out. The 

exploration of their perception is very important on this matter since policy makers is important 

to listen to the people than implement their policies in order to improve the documents and 

curriculums they produce. 

 

Data Analysis 

A thematic analysis was considered appropriate in order to analyse the transcribed data. 

Following Braun and Clarke (2006, p.79) suggestion, through the thematic analysis it was 

sought to analyse and report patterns or in other words themes in the transcribed material from 

the interviews. Thus, thematic analysis was used to seek and find patterns within the transcribed 

text. Themes in data material that represents preschool teachers’ experience and perspectives 

on gender equality and gender teaching in preschools are first named and then analysed.   

Ayre and McCaffery (2022, p.77-78) state that Braun and Clarke (2021) have categorised 

thematic analysis into three broad branches of which reflexive thematic analysis was chosen as 

appropriate for the analysis of the interviews in this paper. They state that qualitative reflexive 

thematic analysis “presents analyses as ‘themes’, described as patterns of shared meaning” 

while it “recognises the inherent role of the researcher in constructing themes as they engage 

with the data” (Ayre and McCaffery, 2022, p.78). As Braun and Clarke (2006, p.86) clarify 

thematic analysis is not a step-by-step analysis by simply moving from one step to the next but 

it is an analysis that movement back and forth throughout the phases, when needed, is required.  

Thus, following the above-mentioned quotes we can infer that what is important is to be careful 

when reading, going back and forth on the data in order to form themes that will aid the 

exploration and comprehension of the teachers’ utterances.    

Thematic analysis is used to seek and find patterns within the transcribed text. The thematic 

analysis followed Braun and Clarke’s (2006, p.87) step-by-step analysis of the transcribed 

material:1) First the transcribed material was thoroughly scrutinized, in order for the researcher 

to familiarize himself with the data. 2) The second step was to find codes within the data set 

(coding) and associate relevant data throughout the transcribed text. 3) These relevant codes 

then formed potential themes. 4) Then it was analysed if these themes were connected with the 

coded extract and the whole data set while a thematic map of the analysis was created. 5) The 

next step was to continue the thorough analysis of the themes and subthemes and then name 

them. 6) Finally, the report was produced by selecting characteristic examples of the interview 

process.  

For ethical purposes and confidentiality, the following pseudonyms are assigned to the six 

preschool teachers that took part in the research: Lisa (1-3), Sarah (1-3), Anna (4-6), Max (1-

3), Linus (4-6), Viktor (4-6). In the parentheses the age of the children’s groups in which these 

teachers are working into are offered.  

 

Research Limitations 

The current research’s interviews took place in the month of April of the year 2022. Despite 

the fact that Sweden had announced the end of coronavirus few months before, measures had 

to be taken in order to limit the dangers of spreading any diseases. We kept distances between 
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each other and had an open window throughout the interviews, something that entailed the 

danger of creating a cool atmosphere and an urge of the teachers to finish the interview quickly. 

Fortunately, such an incident did not occur and the teachers were happy and calm to answer all 

the questions. My initial aim was to interview all the children in their classrooms in order to 

obtain a more accurate image of how and where they implement their planning. However, after 

discussing with the teachers this aim seemed unreachable because of the short amount of time 

set for the interviews to take place and because of the fact that the interviews took place during 

school days, something that meant that the children were in their classrooms. I had only a week 

to carry out the interviews, i.e., five school days. As a result, all of the interviews took place in 

the school’s staffroom; the quality of the interviews does not seem to have been affected by 

this fact and all the teachers seemed comfortable with the setting.  

Finally, since the current paper is a research paper for the Master’s programme in Gender, 

Justice and Society of Umeå University, my research had to be limited in a specific area in a 

limited number of schools. Moreover, since the researcher’s Swedish could not be considered 

fluent at the time, it was decided that an international preschool that follows the Swedish 

curriculum for preschools document might be better in order to make sure that all teachers 

selected were able to communicate their thoughts appropriately to the researcher. 

 

Ethical considerations 

During the research I conducted, I followed Fonow and Cook (2005, p.2213) guiding principles 

of feminist methodology which are very important in order to understand how significant 

feminist ethics are in research. Firstly, following these principles, I considered gender 

asymmetries that might have been raised since I interviewed both female and male preschool 

teachers. Moreover, due to the fact that I am a male person, I sought throughout the process of 

the interviews to create a calm and trusting environment in order to avoid interviewees being 

hindered by this fact.  

