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INTRODUCTION 

THE UMEÅ PROJECT OF "THE HISTORY OF LITERACY IN SWEDEN" 

This report presents preliminary results for a current 
X / 

research project on the History of Literacy in Sweden. The 

Swedish source material constitutes an enormous field of re

search extending more than three hundred years back in time. 

A number of exam ples of literacy in individual parishes are 

taken from this material. An attempt at summary compilations 

for the country as a whole is also made. The quantitative 

surveys will be penetrated more thoroughly within the project 

for the Swedish Demographic Database at Umeå where it is possible 

to study literacy over time in its social context for individuals 

and families. The quantitative sui-veys are moreover to be com

pleted with qualitative interdisciplinary analyses. 

The summary comparisons with other countries do not. claim to 

be complete. They have been taken from the indicated sources 

and are primarily meant to show how short the History of 

Literacy is in the West as well. 

When I had the privilege of participating in the Symposium 

for Literacy in Persepolis, I did it with the results of the 

Swedis.h project in mind. The discussions on the meaning of 

literacy and the importance of political will confirm the 

experience of Swedish history, where reading was not an ond 

in itself but a medium for the comprehension and practice of 

Protestant life. 

x/ The project is sponsored by The Bank of Sweden Tercentenary 

Fund, 
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THE READING TRADITION IN SWEDEN AND IN FINLAND 

It has been difficult in the past to make the history of 

Swedish literacy known and accepted in other countries. 

A typical statement on this matter was made by Carl af 

Forsell in his "Statistik över Sverige" (Swedish Statisti OB) 
17 

1833, which is full of useful info rmation: 

"Most foreign geographies and statistical works, e.g. those 
of Stein, Hassel, Crome, Malte Brun and others, maintain 
that the lower classes in Sweden can. neither read nor write. 
4s for the first statement s it is completely false, since 
there is not one in a thousand among the Swedish peasantry 
who cannot read. The reason for this is principally the 
directives of Charles XI that a person who is not well 
acquainted with his Bible should not be allowed to take 
Holy Communion and that a person who is not confirmed should 
not be allowed to get married. One might nowaday s readily add 
that, in order to be confirmed3 everyone should be able to 
prove that, besides reading from a book, he also possessed 
passable skills in writing and arithmetic. Even if in other 
respects the cottage of the farmer or the crofter gives 
evidence of the highest poverty it will, nevertheless, nearly 
always contain a hymn-book, a Bible, a collection of sermons 
and sometimes several other devotional manuals. The English 
Lord Chancellor, Brougham, said in Parliament on May 1st 1816, 
that in the previous six years 976 5 couples had been married 
in Manchester among whom not a single person could either read 
or write. According to the Revue Encyclopédique of October 1832, 
74 adolescents out of a hundred in the northern departments of 
France could read, whilst in the western ones it was 12 out of 
a hundred, and in the whole country only 38 out of a hundred." 

Af Forsell rejects indignantly foreign opinions about the low 

status of literacy in Sweden at the same time as he strikes 

back by referring to low figures for England and France. The 

problem is still of interest. It is still difficult for foreign 

observers to understand what has happened in Sweden, owing to 

the special nature of the Swedish and Finnish reading tradition. 

Firstly, the ability to read ga ined ground much earlier than 

the ability to write, whereas these two abilities have followed 

each other" closely in most other countries. Secondly, people 

were persuaded to learn to read b y m eans of an actual campaign 

initiated for political and religious reasons. In the reign of 

Charles XI the Church Law of 1686, for example, contained a 

ruling concerning general lit eracy. 



3 

Thirdly, this reading campaign was forced through almost 

completely without the aid of proper schools. The responsi

bility for teaching children to read was ultimately placed 

on the parents. The social pressure was enormous. Everybody 

in the household and in the,village gathered once a year to 

take part in examinations in reading and knowledge of the 

Bible. The adult who failed these examinations was excluded 

from both communion and marriage. 

