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Abstract 
 
Abstract 
 
Forskningen syftar till att studera läsvanor hos tonåringar. Frågor att svara på är: När och vad läser 
ungdomar i skolan? När och vad läser ungdomar utanför skolan? På vilket sätt kopplas skolans 
läsning med fritidsläsning? Vilka skillnader har iakttagits mellan pojkars och flickors läsning? 
Kvalitativa intervjuer har använts i denna studie för att samla in uppgifter från de undersökta 
eleverna, lärare och bibliotekarier. Deltagarna är 12 elever, hälften pojkar och hälften flickor, en 
lärare och en bibliotekarie från en skola belägen i en mellanstor svenskstad. De viktigaste resultaten 
från studien är: Tonåringar läser så ofta som möjligt både i skolan och under fritiden. De läser allt 
som intresserar dem från romaner till sms. Det finns ingen skillnad av skönlitteratur läste av pojkar 
eller flickor. Medan flickorna är allvarliga läsare och njuter läsning utanför klassen, pojkarna har lågt 
intresse att läsa för nöjes skull. Tonåringar idag kommer i kontakt med litteratur genom film, böcker, 
nätet och Ipad/telefon mobiler. Lärare och bibliotekarier hjälpa tonåringar att öva läsning för att 
väcka ett intresse för läsning  
 
 
 
 
 
 
 
Nyckelord: skönlitteratur, läsvanor, genus, attityder 
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1 Introduction 
Reading, as one of the four basic skills in language learning and teaching, it’s very 
important not only as a language skill but also as language input for other skills to 
develop. The ability to read is essential to being able to learn any subject taught in 
school. When working as a substitute teacher in one of the schools, I observed pupils 
reading during a 60-minute reading lesson, this activity is done once every week and it 
is compulsory. All pupils are supposed to have a reading material with them, in this case 
a book or an iPad/mobile phone with down loaded reading material. I was amazed to 
see that they do not just turn pages but they really read their fiction books during this 
designated time.  I came up with the idea of finding out what type literature the pupils 
read both in school and outside school.  
 
When the pupils read the texts or literature in the class they are expected of their 
teachers at the end of the lesson to either discuss that literature or answer the questions 
that follow to establish if the pupils understood what they have read, sometimes these 
questions are given as a guideline to their reading. As teachers we expect them to 
comprehend the material read and explain it in their own words.  
 
According to a Swedish school curriculum 2011 “Pupils should be able to read literature 
appropriate to their age from Sweden, Nordic area and other countries, and also be able 
to reproduce the contents coherently and also reflect over this”, this is one of the goals 
that pupils should have attained by the end of the ninth year in school (Skolverket 
2011a).  
 
In a study done by PISA1 2000, it shows that fifteen-year-old girls read better than their 
male peers. Sweden belongs to the third of countries with the greatest performance 
differences between girls and boys. Furthermore, it appears that Swedish fifteen-year-
olds have an interest in reading that the OECD2 average (Skolverket 2010). 
 
Goodman (1968) describes reading as a process. That reading is the receptive phase of 
written communication. In written language a message has been encoded by the writer 
in graphic symbols spatially distributed on the page. (Goodman 1968:15) Furthermore, 
Goodman states that “the reader does not merely pass his eyes over the written language 
and receive also record a stream of visual perceptual images. He must actively bring to 
bear his knowledge of the processing of language information encoded in the form of 
graphic symbols in order to decode the written language. That reading must therefore be 
regarded as an interaction between the reader and written language, through which the 
reader attempts to reconstruct a message from a writer (Goodman 1968:15). 
 
                                                
1 Programme for International Student Assessment   
2 Organisation for Economic Co-operation and Development or Organisationen för ekonomiskt samarbete och utveckling   
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1.1 Aim  
 
The present study attempts to study the reading habits of some teenagers. Since reading 
is an import part in our life, the study aims to focus on when and what teenagers’ read 
during school time and during their free time. The study will also examine gender to 
find out if it plays a part in the different literature read.  
 
- When and what do teenagers read in school? 
- When and what do teenagers read in their free time? 
- How connected is the literature read in school and the literature read during their free 
time?  
- Does gender influence their choices in reading? 
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2. Theoretical background 
 

2.1 What is reading? 
 
Reading is a very complex system of learned skills and experiences combined and they 
are to serve you automatically says Stadler (1998). Both Stadler (1998) and Goodman 
(1968:15) are explaining what we do when we use our eyes to read, we receive written 
symbols that is to say, letters, punctuation marks and spaces. We also use our brain to 
change the symbols into words, sentences and paragraphs that communicate to us. 
Stadler (1998:28) says to understand written texts the readers must have the knowledge 
of decoding, i.e. find the content that the words convey, understanding letter sounds and 
put them into words. This complex system also requires the skill of speaking in order to 
pronounce the words that we read.  
 
With the importance of decoding and reading comprehension, Stadler (1998) says a 
reader shouldn’t unnecessarily separate them. This is to say that, as you read, you gain a 
meaning from the written words, learn something new and understand someone else’s 
viewpoint. According to Stadler (1998) decoding should not be considered a clean 
technology that is practiced for its own sake. It should be seen as a useful means of 
great importance to reading comprehension, which of course is the goal of reading 
(Stadler 1998:28). It is an interactive process that occurs before, during and after a 
person reads a book or any piece of writing. 
 