Moreover, I shared informed consents (appendix 1) to the participants in order to make them 

aware of the research’s topic in advance of the interview. In addition, informed consents 

(appendix 2) were also shared to the principals/owners of the preschool in order to also inform 

them of the research’s topic. McCormick (2012, p.25) explains that consent in research should 

not be seen as panacea. What is meant is that consents should be continuously asked from the 

research subjects while gender asymmetries should also be considered when other people and 

not the research subject gives consent. In the third principle Fonow and Cook (2005, p.2213) 

argue against the consideration of object and subject as separate in research while the personal 

experiences should also be viewed as scientific. Thus, in my analysis I consider the teachers’ 

experience as scientific and as something that aids the scientific research. Here, it is argued 

that the researcher and the subject of research influence each other and can be influenced by 

each other. Therefore, I had to take into consideration that the questions should be formed in a 

way that they are not affect or lead the interviewee towards a specific answer. Moreover, 

personal experiences, such as those of women in everyday life, should also be considered 

within the scientific framework, something that I also sought to accomplish through the 

interviews. Finally, the last principle focuses on the empowerment of women, the realization 

that transformations are needed in the patriarchal social institutions such as those of education 
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and this could be done when following the feminist research ethics in research, something that 

I also seek to achieve through this paper. 

 

Results and analysis 

Three primary themes emerged during the analysis of the subscribed text. The first theme is 

that the teachers considered the implementation of the curriculum through everyday 

engagement with the students. Three subthemes are evident in this theme, the one of seeing 

implementation through gender-neutral toys and dress-up, the second of considering the 

implementation through gender-neutral literature and the third in which it is discussed the 

implementation of the curriculum through gender-neutral discourse. These teachers that have 

developed such a discourse described the implementation of the curriculum through these 

activities. A second theme that became apparent is that teachers expressed mixed feelings when 

implementing gender-equality pedagogy. All the preschool pedagogues stated that they are 

happy to implement gender equality activities; however, some claimed that it comes naturally 

to teach gender equality and therefore not having special feelings, others clearly claimed 

happiness to be given the freedom to teach gender-neutral in preschool while two male 

teachers described instances where they felt uneasiness when involved in gender teaching. 

Satisfaction about the gender goals set by the curriculum but beliefs that it can be improved is 

the third theme that emerged throughout all of the interviews. Two subthemes emerge in this 

theme. The first one is that preschool teachers view improvement through focusing gender 

teaching on older preschool children (4–6-year-olds) while the second subtheme is that they 

said that more focus should be given on teachers’ self-improvement on gender teaching. 

 

Theme 1: Implementation of the curriculum through everyday engagement with 

the students 

One thing that is evident throughout all the interviews is that the teachers consider the 

implementation of the goals set by the Swedish national curriculum for preschools (Lpfö 18) 

as something that is being performed throughout the day, through the constant engagement 

with the children. They do not perceive gender teaching as something that is being planned as 

activities which then are executed with a goal of reaching closer to gender equality and gender 

neutrality. They rather view their daily engagement they have with their students as something 

that promotes the curriculums goals for gender equality and gender neutrality. 

Researcher: How do you implement the curriculum? What activities do you focus on? 

Max: We have in mind that all children have been created equally. We don’t care about what 

gender they are. We don’t put boys on the one side and girls on the other side. Here everyone 

is equal. Activities are based on children’s daily wants and needs. It doesn’t matter if they are 

a boy or a girl. We give them both the same activities day by day. 

Alamos and Williford (2019, p.339) state that in preschools, dyadic interactions between 

teachers and students play a key role in facilitating or impeding children's behavioural 

regulation. Therefore, as it is evident in this theme, teachers focus their daily gender teaching 

on this everyday interaction. Children’s everyday needs and wants are in focus in the above 
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response. The teacher considers implementation as something that happens daily, something 

that the teachers have in mind each passing day and by offering children the same opportunities 

the gender equality goal is achieved. What is also important to observe is that the teacher talks 

in the first plural, using the pronoun “we”; this may mean that he thinks gender implementation 

is something that is achieved through group-work. 

 

Subtheme 1.1: Implementation through gender-neutral toys and dress-up 

Many teachers focused their answers on the classroom toys which includes dress-up. They 

viewed gender-neutrality and gender equality as something that is achieved on a daily basis 

through offering the children the same opportunities for gender-neutral toys and dress-up.  

Researcher: How do you implement the curriculum? What activities do you focus on? 

Lisa: […] we have many costumes which they can wear. Like boys and girls can use the same 

ones, whatever they want. Even sometimes they might change clothes, a boy can get a girl’s 

skirt and he can wear it and this will be alright. Also, girls and boys can play with all the toys 

in the class. We encourage girls to play with all the toys and boys to choose whatever they like. 

We see girls playing with the tools and boys being in the kitchen, cooking. And we encourage 

that. 