These are the distinctive features that af Forsell points 

to as being traditio nally Swedish. He hints moreover, by 

referring to the large number of books, at the literate 

environment in these poor households. His statements are, 

of course, too optimistic in their generalizations about 

the ability to read as a whole. But his argumentation is 

typical of the dilemma, which still prevails, of presenting 

the Swedish tradition internationally. 

This dilemma is such as to make one more voice necessary. 

This very distinctive reading tradition was, as it happens, 

also observed by foreign travellers. The Scottish evangelist, 
? / John Patterson, writes about his trip to Sweden in 1807-08: 

"From Malmoe 1 paid a visit to my friend, Dr. Hylander, in 
Lundt made the acquaintance of the bishop and some of the 
professors, and enlarged my knowledge of Sweden. As Dr. 
Hylander had a parish not far from Malmoe, I one day went 
with him to attend an examination of his parishioners. It 
was held in a peasant's house, in a large hall, where a 
goodly number were collected. The people, old and young, 
answered the questions put to them readily in general ; 
those who were deficient in their knowledge were severely 
dealt with, and exhorted to be more diligent. On the whole 
the exercise was calculated to be useful. It was a pleasing 
circumstance that all could read. Indeed, this may be affirmed 
of the inhabitants of all the northern Protestant Kingdoms ; 
you seldom meet one above ten or twelve who cannot read3 and 
the most of them write their own language ; yet at the time 
now referred to there was nothing like what we have in Scot
land, a provision for the education of the people by means 
of parochial schools. The parents were the teachers of their 
children, till they reached the age of fourteen or there-
abouts3 when they attended the pastor or his assistant3 to 
be prepared for confirmation and being admitted to the Lord's 
Supper. And as no person can be confirmed till he can read 
and repeat his catechism3 or, until confirmed, can give his 
oath in a court of justice, or get married, a great disgrace 
is attached to not being able to read; indeed, one who can



4 

not read is nobody in the eye of the law. This state of 
things has its advantages, as far as education is concerned; 
but3 alas/ it has its disadvantages, as it admits all to 
the enjoyment of religious privileges, and thereby tends 
to make a nation of religious formalists. After the exami
nation was overs all the heads of families sat down to a 
sumptuous dinner provided for the occasion3 and which gave 
me a little more insight into Swedish society among the 
peasantry. 1 was much pleased with the whole3 and thanked 
my f riend for the opportunity then offered me of seeing more 
of the people." 

Patterson commented approvingly on education for the masses 

in Sweden. The ability to read was a general accomplishment. 

School instruction did not, however, exist in the same way 

as in Scotland. Parents were instead responsible for the 

teaching of their children. The result was supervised by 

means of a system of examinations held by the clerg y, which, 

however, according to Patterson, led to a certain degree of 

religious fox-malism. Thus, the various features of education 

for the masses in Sweden were also observed by Patterson. 

Another traveller, the German ecclesiastical historian Friedrich 

Wilhelm von Schubert, had the same impressions as Patterson 

during his tour of Sweden and Finland in 1811. He observed 

that the ability to read gained more ground after the first 

decade of the 16th century. Von Schubert has, as a matter of 

fact, presented one of the most detailed descriptions of the 
3/ custom of church examinations in Sweden and Finland. 

The reading tradition in Sweden and Finland is also a problem 

for af Forsell's successors in the field of statistics today. 

The difficulty of comparing Sweden and Finland with other 

countries has, in reality, increased over the years. 

Since the Second World War the accepted model has been to 

regard it as necessary that reading and writing should follow 

each other closely, that formal school instruction should be almost 

the only conceivable teaching method, and that economic models 

should provide us with a decisive explanation of a functioning 

literate environment. A general ability to read in a poor, pre-

industrial, agrarian, developing country like Sweden or Finland 

seems a sheer absurdity. The notion that the ability to read 
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gained ground much earlier than the ability to write is 

completely foreign to this approach. 

A typical expres sion of this contemporary outlook on the 

ability to read is given in the treatment of literacy in 

the Finnish censuses of 1880-1930. The figure for the 

adults who could neither read nor write was, according 

to these censuses, constantly lower than two per cent. 