According to Fredriksson and Taube (2012:18), reading distinguishes two main parts, 
decoding and language comprehension. Decoding means to identify or recognize 
written words while language comprehension is the result of language messages. 
Fredriksson and Taube mean that we need to understand what we read so we can get 
information, be able to communicate and also be entertained.  
 
A competent reader has the ability to form images out of what he or she is reading 
according to Lagercrantz (1994:7). He means that this ability improves the person’s 
skills of reading, listening, speaking and writing. Unlike in a conversation, the ability to 
form images is something you do on your own. In addition to the ability to form images, 
Lagercrantz described the imaginations and formulating of pictures in the readers’ mind 
from a story being read as sign of interest in reading. He means that reading is not just 
about escaping into a world of fiction; it’s also about providing context to our 
surroundings both real and imagined. 

2.2 Reasons for reading 
 
According to Fredriksson and Taube (2012:16) reading is a linguistic activity. There are 
two major purposes; first the purpose of speech and second, the purpose of writing. The 
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purpose of both speech and writing is to convey some kind of message. This can be 
from complex thoughts about the meaning of life to simple challenges.  
 
Fredriksson and Taube (2012:16), also say that the reason we read is to understand the 
concept.  This refers to reading with meaning which offers information from the content 
of the text. They also mean that reading comprehension is a common part of many 
reading tasks and it is also a useful skill. Besides, Fredriksson and Taube (2012:17), 
point out that reading is thus a complex skill that mankind gradually developed long 
after the developed spoken language. 
   
A survey of over 8,000 primary and secondary pupils in England conducted by Clark 
and Foster (2005) shows some reasons pupils indicated when asked why they read. The 
survey says that the majority read because it is a skill for life that will help them find 
what they need/want to know. Almost half the pupils also said that reading is fun and 
that it will help them get a job. Two-fifths of the pupils read because it helps them 
understand the world better and because it teaches them how other people live and feel; 
a third of the pupils read because it is a form of escape.  However, one fifth said that 
they read because they have to (Clark & Foster, 2005:21).  
 
According to Mori (2003:15), the majority of young people say that reading books have 
had an important impact on their life. While three in ten say that books have helped 
them decide on the type of person they want to be.  55% say that books have helped 
them understand different peoples and cultures, while around a third say books have 
encouraged them to try new hobbies and two in five to learn new subjects. The result is 
based on 914 self-completion questionnaires completed by 11-18 year olds at 33 state 
and independent schools and sixth form colleges across England and Wales.  
  

2.3 Reading Habits  
 
According to Fromkin, Rodman and Hyams (2007:521) reading begins when the child 
is 5 or 6 years old, although some children are not ready until even later. However, the 
school age in Sweden is 7 whereby the pupils are expected to learn reading, writing and 
counting among the many subjects. 
 
The curriculum for compulsory school, preschool class and the leisure time centre 
(Lgr.11), states that language, learning, and the developments of a personal identity are 
all closely related. By providing a wealth of opportunities for discussion, reading and 
writing, all pupils should be able to develop their ability to communicate and thus 
enhance confidence in their own language abilities (Skolverket 2011a).   
 
Molloy (2007:11) writes about the Swedish syllabus which treats reading of fiction 
books with films as a good idea. She means that some students find it easier to 
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understand a book by watching a movie but that can also depend on the experience of 
the reader.  
 
The motives for reading are described by Svensson (1989:41) as a social interaction 
with people trying to win approval from each other, gaining self-esteem and an identity 
to compete with each other. Also, Svensson (1989) writes that from the age of 12 to 15 
the child becomes progressively aware of her or his personality. He says that readers at 
this stage are mainly interested by the plot, events and sensationalism. General reading 
interests are adventure books, sensational novels, travel books and popular fiction. He 
names this age the “Äventyrsberättelsens ålder” (Svensson (1989:44). He means that, 
the more teenagers read the more information they pick up. For example, this leads to 
knowledge that is useful in their learning and the extra reading expands their 
vocabularies. 
 
The study done by PISA (2009) suggests that Swedish 15-year-olds are good at 
navigating and reading texts online. Those students who spend just enough time at the 
computer are successful in reading comprehension. The study states that it is not the 
students who use the computer most that are best at reading but the students who get the 
best results are those students who use the computer in balance both for school work 
and at home in their spare time. According to PISA, reading comprehension had 
improved for both girls and boys while reading online. The results of the study show 
that students are better at reading digital texts than traditional texts. The girls’ reading 
comprehension was raised by three points but the results showed that the boys did even 
better, scoring 22 points better than the girls in the traditional reading test (Skolverket 
2011b). 
 
The majority of pupils enjoy reading quite a lot or very much according to the research 
conducted by Clark, Torsi and Strong (2005). The study states that pupils generally 
thought positively about reading. Also, most pupils agreed that reading is fun and 
important. Pupils enjoy a wide range of reading materials and the most preferred were 
magazines, text messages and websites. However, reading enjoyment declined with age.  
The result is based on 1,512 pupils from three primary, one middle school and two 
secondary schools in England.  
 