The preschool teacher here, explains how in her opinion, the equal use of all the toys leads to 

gender-equality. She stresses that they encourage the use of toys which may be considered 

male-focused to be used by girls and vice-versa. Through this, everyday engagement she claims 

they make steps towards gender-neutrality and gender equality. Another thing that she focuses 

on is the clothes that the children wear. Lisa works in the younger group of children (1-3) and 

she claims that girls and boys can wear clothes that may be considered appropriate only for one 

gender to wear. However, through constant work children consider it ok to wear whatever they 

like. It is argued that as “children are socialised by parents, peers or teachers, they begin to 

develop categories about gender that lead to the development of gender roles and gender 

stereotypes” (Cherney and Dempsey, 2010, p.651). The preschool teacher response illustrates 

that through everyday encouragement the pedagogues seek to abolish gender stereotyped 

notions and motivate children to just be themselves and wear or play with whatever they feel 

like. 

 

Subtheme 1.2: Implementation through gender-neutral literature  

Some preschool pedagogues referred to children’s books which talk about gender-neutrality 

when they asked to describe some activities they perform based on gender. Granger et al. (2016, 

p.499) claims that nowadays preschool teachers tend to use gender-neutral activities, such as 

reading of gender-neutral books, more often than gender typed activities in order to align more 

closely with the contemporary preschool curriculums. Thus, it is implied that preschool 

teachers seek to read gender-neutral books in order to implement the gender-neutral goals as 

set by each country’s national curriculums for preschools. 

Researcher: Can you describe for example some of the activities you try to implement about 

gender? 
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Sarah: Well, there is one book actually and I have read it like couple of times to the children 

and it mentions non-binary children and maybe transexual. This can be described as a gender-

neutral activity because children are offered knowledge they may not receive at home. And we 

can read such books daily! 

Sarah explains that a gender activity that can pave the way towards gender-neutrality is to read 

gender-neutral books to children. She is a teacher in the younger group (1-3) but however she 

considers through her experience that students are offered with gender knowledge; knowledge 

which probably as she states may not receive at home. Doing this daily is considered important, 

in order for children to get acquainted with gender-neutrality. Therefore, based on what 

Granger et al. (2016) claim, it can be confirmed that Sarah’s effort to read gender-neutral books 

daily is performed with the aim of achieving the curriculums gender-neutral goals. This means 

that the implementation of the lpfö 18 document goals, are sought to be achieved through the 

reading of gender-neutral books.    

 

Subtheme 1.3: Implementation through gender-neutral discourse  

Alamos and Williford (2019, p.340-341) claim that supportive discourse of preschool teachers 

is very important since supportive interactions with teachers may support the need of preschool 

students to adequately engage in the classrooms tasks and speak more freely. Another way to 

daily implement the gender goals that the curriculum has set, is evident through the answers of 

most of the teachers who talk about implementing the curriculum goals through gender-neutral 

discourse. By this it is meant that the teachers seek to use discourse that does not address 

gender. An example of this is: 

Researcher: How do you implement the curriculum? What activities do you focus on? 

Anna: I think the main thing we focus is how we address children, it’s the small things on trying 

not to mention their gender unless it’s needed, for example we say ‘come children’ instead of 

‘come boys’, ‘come girls’. If someone comes and tell me ‘oohhh look at my fancy new dress’, 

then I would, especially if it is a girl, I wouldn’t go into that too much. I would say ‘oh you look 

very happy into your new dress, what do you like about it?’ instead of me putting my judgement 

on it. 

Daily gender-neutral discourse is considered very significant by Anna in order to avoid 

addressing children according to their gender. She claims that the main thing she does is to 

address them with gender-neutrality. She avoids assigning gender to them and to what they are 

wearing. Anna’s view of how gender-neutrality should be taught is encouraged by Alamos and 

Williford (2019, p.351) who claim that the results of their research demonstrate the importance 

of dyadic teacher–child interactions quality. By avoiding commenting on the clothes, she seeks 

to avoid putting her judgement on it. Especially when it is a girl wearing a dress, she tries to 

make the girl talk about what she likes about the dress and not make the inherent connection 

that girls look nice and cute in dresses. This is a very interesting example of how preschool 

teachers in a gender-neutral preschool work towards gender equality and gender neutrality.  
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Theme 2: Mixed feelings when implementing gender-equality pedagogy 

The vast majority of the interviewees expressed mixed feelings when implementing gender-

based activities or discourse. Most claimed that it makes them feel happy but not especially 

since it is something that comes naturally through everyday engagement. Moreover, there were 

instances that the teacher starts their description claiming that they do not feel anything specific 

when implementing gender-based activities but later on, when thinking more about it claimed 

it is something that makes them feel happy or even proud. On the other hand, some teachers 

despite claiming that they are happy when implementing gender teaching, they later stated 

confusion and uneasiness in specific occasions.  

Researcher: How do you feel when planning or executing gender-neutral activities? 

Max: I try to do…to show everyone that is being treated equally. I have not thought about my 

emotions when planning about gendered…cause it is a natural thing…hmm if I may say 

something I would say nice, cause I have the opportunity to do it. Yes, it makes me happy. 