These figures constituted, as late as the 1930's, no ma

jor problem for the statisticians in the League of 

Nations. Theyquoted the number of illiterate people in 

Finland in 1930 as 0,9 %.4/ 

The Finnish authorities were, however, already at this 

time worried by inquiries about £he meaning of these figures. 

As a result of this, the next census included unfortunately 

no information about cultural attainment because of obscuri

ties when making international comparisons. 

5/ After the war UNESCO's statisticians were even harsher. Those 

who were only able to read were classified as illiterate. The 

figure for the number of adult illiterates in Finland in 1930 

was thus 16 instead of 1 per cent. For earlier periods, this 

figure was much higher. It was 29 per cent for 1920, 45 per 

cent for 1910 and 61 per cent for 1900. The corresponding 

figure for 1880 was as high as 87 per cent. The contrast is 

glaring in comparison with Patterson's and von Schubert's 

observations of the Swedish and Finnish educational tradition. 

But these contemporary UNESCO observers were also'uncertain 

about the interpretation and use of the Finnish figures. An 

argument with the Finnish statisticians was described in a 

report published in 1957. Both sides were equally confused. 

The Finnish group tried to include those who were only atale 

to read with those who were able to write even if they had 
0 / 

not been passed by th e clerical examiners. 
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Such an adjustment to the contemporary definition of literacy 

need not, however, necessarily be the only way of escaping 

the dilemma of the Finnish figures. The way out of this 

dilemma might instead be to accept the reading traditions 

in Sweden and Finland as historical reality and then adjust 

the concept of literacy according to that. This alternative 

has been attempted in this report. 
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IUI OKI i I CAL STARTING-POINTS : TWO PATTERNS OF ANALYSIS 

Ihus,t.n make a population literate requires some form of 

organized instruction or a number of literacy campaigns. 

This is true of all times and all countries. The ability 

to ri'Hi.i rind write became universal in the West only during 

the final years of the last century after the consolidation 

of compulsory schooling. The same result is aimed at in the 

devel up i rig countries today by means of large-scale literacy 

campa i gris . 

Such purposeful educational measures always follow a typical 

pattern. The break-through of literacy is characterized by 

gren t. différences - education gaps - between the age groups. 

The younger ones are, to a larger extent, subject to teaching. 

The total literate growth is concurrent with the alteration 

of generations. The illiterate generations die away. The 

coming generations are made literate by means of education. 

The population will thus gradually become literate. This 

pattern is typical both of the past and of today and is the 

result of strong pedagogic measures. It is also, of course, 

part, of this pattern that in the end there are no noticeable 

differences between occupational groups, sexes, town and 

country, etc. All this is obvious. The observations indicated 

are, nevertheless, extremely useful for testing and defining 

various stages of literacy in a population. 

This first pattern, however, gives place continually to 

another-, which is characterized by prevailing differences 

amongst a population as regards the demand and need fo r 

literacy. These differences are principally defined by 

social and economic conditions. Differences primarily appear 

between various occupational groups. Sfcme occupations are very 

dependent on active literacy. A l iterate environment is 

obtained in these occupations without any particular teaching 

campaign. The teaching requirements are supplied through 

private or limited social initiatives. Characteristic features 

appear here, too, with differences remaining to the very last 

between occupational groups, sexes, town and country, etc. 
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To trace and observe this pattern as well has proved to be 

profitable when analyzing the development of literacy. 

For want of better terms I usu ally call the two patterns 

of analysis "push"- and "pull"- patterns. The former is 

explained b y means of systematic pedagogic measures irrespec

tive of e.g. regional and social differences. The spontaneous 

pedagogic measures are in the latter case explained by just 

such differences in environment, as have been mentioned above. 

Both patterns of analysis will be used bel ow for adaptating 

the historical source material for Sweden and Finland. 
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RE ADING ABILITY IN SMEDEN  

THE EUROPEAN BACKGROUND 

Several, factors helped to pa ve the way for a more widespread 

reading ability in Europe from the I6th century onwards. 