According to the study conducted by PIRLS3 (2006), Fredriksson and Taube (2012:97) 
state that the students in grade 4 were asked how often they read outside school for 
pleasure. The results showed that students were evenly distributed over the three 
options; a third of students read more than two times per month, one third read one or 
two times per week and more than a third read every day. The results revealed that the 
students who read for 30 minutes did better in the reading tests than those who read for 
60 minutes.  
 

                                                
3 Progress in Reading Literacy Study 
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According to Clark and Douglas (2011:21), there have been significant concerns about 
the number of young people who say they enjoy reading. The result is based on the 
online survey consisted of 32 questions, exploring young people’s background, reading 
and writing behaviour, perceived ability and attitudes, completed by 17,089 pupils from 
112 schools across England, Wales, Scotland, Ireland and one international school from 
Indonesia. Clark and Douglas (2011:58) also say that fewer young people now read 
magazines, websites, text messages, fiction, comics, newspapers, song lyrics, poems, 
manuals and plays outside of class compared with young people in 2005. However, 
more young people in 2009 than in 2005 said that they read non-fiction books and EAL4 
materials. 

2.4 Attitudes towards reading  
 
Molloy conveys the idea of “boys do not read” saying the claim is too simple. Molloy 
(2007:9-10) suggests examining the claim about the boys’ reading habits with the 
school’s reading culture to possibly get a better understanding of what is seen as a boys’ 
problem in school. Molloy (2007:13) adds that girls too find reading of fiction books in 
school boring. She points out that girls read the same books as boys but boys don’t read 
what girls read. While Fredriksson and Taube (2012:81) point out that a factor that 
affects boys’ reading can be social norms about what is included in male behaviour. In 
addition to that Fredriksson and Taube say that girls read better and more often than 
boys. They mean that girls have a positive attitude towards reading than boys.  
 
Yet Mori (2003:7), states that girls are more avid readers than boys, “one in five boys 
say they never read in their spare time compared with seven percent of girls”. In 
addition, Mori (2003) says, girls are more enthusiastic about reading than boys and are 
more likely to find this activity enjoyable, relaxing and fun. Mori adds that girls are 
more regular readers, especially out of school hours and in wider variety of locations 
(Mori 2003:21).  
 
Clark, Torsi and Strong’s study (2005:6) reflects that secondary pupils were 
significantly more likely than primary ones to read websites, newspapers and 
magazines, while primary pupils were more likely to read jokes, non-fiction books and 
fiction.  
 
Mori’s (2003:5&10) study reveals that young people enjoy reading activities in such 
that the teenage reading tastes closely match those of adult readers. Fantasy seems 
endlessly popular and humour, too. It is a surprise, though, that girls like horror more 
than boys. The typical stereotyping of teenagers would suggest that boys who are seen 
as responsible for the ‘laddish’ culture and who are known to relish horror in films and 

                                                
4 EAL stands for English as an Additional Language. 
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violent computer games would also be the major readers of horror fiction. Besides, Mori 
(2003:13) states that peer influence is one of the reasons teenagers read.  
 
Compared internationally Sweden has a significantly high result in reading, but a 
decline has occurred between 2001 and 2006 according to PIRLS (2007). Fewer 
students can handle sophisticated reading tasks and also fewer students have a very 
positive attitude to reading and often read longer texts and books in their free time 
because it's fun. There are also fewer students coming from homes with many children's 
books and have parents who read frequently for pleasure (skolverket 2007). Not only do 
young people in general have positive attitudes towards reading, but they also perceive 
it to be an enjoyable activity found in the research conducted by Mori (2003:9). The 
teenagers describe reading as “relaxing”, “educational”, “fun”, and associate it with 
“school or learning”. 
 
In addition Clark and Douglas (2011:76) say that fewer young people now agree with 
the statement that reading is more for girls than boys, perhaps indicating a shift away 
from seeing reading as a gendered activity. And fewer young people also agree with the 
statements that reading is boring and that they cannot find things to read that interest 
them.  
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3. Method and materials 
In this chapter, I will discuss the method I used to obtain the materials for my study. I 
will also describe how I came up with my selection of the participants and present that 
in short. 

3.1 Qualitative method 
 
A qualitative method has been chosen for my study. Since the aim of my study is to find 
out the reading habits of the teenagers, I think the best method is interviews. I chose to 
do a qualitative study because I wanted to get an overall understanding of the individual 
group I was studying. 
 
The qualitative interview, according to Patel and Davidson (2003:82), is to detect and 
identify characteristics and the nature of i.e. the interviewee's life or perceptions of any 
phenomenon. Ryen (2004:91) states that qualitative interview is not scientific, but it 
reflects common sense. Patel and Davidson mean that the appropriate method when you 
want to get the view of the participants’ world, the best way is to be in the same 
environment as them. While, Ryen mean that the interview has to be conducted as a 
conversation between the interviewer and the participant. As a result I chose to use the 
semi-structured interview, which is characterized by the main issues and key themes. 
The interview thus becomes a kind of conversation with definite intentions (Ryen, 
2004:46-47). 
 