The fact that he tries to treat children equally, comes natural to Max. However, he argues that 

he has never thought about it and now that he does, he feels happy while from his facial 

expressions I can say he seemed glad and proud. Positive feelings about working in a school 

that promotes gender equality and tries to be as gender-neutral as possible are evident 

throughout all the interviews. 

 

Subtheme 2.1: Comes naturally to teach gender equality and therefore not having special 

feelings 

All the interviews took part in the country of Sweden. Gullberg et al. (2017, p.692) refer that 

since the decade of 1970s Sweden is regarded as the world’s most gender-equitable country. 

Many teachers as Max above claimed that gender teaching comes naturally to them. This may 

στεμς from the fact that Swedish preschool have a long history of gender-neutral based 

pedagogy. The reason why they have never consider thinking about it is because they work 

many years in the Swedish gender-neutral preschool and therefore they have been used to 

teaching, as they claim, gender-equally and gender-neutrally. 

Researcher: How do you feel when you perform gender teaching activities? 

Viktor: Well, I work quite many years here and you know it is a gender-neutral preschool. For 

me it has never been a big issue (to plan having in mind gender) cause we do it daily. It comes 

naturally for me to be gender-neutral and have in mind gender equality. I do not think I feel 

happy or anything. It comes naturally every day.  

Viktor claims that after working many years in a gender-neutral preschool, gender teaching is 

not something that causes any feelings to him. He claims that it is natural for him to view the 

students as equal people despite their gender. And since he has achieved doing it, now it does 

not cause any feelings of happiness. He might want to illustrate that gender teaching in 

preschools is the right thing to do and therefore it should not make teachers happy. Moreover, 

the fact that he mentioned that the preschool is gender-neutral despite the fact that I have been 

informed many times of it may suggest feelings of pride about him working in such a school 

and being able to perform gender-neutral activities. 
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Subtheme 2.2: Happiness to be given the freedom to teach gender-neutral in preschool 

There was a pattern in almost everyone’s interviews that denoted feelings of happiness when 

talked about their feelings on gender teaching. Teachers’ perception of gender teaching is as 

something very positive and as something that has the ability to transform stereotypes in 

society. Characteristically, Lisa speaks of happiness since she is being given to plan and 

execute gender-based activities:  

Researcher: How do you feel when you perform gender teaching activities? 

Lisa: I am happy since I can do it (plan gender neutral activities) cause in my country (south 

European country) it is not that easy, it is not the same. I feel very happy and also that I 

somehow can offer a better life to these kids. Because in the future they might consider 

themselves as gay or as transgender or anything. And I feel that I will have given them some 

nice advice on how ok and nice it is to feel as it pleases them. 

Gullberg et al. (2017, p.706) state that children that cross the borders of gender stereotypes 

should feel safe to do that while the teachers should always demonstrate positive feelings 

towards these children that decides to cross these borders and make them feel comfortable and 

safe. Lisa’s answer is a characteristic example of feelings of happiness and even pride when 

implementing gender equality and gender-neutral activities. She is happy that she is allowed 

and given the opportunity to teach children that it is ok to be what they feel to be. She 

demonstrates positive feelings on implementing what the curriculum has set for her to do and 

following Gullberg et al. (2017) advice she is right to do so. She claims that in her country this 

would be at least difficult to do since there exist many stereotypes against gender-neutrality. 

The hope that she may aid the future lives of the children illustrates the importance she lies on 

gender teaching; and the more important a person considers something, the happier they are 

when accomplishing it. 

 

Subtheme 2.3: Feelings of uneasiness when involved in gender teaching 

As Sandberg and Pramling-Samuelsson (2005) have argued in their article, differences exist 

between male and female preschool teachers approach on gendered play. The current results 

illustrate these differences on generally implementing the gender goals as set by the national 

curriculum for preschools. There were two teachers that expressed some feelings of uneasiness 

when involved in instances of gender teaching from other co-workers. The fact that the two 

teachers that expressed these feelings are the two out of three men that took part in the 

interviews needs to be pointed out. These teachers claimed that they got involved in situations 

that took them out of their comfort zone while they also felt the line of gender teaching was 

crossed. 

Researcher: What do you personally feel when implementing gender-based activities?  

Linus:  it’s something that makes me happy cause it doesn’t really segregate if you are either 

a boy or a girl it doesn’t segregate but it at the same time it is something that it is kind of hard 

to do because you need to balance, to balance between.. how can I say it.. between not pushing 
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the kids to become something and showing them, opening their eyes saying this is what 

happens, this is what exists instead of pushing the kids towards something. 

Researcher: Can you please explain what do you mean by this? 

Linus: Well, it is really easy to cross that line. In the past I was in another school, I was with 

a female teacher that during the circle time she put a video on the screen, cartoon, where two 

boys were kissing. And after the video she told the children that they could be like that and they 

should try it if they want in the future. I felt that a line was crossed there. I just felt disgusted 

and left the room. 