Printing made it technically possible to produce books. The 

growth of the nation states accentuated the need for books 

which would be available in the various national languages. 

But it was the Reformation which stimulated the populariza

tion of reading. The individual was now expected to acquaint 

himself with the words of the Scriptures in his own native 

1ariguage. 

These events are i 1 lustrat.ed, for example, by the rapidly in

creasing number of translations and editions of the Bible. 

F rom the earliest history of the Church there had been versions 

of the Bible in about, ten of the ancient civilized languages, 

among them Greek, Syrian, Coptic, Latin, and Gothic. In the 

late Middle Ages, attempts were made at translating the Bible 

into the western national languages. These translations were 

most often based on Latin. The art. of printing and later the 

Reformation increased the importance of these translations. 

The Bible was printed in its entirety in German in 1466, in 

Italian in 1471, in French in 1487 , in Dutch in 152B, in English 

in 1535, in Swedish in 1541, and in Danish in 1550. By this 

time the New Testament or parts of the Bible had, as a rule, 

already been translated and printed. Luther's version of 1543 

of the complete Bible from the original languages, Hebrew and 

Greek, appeared in no less than 253 editions during the life

time of the translator. 

To start with, the translations of the Bible were important 

principally for the church services and sermons. It was not 

until the 17th century that the ability to read, which had 

been aimed at by th e reformers, gained more ground among 

the masses. Thus, a clear difference rapidly appeared between 

Protestant and non-Protestant Europe. Whereas in Catholic and 

orthodox Southern and Eastern Europe there were still very 
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few people who could read - less than 20 per cent - there 

was a drastic increase in Protestant Central and No rthern 

Europe. An intermediate position was held by Northern Italy 

and pa rts of France with a certain literate tradition since 

the Middle Ages, at least in the commercial towns. 

The ability to read was perhaps most widespread in Ice

land with its unbroken literary heritage. But figures for 

England, Scotland, and th e Netherlands also show that many 

people were able to read in these countries as well, perhaps 

more than 50 per cent. In Protestant Europe it can be esti

mated that about 35-45 per cent of the population could read 
7/ at the turn of the century in 170U. The reading 

campaign was now in full swing in Sweden and in Finland as 

well. This campaign was, as a matter of fact, carried out 

very thox^oughly in these two countries, which will be shown 

in the following. 
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THE WORLD OF THE "HUSTAVLA" 

The Full Emergence of the Reformation 

Trends in Sweden corresponded closely to those in Europe. 

Her^e, too, the Reformation had led to dema nds for popular 

education. More of the Scriptures were now supposed to be 

read and known in church and at home. Oral instruction 

could not, however, by itself fulfil the increasing require

ments for knowledge during the 17th century. Reading from a 

book was now an indispensable skill for everybody. Sweden 

did no t» in this respect, differ very much from other Protes-

tant countries.87 

The ideas of the Reformation were, in reality, put into 

effect by the united efforts of the whole country. The work 

of national reconstruction was followed up during the 17th 

century by an extensive education of the people, which showed 

itself in various kinds of laws and regula tions; for the 

dioceses this took the form of resolutions from clerical 

conferences and dioc esan regulations, and for the whole 

country there were ecclesiastical and parliamentary resolu

tions. A number of proposals concerning Church law regulations 

for popular instruction were brought up. They led to the Church 

Law of 1686 which clearly manifested the development. 

The Church Law contained rulings about general literacy. It 

said e.g. that children, farm-hands, and maid-servants should 

". . . learn to. read and see with their own eyes what God bids 

and commands in His Holy W ord". The expression was typical of 

the Reformation. Every individual should "with his own eyes" 

see and learn the meaning of the Bible. The object of this 

reading was to make the individual conscious of Christian 

faith and life, the latter being most important. Christian 

life would demonstrate faith in a social order combining 

every aspect of existence in what has been called "the world 

of the 'Hustavla'" 
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The World of the "Hustavla"*^ 

The collection of words from the Scriptures in the "Hustavla" 

lay down the guiding principles for the whole society, for 

clergy and parishioners in the spiritual or teaching order, 

for the authorities and subjects in the political order, 

and for master and servants in the household or the economic 

order. Everybody was given duties and rights in a reciprocal 

system where everyone had to fulfil his obligations. 