The choice of the interview helped me gather information that answered my questions. 
Since I had worked as a substitute teacher in three different classes, I had observed 
reading lessons that lasted between 45 to 60 minutes and all I had to do was to refer my 
interview to those lessons. The interview questions (see Appendix) were formulated on 
the basis of these observations. All the students are required to have a fiction book or 
any other reading material with them during this class. Furthermore, I wanted to find 
out if the teachers allocate the books to the students or the students get their own books.  
 
Before the interview, the informants were all informed that the information will be used 
in confidence and their names will not be revealed.  

3.2 Participants 
 
The study was done in a high school found in a city suburb of one of the cities of 
Sweden. Pupils who attend this school have the liberty of choosing from four different 
classes, a Music class, an English class, a Profile class or a Regular/Swedish class.  
 
The fourteen participants come from the same high school. Six girls and six boys in 
grade 9 who attend a regular class, a female teacher who has worked for 9 years, she 
teaches Swedish and English and a librarian who has worked for over 15 years in two 
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different libraries. She is currently responsible for reading materials and all the reading 
activities done by the young adults in this library. The students were selected because 
they are more experienced in reading than the other graders. An equal number in the 
gender was chosen in order to find out if there was a difference between what the boys 
and girls read or what they choose to read. Besides I chose the teacher and the librarian 
to make sure that I get a better picture of how teenagers perceive reading in school and 
outside school.  

3.3 Procedure 
 
Because of the national tests taking place during that week, I was only able to hold an 
interview for a length of 10 to 12 minutes between the two groups of students and 15 
minutes between the teacher and the librarian. The group of students consisted of six 
girls and six boys.  
The positive part about group interview was that I got enough information in a few 
minutes, but the negative side is that I don’t think the students had the freedom of 
privacy to speak their mind.    
 
The participants were contacted through e-mails. 
I introduced myself and my purpose of the interview to the participants with the main 
questions touching the subject. As an interviewer I made sure not to ask too many 
questions at once because I wanted the students to talk freely about the subject as much 
as they wished. The interviews took place at a library. 
 
Conducting interviews in these places, in comparison to Widerberg (2002), it is an 
advantage. The respondents are in their familiar environment, which inspires confidence 
and the interview location maybe said to frame the interviews well (Widerberg 
2002:106). The interviews were conducted in Swedish, and the questions were asked 
not to an individual but to a group though the students answered individually. Because 
of a technical problem, the interviews with the students were not recorded but notes 
were taken. The interviews with the teacher and the librarian were recorded and were 
completed in 2 days. 
  

3.4 Ethical issues 
 
There are some key phrases that describe the system of ethical protections that the 
contemporary social and medical research establishments have created to try to protect 
the rights of their research participants. These issues are: voluntary participation, 
disclosure, consent and confidentiality. 
The informants were briefly all informed about these issues that I would not use the 
information for any other purpose or reveal their names. According to Patel and 
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Davidson (2003:69-71) it is of our most importance that the informants get to know that 
you apply confidentiality and anonymity.  
 
Voluntary participation principle requires that the people should not be coerced into 
participating in research. 
 
Disclosure or Informed consent principal requires that the research participants must be 
fully informed about the procedures and risks involved in research and must give their 
consent to participate. 
 
Confidentiality requires that the participants are assured that identifying information 
will not be made available to anyone who is not directly involved in the study.  
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4. Results 

4.1 Presentation of interview with the students 
 
I have decided to present the participants by first names. Student names are changed to 
ensure anonymity. The interviews were conducted in Swedish but the result is presented 
in English. Instead of presenting each participant as an individual, I have chosen to 
analyze the results in four main parts as my questions. 

The teenagers’ literature in school 
All the students interviewed stressed the importance of reading. What they choose to 
read in school is not really different from what they read during their free time. They all 
stressed the different roles reading plays in their life. Reading for a better future was 
cited as one the main reason why they read. Overall, reading books was perceived as a 
habit done mainly in school.  
 
Matlida says that reading always helps by getting more information to supplement what 
you get in school. She means that when she reads, she gets more information that 
benefits her. She reads during the reading lessons and whenever she gets the time for 
example after her lessons. She also said that he reads anything from fiction to fantasy 
books. 
 
Theo emphasized the importance of reading as a way of gathering knowledge that will 
help to achieve the necessary grades that gets him to study that course of his choice at 
his chosen Upper secondary school.  
 

Good grades are needed to continue with studies for example Upper secondary school. 
 
While David said that he focuses on reading a lot because he aims to doing well in 
school and get a better future for his studies in Upper secondary. He means that not 
reading results into missing the points and the course of your choice. 
 
The students gave varying answers to the question what kind of literature they enjoy to 
read. Reading is fun when someone has access to the different reading materials. When 
asked about the choice of reading materials mostly used, the teenagers gave a vivid idea 
as to what reading means to them. 
 
Simon stated the importance of good grades though he said he reads more of the popular 
fiction books than reading for better grades.  
 
As expected all the students get their books from the library. A few admitted to buying a 
book now and then but it is not their first priority. When at school, they all borrow the 
books from the library next to their school. 
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All the students read books in school and outside class. But it’s mostly girls who read 
for pleasure. The students still borrow books from the library for school projects and 
now and then for leisure. And once in a while they received books as presents for their 
birthdays and Christmas.  
 