Linus in the beginning describes that he is happy that he works in a school that does not 

segregate girls and boys and treats them equally. However, he claims that it is easy to cross the 

line and lead children toward a sexuality or gender other the one they have. He felt uneasy and 

even disgusted when a teacher showed to children a video with two homophile men kissing 

and then encouraged them to be like that if they wanted to. For Linus this crossed the line and 

he felt that the teacher was more pushing the children to be something they were not than being 

gender-neutral. He expresses strong feelings of disgust about it but he mentions that he just 

went out of the room instead of uttering his objections. Linus heterosexuality might feel 

attacked by this activity and therefore he felt uneasy. Despite the fact that it is not about free 

play but about a gender-based activity, Sandberg and Pramling Samuelsson (2005) findings 

may apply here too.   

Feelings of male uneasiness was also mentioned by two female teachers. They also described 

situations that their male co-workers felt uncomfortable in the past. 

Anna: But of course, I think it can be harder for male teachers. For example, I asked in the 

past one of my male teachers to come, cause we had I boy who would like to have had to wear 

pink but he felt like that some other boys were laughing at him and I asked from the male 

teacher ‘can you come in some pink?’ and he said no. I have to respect that cause he did not 

feel comfortable to do so. 

Despite the fact that she speaks of respecting the boundaries of her male co-worker, it may still 

annoy her that he refused since she felt the need to describe it. The male co-worker felt 

uncomfortable to wear a color that is connected with female gender and this made him feel 

unease. Therefore, to implement gender-neutral activities may be harder for male preschool 

teachers since the above instances illuminate feelings of negativity in some gender-neutral 

activities. 

 

Theme 3: Satisfaction about the gender goals set by the curriculum but beliefs 

that it can be improved 

All the participants expressed satisfaction when asked about the Lpfö 18 curriculum. The fact 

that the curriculum focuses on gender equality but gender-neutrality also, seems to has led the 

teachers feel pleased with working with such an important tool. They all claimed that the 

curriculum aids their gender teaching since it works as a guide on where the activities should 

focus. However, most of them also argues that the curriculum could be improved in ways 

leading to more gender-neutrality. Edström (2014, p.538) claims that research has been 
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criticised that it focuses more on the theory of the documents than in its practice, its 

implementation. Similarly, almost all the teachers argued that they are satisfied on the gender 

goals but talked more about their daily application outside the curriculums set goals. 

Researcher: Based on your experience, to what extent do you believe that the preschool 

teachers can implement the gender goals that the curriculum has set? 

Max: I think it is easy but it also depends on the preschool that you work in. Here it is quite 

easy. It’s (the school) very gender neutral. I don’t think that it is hard to implement because 

we all are on the same page on how we should treat the children and therefore it comes natural. 

Researcher: Can the curriculum be improved? If yes in what ways? 

Max: Well, it can always be improved. But I think it is quite adequate. 

Max as most of the teachers answered that the implementation of the goals is something that 

can be described as easy and natural. As many teachers have claimed he talks about 

implementing the gender goals comes naturally through everyday interactions with the 

preschool students. He stressed the fact that the school is gender-neutral, so it aids the 

implementation of the curriculum’s goals. When asked about improving the curriculum he 

responded that it is always possible to make something better but he is pleased with how it is 

currently. 

 

Subtheme 3.1: Improvement through focusing gender teaching on older preschool children (4–

6-year-olds) 

There was a notion throughout the interviews that the preschool is a place with two kinds of 

classes. The younger one, with children aging 1-3 and the older one with children aging 4-6. 

When asked about improvement of the curriculum some of the teachers mentioned that the 

curriculum could focus more on the older group when formed the gender goals.  

Researcher: In your opinion, can the curriculum be improved? If yes in what ways? 

Viktor: Hmmm… it can depend more on the age level. How children can adapt to this 

knowledge. For example, a one-year-old might not get the concept of non-binary person, but 

well, the five-year-olds may get it. I think it (the curriculum) could be more focused on the age 

level and push more on the older classes on gender… Yes. Yes. Difficult question but yes, it 

could be improved maybe and be implemented more in older children. 

Fernandez-Mendez et al. (2018, p.1-2) study mental rotation to children and argue that studies 

have illustrated that mental rotating processes have been demonstrated by children as young as 

four and a half years of age. Therefore, the preschool teacher’s belief that gender goals could 

be categorised according to children’s age might have some application. What Viktor claims 

here is that older children may be more able to comprehend more complex concepts on gender-

neutrality such as non-binary people. Viktor argues that it might be easier to talk to older 

children and explain to them such concepts. Thus, he does not propose an elimination of gender 

teaching to younger age but claims that the curriculum could focus more on how to talk about 

gender to older children. To push more on the age level of older children, might mean more 

goals focus-oriented to gender equality and gender-neutrality.  
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Subtheme 3.2: More focus on teachers’ self-improvement on gender teaching 

Some teachers focused more on self-improvement rather than improvement of the national 

curriculum. They argued that what is significant for gender teaching is that they get better on 

addressing these goals rather than pursuing an improvement of the document. What they 

illustrate therefore is that a better implementation of the curriculum could come from teachers’ 

self-improvement and lifelong learning. 