The following figure is an attempt to illustrate the social 

outlook of the "Hustavla". 

.SOVEREIGN LISTENER 

THE POLITICAL OR THE SPIRITUAL OR m mmiM'ïïmn 

HOUSEHOLD 
MEMBERS 

HEAD OF THE 
FAMILY 

THE ECONOMIC OR THF HOUSEHOLD ORDER 

Figure 1. Outline of the Three Fold Interplay of Forces 
in "the World of the 'Hustavla'". 

x) The "Hustavla", (a religious plaque which was hung on the wall), was a 
supplement to Luther's Small Catechism. It consisted of specific Bible 
verses arranged according to the traditional, Lutheran doctrine of a 
three-stage, social hierarchy — ecclesia (church), pòlitia (state), 
arid oeconomia (home or household) . These selections of Scripture out
lined the Christian duties and obligations which each stage in this 
hierarchy owed to the others — i.e. priests/parishioners (teachers/ 
pupils), rulers/subjects, heads of families (parents)/children and 
household servants. 
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Everybody lived, according to the code of the "Hustavla", in 

a three-dimensional system of social relations. The figure can 

be mode concrete by means of the following examples. 

1. The king was sovereign in the political, listener in the 

spiritual, and head of the family in the economic order. 

2. The clergyman was correspondingly subject, teacher, and 

head of the family. 

3. The master was subject in the country, listener in the 

congrégation and head of the family i n his house. 

4. The rest were, generally speaking, subjects, listeners, 

a ri d h o u s e h o 1 d mem b B r s . 

The system was, thus, strongly pat riarchal. The father figure 

recurred in the home, in the congregation and in the national 

economy. The master with his family, the vicar with his 

parishioners, and the father of the people with his subjects 

made up the same pattern of joint responsibility and reciprocal 

obligations. 

But this interplay also had its tensions. The ideological 

and political responsibilities did not coincide. The Church 

guarded its sole right to teach and instruct The king was, 

in church, only a listener, however distinguished he might 

be. But it was exactly in his capacity as the most distinguished 

of members that the king tried to assert the influence of the 

State over the Church. (Ine sees this tension in the ideas of the 

Reformation with regard to the spiritual and the worldly domains. 

8oth were of God. The worldly dom ain was God's indirect or 

"improper" means of maintaining the social order with the 

help of laws and authorities. The spiritual domain was 

God's direct or "proper" influence by m eans of his word on 

the individual so that a "new individual would daily prove 
11/ 

himself", in the words of the Catechism. 

The tension in the household order was abolished. The head 

of the family was both sovereign and priest in his house. 

He was the teaehei' and the up brin ger, influenced by t he 

activities of the teaching order in t he parish. 
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The Spiritual or the Teaching Order 

The activities of the spiritual or teaching order were to a 

large extent determined by the lives of the church and the 

parish. The bishop, assisted by consistory and rural deans, 

ruled the dioceses. Locally, the clergymen served as parish 

"teachers" by means of their sermons, instruction, and 

examinations. This spiritual education was supplemented by 

the healing of souls and church discipline. It was the duty 

of the parishioners as "listeners" to become more and more 

acquainted with the message of the Church and put it into 

practice. The divine service was increasingly used as a means 

of education. Sermons on the Catechism, e.g. in dialogue form 

between parish clerk and clergyman, were one way of improving 

collective learning. Questions on the sermon with the pari

shioners sitting on their benches, or gathered in the sanctuary 

together with the other members of their district was another 

way of teaching and checking the learning process at the same 

time. Those who failed their examinations 'could be excluded 

from Communion and thus from the right to marry, since 

sufficient knowledge and understanding of the Scriptures was 

of fundamental importance for the household order as well. 

The duties of the clergymen were consequently extended to 

include calling on the parishioners in their homes and yearly 

examinations. 