Melina said that she got her first Twilight novel as a Christmas present and that inspired 
her to read the rest of the Twilight books. While Sandra said that for her birthday, she 
got Cirkeln a book about six students who find out that they are witches. She loved it 
and even read it in school. 
 
Sometimes the teacher tells students what type of book she wants them to read, and if 
they are all supposed to read it as a school project the easiest way to get it is from the 
library. There some books the students get from school; those are books that are 
provided as part of the curriculum.  

What teenagers read during their free time 
The most enjoyed choice of reading materials during school and free time is found on 
the Internet. All the students like reading from the Internet. The teenagers get the 
opportunity of searching for whatever they like and get it. The students said that their 
teachers also want them to use other sources such as books for information and not 
depend only on the Internet. And, they all like using their mobiles for texting. They text 
their family members and friends all the time and also read or use the Internet on their 
mobile for research.  
 
Timmy said that he couldn’t imagine his life without the mobile phone; he uses it most 
of the time to surf the Internet and playing games. He described his mobile phone as his 
identity.  
 

My mobile phone makes me what I am. 
 
He uses it for communication with his friends and he never lets the battery run out. In 
addition to communication, he finds it easier to surf on the mobile phone because he has 
it nearby all the time and when it comes to looking up meanings of words it easier for 
him to use the mobile phone than getting the dictionary. While, Benjamin likes the 
Internet because it wide and he can find anything he searches for; he finds it easier to 
read on line. But mostly he uses the Internet for Facebook.  
 
All the students read the texts they send to each other. They said it is popular with the 
texting because it is the cheapest way to communicate with each other. Teenagers say 
they appreciate the mobile phone’s ability to keep them connected to family and friends. 
Though, some of the students expressed conflicting emotions about the constant 
connection the phone brings to their lives; like the disturbances during lessons.  
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Matlida said that mobile phones can be a blessing, but on the other hand, they can result 
in irritating interruptions. 
 
Since texting is the preferred channel of basic communication between teens and their 
friends, they even shared the meaning of the abbreviated words used in sms. Melina 
said that some abbreviations are international that’s to say xoxo which means hugs and 
kisses. She added that everyone knows what they mean while most of the words the 
students use in essays they have to look them up in the dictionary to acquire the 
meaning.  
 
All students stated during the interview that they read the newspapers, especially in the 
morning as they have breakfast. The most read parts are the comic strips and the sports 
page that is mostly read by the boys. Theo said he reads the sports pages because he is 
very interested in ice hockey and he likes to know the games timetable in order to 
follow the teams he supports. 
 
Although students do have e-mails addresses, they are considered old-fashioned. Since 
all the students have a Facebook account, e-mails are rarely used. The students said that 
they don’t use e-mails on daily basis. E-mails are used to send homework to their 
teachers and receiving some classwork information sent to them by the teachers. 
 
Facebook replaced e-mails. Students log in daily to catch up on what friends are doing 
and also to update their status. All the students I interviewed admitted that they use their 
Facebook more than seven times a day. They read their Facebook pages even at school 
whenever they get time on Internet. 
 
Ipads are not as common as computers and mobile phones but most of the students said 
they would have loved to read using an Ipad, because they are simple and easy to 
handle. Ipads are flexible and durable and easy to operate. Rebecca described Ipads as 
fantastic, lighter than the laptop but bigger than the phone, they have more applications 
than the phone, and they can be used in different ways, but she said that Ipads are very 
expensive and not many in school own one.  
 
The connection between the literature read in school and the literature read 
during free time 
All the students read when they have time. Reading is done at school because all lessons 
given require reading. According to their timetable, a 60 minutes lesson is scheduled for 
reading once a week. 
 
Most of the books either bought or borrowed from the library are fantasy books. Books 
like Twilight, Cirkeln, Harry Potter, How to train your Viking, Hero’s guide to deadly 
dragons plus the Hunger games are popular among teenagers. These books are read 
both for schoolwork and during their free time. The actual reading situation during free 
time varies from student to student. Some of the students said that they read during their 
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free time at school. Sandra said that she reads fantasy book at school during the reading 
lessons and during her free time, she also likes reading different magazines in addition 
to her Facebook page every time she gets a chance, while Rebecca mentioned reading a 
lot during school time, and also reading during her free time. 
 
However Sandra said that she does a lot of reading in a car when she is travelling.  
This was due to being “an only child”, reading keeps her occupied.  
 
Like the other students, Elina said that she reads during school time. But during break 
time she said that she tries to catch up on with the sports news, she surfs the websites or 
read the daily news. She also has books at home and always read before bedtime. 
 

During school time I read everything to do with schoolwork 
 
Textbooks, were not really counted as reading books by the students even if they do use 
these books more than once a week for subjects like English and Swedish to mention a 
few. Back at home, it is mostly the Internet, teenagers surf the net for anything 
interesting. 
 
Does gender influence the teenagers reading? 
The boys are not that interested in blogs. They consider blogs to be for only girls. 
Benjamin said that he only reads blogs that write about football. He reads anything to 
do with it even when it means following it on somebody’s blog but he can’t see himself 
writing one. While Marcus loves football too and he reads a lot about it, he follows up 
the big names in football and but that doesn’t mean reading someone’s blog. 
 