Researcher: In your experience can the curriculum be improved? And if yes, in what ways? 

Sarah: I think it is the way we (teachers) read the books, what kind of books we read and how 

we talk or if we give all the children the same opportunities. […] It is the way we talk to them. 

For example, myself how I behave and how I use my… well verbally I noticed that at times I 

use words such as ‘You can do it, you are a big girl now’ or ‘hey young man’ and then I realise 

that ok, I can use some other words; instead of that I have started to use just ‘you are big’, 

‘you can do this now’ so not to say ‘young man’ so it’s more gender-neutral.  

Sarah does not think that the document needs improvement. She rather thinks that the teachers 

should focus on how they address children and how they position themselves towards gender 

teaching. She talks personally and what she claims is that she observed that she was addressing 

children as boys or girls and after working on this she stopped. Using wider gender-neutral 

vocabulary then is seen as something very important for the implementation of gender equality 

in preschools.  

Another teacher that talked about self-improving is Anna: 

Researcher: In your experience can the curriculum be improved? And if yes, in what ways? 

Anna:  Well, you can always do more. But it is… keep on reading up and keep on being self-

conscious. (inaudible). You work and some things you do. You are still there because that is 

how you grew up. And I think as life hits you, you realise like oh I need to change this around.  

Despite the fact that she argues that there can always be done more for the improvement f the 

document she also claims that what is more significant is the personal development of the 

teacher. A preschool teacher should always try to keep up-to-date on gender theories and 

realities. Furthermore, she argues that all people have grown up in certain way but while 

growing up and through reading this can change. Therefore, for Anna in order for gender 

teaching to be considered successful, teachers being self-conscious and developing themselves 

are the keys. Moreover, she states that growing up we as humans change and what life gives 

us may lead towards to improving ourselves. Thus, preschool pedagogues should also be aware 

and alert for life’s stimuli which may lead to open-mindedness.  

 

Discussion 

The aim of the current research was to explore the views, perceptions and feelings of preschool 

teachers on gender teaching and on the implementation of the gender goals as set by the 

Swedish curriculum for preschool (Lpfö 18). As Gullberg et al. (2018) have argued, Sweden is 

considered a pioneer on gender teaching about gender equality and gender neutrality. It is 
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claimed that teachers are important agents “on gender-stereotyped ways of thinking and 

gender-related stereotyped education choices” (Gullberg et al. 2017, p.692). Hence preschool 

teachers’ responsibility on implementing the national curriculum for preschools document can 

be characterised as rather significant. The fact that gender teaching occupies such a significant 

place in the national curriculum for preschools may illustrate that Sweden indeed focuses on 

gender equality from young ages. The document seems to motivate gender equality and gender 

neutrality through setting specific goals that the preschool pedagogues need to have in mind. 

Through the current research we can infer that the preschool teachers do take the gender goals 

set by the curriculum quite seriously and seek to find ways in order to improve both themselves 

and the curriculum itself. Thus, implementation of the document is extremely important for the 

proper operation of the school. 

Furthermore, the fact that only men either talk against or are presented to talk against instances 

of gender teaching might need focus. Sandberg & Pramling-Samuelsson (2005, p.298) claim 

that at the time male preschool teachers had to behave as as ‘‘real men’’ and not to be 

androgynous or feminine. Thus, gender stereotypes exist not only on the way preschool 

children have to behave but also among the teachers and this is demonstrated through subtheme 

2.3; two female preschool teachers gave examples of when male co-workers denied to take part 

in gender neutral activities. The one presented above is when a male preschool teacher denied 

to wear a pink shirt to support a boy that got laughed at when wore pink t-shirt. The second 

instance as a female preschool teacher mentioned is when a male co-worker denied taking part 

in face-painting and nail-polishing activities, in order to set as an example that boys can also 

take part in such gender equality and gender-neutral activities. Moreover, a male preschool 

pedagogue expressed feelings of uneasiness and disgust when heard a female teacher 

explaining to boys that it is ok to kiss another boy in the future if they want to. Another male 

preschool pedagogue expressed feelings of uneasiness when asked to do nail polishing also in 

the past. Thus, what can be inferred here is that male preschool teachers might find it harder to 

both teach and take part in gender neutral activities in preschools. They might feel that their 

gender identity is being attacked or the heteronormative societies they grew up are in danger. 