However the girls write and read their friends’ blogs and all blogs that has anything to 
do with music, fashion and especially the sports they are most interested in. Monika was 
more into music. She posts anything to do with her music idols, from their music to 
what they dress. She loves music especially “Pop” and “Rhythm and blues”, she is a 
great fun of Justin Bieber and Rihanna and most of what she posts on her blog is about 
those two.  
 
Books made into movies are most popular among teenagers. Both girls and boys like the 
present classical Hunger games, they had all read this book. They also like the Twilight 
books. The most read fiction books were Twilight, Hunger games and Cirkeln. 
Magazines are popular among the girls who subscribe to the monthly magazines. 
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4.2 Presentation of the interview with the educationalists 
 
Opinions about the students’ interests in reading 
The teacher’s view on the students’ interest in reading was that it differs. Reading 
interests change between age and gender. Between the ages of 12 to 13 both girls and 
boys read the same books and borrow as many books from the library.  
 
The teacher said that the students’ reading is not on the level she would have wanted it 
to be. She said “reading varies, between girls and boys and also between ages”. Students 
lose interest in reading, as they get older. She also said that older students don’t have 
time for reading as they consider it meaningless. They need encouragement. 
 
Views about the printed literature 
The future of factual study books is uncertain according to the librarian. At the moment 
she said, factual study books are not used, and few were bought this term because the 
students mostly use the Internet. According to the librarian, the Internet is wide and a lot 
is irrelevant but the teenagers don’t know that. 
 
The librarian said that teenagers don’t use factual study books anymore so their future is 
uncertain, but when it comes to “Fiction” they are still reading them. In general the 
number of borrowed books among children and teenagers had gone down.  
 
The librarian believes that when the students collect information found on the Internet, 
the references is not well presented which can be referred to as plagiarism.  However, 
she added that the future of printed books is certain; they are going to be here for a long 
time. Whereas there is an invention of ebooks and audio books, the printed ones will 
always be here. She admits that it happens that ebooks are advancing and she wonders 
how the factual study book will turn out in a digital form. 
 
The librarian also said that teenagers feel that “it isn’t cool to read”. She said that boys 
feel that it is “a girl’s thing to read but the boys do like reading fantasy books”. She felt 
bad about teenagers who had not discovered reading. But she stated many teenagers still 
read. 
 

The Hunger games and Jag är Zlatan are now very popular among the teenagers. 
 
Students’ interests towards reading 
The teacher said that most teenagers do not like reading; they find it easier to watch 
films and play video or computer games than to read. Books are important for the 
schoolwork and that’s why teachers together with the students have to work hard and 
maintain the reading culture in schools.  
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Since teenagers find reading boring, the teacher maintained that the students must have 
the parents’ and teachers’ guidance in showing them the right way to read books and 
even help them to find reading interesting.  
The librarian also feels that to strengthen the reading culture the key is to talk about 
books both in classes and in the libraries. This creates a relationship between teenagers 
and reading. She also said that it is important that teenagers are helped to find the right 
book that stimulates the desire to read more. The librarian’s approach to strengthen the 
interest in reading is about “reading loud”.  
  
Students’ attitudes towards reading 
The popularity of some books makes reading interesting for the young students. They 
stand out as fantasy genre and teenagers fantasize about them. Fantasy leads them to 
reading. That way, they can be part of the fantasy world.  
  
Particular literature books like Harry Potter waved popularity among teenagers and fantasy led them to 
reading 

 
Different literatures read in classrooms are discussed at the end of the reading sessions 
and this usually paints a good picture about what they thought about the book and how 
much the students enjoyed or didn’t enjoy reading that particular book said the teacher. 
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5. Analysis and Discussion 
 
In this section, I intend to analyze and discuss the results from the interviews. In the 
first part, the results of the students’ interview are presented, and in the second part, the 
results of the educationalists are analyzed.  
 
The purpose of this study was to find out the reading habits of the teenagers. The 
following is a discussion and reflection on the study's results.  
 
The questions that I wanted to answer were: 
- When and what do teenagers read in school? 
- When and what do teenagers read in their free time? 
- How connected is the literature read in school and the literature read during their free 
time?  
- Does gender play any role in the literature read by teenagers? 
 

5.1 Analysis of the results of the students’ interview 
 
The teenagers’ literature in school 
That all the teenagers knew the importance of reading was not a surprise because during 
the 60 minute reading lessons, I observed that the students really put their hearts into 
reading. However, this reading differs from their habits of reading outside that class. All 
the teenagers mentioned reading in classroom during the given reading lesson that is 
indicated on the timetable. This is described by the curriculum for compulsory school, 
Preschool class and leisure-time centre, 2011 which specifies what the school can do for 
students in order for them to have a better reading, learning and reading environment 
(Skolverket 2011a). The school provides a wealth of opportunities for reading. 
 
Having a better future is one of the reasons the students read. With the exception of 
some students who read for fun, most of the students aim for the best grades and more 
information when reading. According to Clark and Foster (2005:21) reading is a skill 
for life that helps students to find what they need. However, Mori (2003:15) writes that 
reading books helped students to decide on the type of person they want to be. In order 
to get more information from the literature read by the students, the understanding of 
what is being read must take place. Stadler (1998:28) writes about the importance of 
reading comprehension. He says that the reader must find the content that the words 
convey. While Fredriksson and Taube say that reading leads to information, 
communications and entertainment. 
 
My study shows that the kind of literature (books) read in this class is mostly fiction 
books. These books are mostly read during the reading lesson and all the students get 
their books from the library with a few buying them or acquiring them as presents. 
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A book she got as a present inspired Melina’s reading. This inspiration to reading 
describes one of the different ways students can get interested in reading.  
 
Since it is not only books that the teenagers choose to read, motivation and 
encouragement is needed when it comes to help them with their choices. Svensson 
(1989:41) said that self-esteem and an identity to compete with each other is a motive 
for reading. During the interview the students mentioned what type of books they read 
during school time for example The Twilight books, since all the students were reading 
or had read them, this shows that competition could be effective when it comes to what 
the teenagers read. This can also be linked to the a reading culture of the school as 
Molloy (2007:13 stated, the better way is to study the reading culture of a particular 
school and get the solution to the reason to why boys do not read on same level as girls. 
 
What teenagers read during their free time 
What they read depends on the location; at home teenagers read newspapers, which 
happen mostly in the morning. In addition to blogs read by a few, teenagers read texts 
sent to each other on the mobile phones. Clark et al (2005) indicated websites, emails 
and text messages as the most preferred reading materials.  
 
All teenagers spend time on the Internet mostly on Facebook. PISA showed results of 
how reading comprehension had improved while reading online (Skolverket 2011b). 
Most of the teenagers’ time revolves around the Internet and mobile phones.  
Whereas the books mostly used at school as part of the syllabus are rarely read during 
the spare time, the teenagers are committed to e reading all the time. 
   
Even if most of the time is spent by the teenagers on Internet, there is also evidence that 
suggests that students have a positive attitude to reading and often read during their free 
time (Skolverket, 2007).  
 
The connection between the literature read in school and the literature read 
during free time   
Literature read in school is well connected with the literature the teenagers read during 
their free time. Since the teenagers get the motivation of these books through the films 
they watch they tend to borrow the same books for both their spare time and 
schoolwork.  
 
The study shows that the literature read in school is the same read during free time.  
All students mentioned almost the same books as their favourites. This is caused by peer 
influence as Mori (2003:13) indicates. Moreover, fantasy and horror are popular among 
teenagers though girls like horror more than boys as stated by Mori (2003:5). In his 
study Mori reflects that boys are known to relish horror films and violent computer 
games but there are not major readers of horror fiction. 
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Students who are into sports find time to read about it during their free time, Elina tries 
to catch up on her best sport by reading the sports news, and this shows that some 
teenagers read magazines during their free time.  
 
How gender influence the teenagers’ reading 
Reading during free time or reading for pleasure is common with girls. During the 
interview, three of the six girls but only one of the boys said they usually read during 
break time. Mori (2003:7) described girls as devoted readers as he pointed out a bigger 
percentage of girls who read during their spare time compared to the boys. Besides, 
Fredriksson and Taube (2012) said that the factor that affects the boys’ reading could be 
social norms.  
 
Clark & Douglas (2011:76) stated that fewer young people agree with the statement that 
reading is more for girls and boring. Girls too find fiction boring as stated by Molloy 
(2007:13). In the course of the interview, the teacher said that all teenagers find reading 
of fiction boring. 

5.2 Analysis of the results of the educationalists’ interview 
 
Opinions about the students’ interests in reading 
The teacher’s remark about the level of reading among the students did not actually 
pinpoint gender; she said reading varies between ages and between sexes. Clark et al. 
(2005:6) said that primary pupils are more likely to read nonfiction and fiction books 
than secondary pupils who read websites, newspapers and magazines. While Svensson 
(1989:44) proposes that between the ages of 12 to 15 the child becomes progressively 
aware of their personality, they are more interested by the plot, events sensationalism. 
This shows that students lose interest in reading, as they get older and they need more 
encouragement and help from the adults to awake that curiosity in the books they 
choose to read. 
 
Views about the printed literature 
Factual study books are not used by the students, they prefer websites for information. 
The librarian is adamant that printed work has a future. She also mentioned that very 
few factual study books were ordered by the library this term therefore it is very 
difficult to draw any conclusions when it comes to the future of these types of books. 
She however said that the borrowing of books by the teenagers had gone down. 
 
Student’s interests towards reading 
Watching films instead of reading books is easier and more interesting to the teenagers. 
The teacher’s explanation that the students rather watch a film, play video or computer 
games can be identified as the teenagers’ lack of interest in books. Molloy (2007:7) 
point out that integration of a film with fiction is a good idea. Also Lagercrantz (1994) 
said that the ability to form images from a story being read is a sign of interest in 
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reading. And this is clear example that this might be the key to uplift the teenagers’ 
interest in fiction books.  
  
By maintaining the reading culture of the school, the teacher means that students must 
have access to a variety of books, and they should have the opportunity to choose the 
books of their interest. They should also be provided with a calm and quiet place for 
them to concentrate on their reading. This is one way of guiding the teenagers to gain 
interest in reading.  
 