The way they express their denial or disgust might stem from the fact that they themselves feel 

in danger. To transform a little bit the male teacher’s saying, they felt that the boundaries of 

heteronormativity are crossed and for them this might be something precarious. What is 

significant though to understand is that this crossing of these boundaries may lead a society to 

change and become more gender-equal and gender neutral.      

In general, the results illustrate a clear image that gender equality and being gender neutral are 

considered as something very positive. Daily gender teaching aims to give students the right 

tools in order they themselves to become gender neutral when growing up. All teachers, even 

the ones that described instances of feeling uneasy, claimed that gender teaching is very 

important and they consider themselves lucky to work in a school that is self-described as a 

gender neutral one. To work in such a school is not rare in Sweden in which all public 

preschools have to follow the Lpfö 18 curriculum. Hence, we can infer that the implementation 

of the national curriculum for preschools through various different stages may aid the 

promotion of a gender-neutral and gender equal teaching. 
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Conclusion/Summary   

Qualitative research with the use of interviews was used in the current research in order to 

extract preschool pedagogues’ perspectives on gender teaching and their views on the 

implementation of gender goals set by the Lpfö 18 curriculum. The research sought to answer 

three questions which focused on how the preschool teachers implement the gender goals, how 

they experience this process of implementation and to what extent they believe that the 

curriculum needs or should be improved. Through these questions it was sought to extract 

discourse that could lead to a possible understanding of the importance of gender goals within 

the national curriculum for preschools since the pedagogues are the ones that implement the 

educational documents. Theories of implementing public documentation in practice worked as 

the theoretical basis of the current basis. 

Through a thematic analysis of the interviews vivid and interesting results were produced. The 

teachers seem to consider the implementation of the goals through everyday engagement with 

the children as something that is of utmost importance for implementing the curriculum’s 

gender equality goals. All the teachers argued that everyday effort is significant and there are 

many ways to daily implement the curriculum’s gender goals; some teachers focused on 

implementing the gender goals through presenting toys and costumes as gender neutral to the 

kids, others focused on daily reading of gender-neutral literature while many argued for daily 

implementation through addressing the children with gender-neutral and gender equal 

discourse.  When teachers were asked about their experience and feelings about implementing 

the gender goals, they seem to have responded illustrating mixed feelings. Many teachers 

explained that it comes naturally to teach daily, being gender neutral and therefore they have 

never thought about how they feel when implementing gender equal and gender-neutral 

activities. Some other teachers expressed clearly and vividly their happiness to be free to 

implement such activities; however, there were instances in which male teachers either directly 

said or implied by female teachers that men usually feel uncomfortable or uneasy in specific 

gender-neutral activities such as face painting and nail polishing. Moreover, a teacher used the 

word ‘disgust’ to describe his uneasiness when a female teacher seemed to motivate children 

to be homophile if they want to in the future. What this teacher claimed is that he felt that the 

line of gender-neutrality was crossed. Finally, all teachers seemed satisfied with the existing 

gender goals that have been set by the national curriculum. When asked however to consider 

how the document could be improved, some expressed that it would be more helpful if the 

curriculum focused more on the older children of preschool (aged 4-6) since they can 

understand more complex aspects of gender. Others, did not focus on the curriculums 

improvement but rather they expressed feelings of self-improvement and self-motivation to use 

the correct gender-neutral discourse when interacting with the children. 

Teachers are those that implement the educational documents and therefore their perceptions, 

views and opinions on gender implementation is rather significant. The current research seeks 

to illustrate teachers views on gender teaching and gender implementation in preschools. 

However, the research only focuses in a small part of teachers in a specific area of Sweden. 

Thus, more research is needed in order to extract more accurate results. One instance that would 

be more than interesting to research further is if male teachers are indeed more self-conscious 

and feel uneasy and uncomfortable in some cases of gender implementation. Moreover, what 

would be even more fascinating to research is the preschool children’s views on gender and 

gender implementation. Children “play an active role in their own enculturation and contribute 
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on their own to the shaping of cultural discourse” (Clark, 2011, p.9) and therefore to hear their 

views on such a matter would be more than important.  
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Appendix 1: Informed Consent (Teachers)  

Contact: giorgos.aavr4@gmail.com  

Dear Parent or Guardian,  

I am Georgios Avramidis, a student in the Gender, Justice and Society master’s programme at 

Umeå University, Sweden. I request permission for your participation in the following 

research study that I am conducting for my master thesis:  

Qualitative research on gender teaching in Swedish preschools; preschool teachers’ views 

on the implementation of the Swedish curriculum for preschools Lpfö 18 

The study is seeking to explore preschool teacher’s views on gender teaching at preschool 

which means on the implementation of gender goals as set in the Swedish national curriculum 

Lpfö 18. I hope the findings of this study will contribute to a better understanding of 

preschool teachers views on gender teaching and to what extend the gender goals are 

adequate for achieving gender equality and gender neutrality in preschools. 