Adult guidance to the teenagers for what to be read was also recommended by the 
teacher. She maintains that, if the teenagers get the support of their parents that can 
boost their interest in reading.   
 
Students’ attitudes towards reading 
Overall, the students who took part in my survey had positive attitudes towards reading. 
Mori (2003:10) described girls as more positive than boys when it comes to reading 
during free time. Boys hold more positive attitudes towards reading newspapers 
compared to girls. Nearly all the boys in my survey said they read newspapers. 
However, Clark and Douglas’ (2011:58) research showed that fewer young people read 
magazines or newspapers. While Fredriksson and Taube’s (2012:81) study reflects that 
girls have a positive attitude towards reading. They said that girls read better and more 
often than boys.  
  
During the interview, the librarian expressed concern about the high level of teenagers 
depending on the Internet for information and reading. As described in the research 
done by Clark et al. (2005:6), boys are more likely than girls to read websites moreover; 
Mori (2003:13) indicated peer pressure as a key to what teenagers choose to read. The 
students use the Internet both in school and during their free time. Facebook is one of 
the influences the Internet has on teenagers. They use Facebook and texting on mobile 
phones as a social media. All the interactions take place via Facebook or sms.  
 
The teacher mentioned reviewing of literature read at the end of the reading class. The 
teenagers might see this as a task and it can throw off the student’s reading interest.  
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6. Concluding discussion 
 
As my study is based on the interviews that lasted between 10 to 15 minutes, let me 
point out that it is not appropriate for me to generalize the outcome of the results.  
 
The study has shown that the interviewed teenagers read in school and during their free 
time but mostly using the Internet. The students follow the class timetable and read 
during the reading lessons. Even if the teacher mentioned that the students find reading 
of fiction in school boring, none of the teenagers I interviewed said that they find 
reading of fiction boring.  
 
There is no difference in the fiction/fantasy books read by the girls and boys. The 
difference between readings due to gender is minimal as the study showed that girls are 
serious readers and they enjoy reading outside class while the boys had low interest in 
reading for pleasure. Since some teenagers need a challenge in their life, competitive 
reading can be of an advantage to some students if introduced, it might help and boost 
the reading level of a school. Furthermore, guidance and encouragement given by the 
teachers and parents can be motivated by the setting of books everywhere in school, 
classes and at home.  
 
The popularity of books made into films makes reading interesting among the teenagers. 
These types of books stand out and teenagers fantasize about them. Diverse ranges of 
reading materials are also read outside the class, materials such as texts other than 
books. This is a good sign that teenagers read. 
 
In addition to texts, teenagers spend most of the time communicating via Facebook and 
texting on their mobile phones. One of the teenagers described the mobile phone as his 
identity. Phones are very important for all because they think life will not continue 
without them. Some students showed concern about the frequent use of mobile phones 
in classes, but with rules and regulations set by the school this can be controlled. 
  
With the future of factual study books being uncertain, as the librarian mentioned, the 
introduction of ebooks can be helpful. It might be that the teenagers are fascinated by 
the electronic devices more for socializing than reading but if schools turn the reading 
stuff to digital this might excite the teenagers. The teenagers consider e reading simple 
and easy; this type of reading should be introduced in schools to uplift the teenagers’ 
interest in reading. Mobile phones have built the foundation for an interest in e reading 
and the teenagers have fun with electronics.  
 
As some schools have introduced smart boards in classrooms, maybe the introduction of 
digital reading will increasingly help the teenagers turn to reading as it will become 
more interesting and fascinating. 
 



26 

 

Ebooks are easily portable while printed books are bulky. The ease of access and 
portability is one of the advantages of e reading. Whether you read printed or digital, the 
choice will depend on the reader and what type of material they want. 
 
Since my interviews were carried out in groups of six, I believe that this had some 
disadvantage. Some of the students might have felt intimidated by their group members 
and this might have led to not giving a genuine answer to some of my questions. Yet, 
this study has shown me that teenagers read, it might not be the printed works but they 
love electronic reading.  
 
The results of this study may not be of any significant importance in a larger context. It 
isn’t comprehensive and it doesn’t lead to the generalizations about teenagers’ reading 
habits. But there are relevant questions and my study show a consistency between the 
previous research and the data that I have collected. A similar study on a larger scale 
can therefore be useful in process of finding out attitudes towards reading materials 
among teenagers. 
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Appendix 

Intervjuguide för studenter 

1. Vad tror du läsningen har för betydelse för dig? 

2. Vad har du för tankar om 

(a) Skönlitteratur 

(b) sms 

(c) e.mail 

(d) Bloggar 

(e) Tidningar 

3. Vilket medium intresserar dig att läsa? 

(a) Ipad 

(b) Internet 

(c) Mobilen eller tryckta saker 

4. Vad läser du i olika tider? 

5. Var får ni tag på litteraturen? 

Intervjuguide för pedagoger 

1. Hur upplever du elevers intresse för läsning i skolan? 

2. Vad är din uppfattning om skönlitteratur som läs redskap? 

3. Vad anser du vara den tryckta skönlitteratur funktionen i skolan? 

4. Gör det mer eller mindre intresserande om skönlitteratur. Ändrar läsning av 
skönlitteratur i klassen unga studenter förhållningssätt till litteratur? 