The interview will last about 10-20 minutes and I will ask questions to find out about your 

feelings about implementing gender. Furthermore, one of my requests will be for you to 

suggest ways for improving the national curriculum based on the gender goals that it sets. I 

seek to use these drawings on my thesis.  

In order to receive the information, an interview will be conducted between me and you in a 

quiet place within your preschool environment. The interview will be audio recorded to allow 

for a further analysis and assessment of what you said while after the interview I will 

transcribe your answers. 

 Participation in this study is completely voluntary. You may choose to withdraw your 

participation in this study at any time. In the case you decide to withdraw your participation 

after the interviews, this material will not be used in the paper.  

The purpose of the study and the interview process will also be clearly explained to you and 

you will participate only you are willing to do so. You may decide to end your participation 

at any time either before or during the interview.  

The study is completely anonymous. Pseudonyms will be used throughout the documents. 

Moreover, the only geographical reference to the participants will be Västra Götaland, 

Sweden, while no name of a local city or school will be mentioned in the findings.  

At the conclusion of this study, the final thesis that discusses the findings will be made 

available. Please contact me if you wish to have a copy of this thesis. Please indicate whether 

or not you wish to participate in this project by checking one of the statements below and 

signing your name.  

o I want to participate in the Qualitative research on gender teaching in Swedish 

preschools; preschool teachers’ views on the implementation of the Swedish curriculum for 

preschools Lpfö 18 research 
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o I do not want participate in the Qualitative research on gender teaching in Swedish 

preschools; preschool teachers’ views on the implementation of the Swedish curriculum for 

preschools Lpfö 18 research 

 

 

 

 

 

           Signature                                                                                         Signature  

 

 

 

 

Printed Teacher’s Name                                                                     Printed Teacher’s Name  
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Appendix 2: Informed Consent (Principal/Owner)  

Contact: giorgos.aavr4@gmail.com  

Dear principal,  

I am Georgios Avramidis, a student in the Gender, Justice and Society master’s programme at 

Umeå University, Sweden. I request permission for your teachers’ participation in the 

following research study that I am conducting for my master thesis:  

Qualitative research on gender teaching in Swedish preschools; preschool teachers’ views 

on the implementation of the Swedish curriculum for preschools Lpfö 18 

The study is seeking to explore preschool teacher’s views on gender teaching at preschool 

which means on the implementation of gender goals as set in the Swedish national curriculum 

Lpfö 18. I hope the findings of this study will contribute to a better understanding of 

preschool teachers views on gender teaching and to what extend the gender goals are 

adequate for achieving gender equality and gender neutrality in preschools. 

The interviews will last about 10-20 minutes and I will ask questions to find out about your 

feelings about implementing gender. Furthermore, one of my requests will be for you to 

suggest ways for improving the national curriculum based on the gender goals that it sets. I 

seek to use these drawings on my thesis.  

I will ask your teachers to participate in an interview where they will have the opportunity to 

talk about how they implement the gender goals as set by the Swedish national curriculum for 

preschools Lpfö 18. Each interview will last about 10-20 minutes and I will ask questions to 

find out about their views on gender teaching.  

In order to hear your preschool teachers’ personal perspective, I believe it is best to conduct 

the interview alone with your teacher, in a quiet setting which will be decided by you. The 

interview will be audio recorded to allow for a further analysis and assessment of what your 

teachers said and then the material will be transcribed. 

Participation in this study is completely voluntary. You may choose to withdraw your 

teachers’ participation in this study at any time. In the case you decide to withdraw your 

teachers’ participation after the interviews, this material will not be used in the paper.  

The purpose of the study and the interview process will also be clearly explained to your 

teacher and they will participate only if they are willing to do so. You may decide to end your 

preschool pedagogues’ participation at any time either before or during the interview.  

The study is completely anonymous. Names will not be used in any of the documents. 

Moreover, the only geographical reference to the school will be Västra Götaland, Sweden, 

while pseudonyms will be used for all the teachers that will participate in the study.  

At the conclusion of this study, the final thesis that discusses the findings will be made 

available. Please contact me if you wish to have a copy of this thesis.  

Please indicate whether or not you wish to allow your teachers to participate in this project by 

checking one of the statements below and signing your name.  
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• o I do grant permission for my teachers to participate in the Qualitative research on gender 

teaching in Swedish preschools; preschool teachers’ views on the implementation of the 

Swedish curriculum for preschools Lpfö 18 

• o I do not grant permission for my teachers to participate in the Qualitative research on 

gender teaching in Swedish preschools; preschool teachers’ views on the implementation of 

the Swedish curriculum for preschools Lpfö 18 

 

 

Signature  

 

 

 

Principal/ Owner Name 

 