The Economic or the Household Order 

The economic or the household order functioned within the 

villages and in the homes. The quotations from the Bible 

concerning the mutual dependence between husband and wife, 

parents and children, master and servants took up most of the 

space in the "Hustavla". Except for the purely economic 

functions of work and everyday life, the household was also, 

just like parish life, characterized by sermons and instruction. 

Psalm-book and Bible texts were supposed to be used daily at 

family prayers. The older members of the family were supposed 

to give the children a programmed education, based on the 

Catechism. The clergyman was a teacher in the parish and the 
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master was in a corresponding way supposed to be responsible 

for devotion, instruction, and examination in his house. He 

had also the authority to bring up children and servants 

with "a reasonable amount of chastisement". The congruence 

between the teaching and household order was striking. Home 

life was strongly influenced by congregation life on workdays 
12/ 

and holidays alike. 

Church services and instruction went side by side in the 

village. This was at least true of Norrland with its vast 

woodlands, where the villagers gathered foi" prayers and 

reading on Sundays when they did not attend church. The 

meetings alternated from house to house as did most often 

the task of reading the texts and sermons. Detailed directions 

are given in a separate church ordinance for Norrland, dating 
13/ 

from the beginning of the 17th century. 

"Likewise on Sundays or respective holy days in the Church 
year the clergy ehall hold the daily lessons, together with 
Holy Scripture and Christian prayers and psalmst and also 
examine and instruct young persons. Residents of the out
lying villages shall come to the homes of individuals who 
are already able to read and thereby hear the lessons and 
devotions which such persons are required to read aloud to 
them... " 

The ordinance also stated that 

. . all young boyst who might be thought capable of reading 
from a book3 shall come to the church and- there learn to read 
and s'ing. " 

Such village reading is known from the early 17th century. It 

formed the basis of the well-known so-called "reading movement" 

which at times came to be opposed to new books and new regu

lations within the Church. From this we get a documentation 

of the social environment in villages and homes which developed 

in the world of the "Hustavla". 
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The Political or the Worldly Order 

Political life in its popular form was shaped within village 

communities and parishes. Within the village there were the 

village council and the village assembly, meeting a couple 

of times every year to decide upon the common interests of 

the village, such as sowing and the harvest, the tending of 

cattle, fencing, the management of forest-land and mills 

owned in common etc. The village community came together at 

the annual village feast and at weddings and funerals where 

the villagers always turned out in full force. The yearly 

examinations and examination feasts fitted well into this 
4. J- 4.- 14/ tradition. 

An extremely old form of popular self-government was preserved 

at the parish meetings, where the parishioners, gathered under 

the guidance of their vicar made decisions about common prob

lems such as church building, poor relief, and popular instruc

tion. The life of the individual was also,taken up at the 

parish meetings, where there was a local administration of 

justice, something unique to Sweden. Trials could be held 

for such demeanours as Sabbath-breaking, swearing or drunken

ness. Particular care was taken to watch over public morals 

with, among other things, regulations concerning betrothals 

and marriages. Marriages had to be contracted publicly in 
, . 15/ 

church. New households had to be sanctioned by the parishioners. 

Six or twelve representatives were chosen to carry out the 

resolutions of the parish meeting and to watch over general 

order. They were, together with the local vicars and the church

wardens, the governors of the parish. They were supported by 

elected supervisors in the outlying villages. 

The parish assembly most often also chose the vicar, even if 

he then had to be appointed by the bishop or the king. It 

also appointed electors for the general election of repre

sentatives from the peasantry to the Swedish Riksdag (Parliament). 

The electors came together according to jurisdictional districts 

(in Dalarna within the country administrative division and 
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in Norrland within the assize division) and appointed the 

représentatives from the peasantry to the Swedish Riksdag 

for the pariiamentary sessions every three years. The 

number of members from the peasantry was about 150 at every 

Riksdag during the 17th and 18th centuries. There was a 

rapid turn-over of representatives. About one third were 

chosen for one parliamentary sëssion»another third were 

chosen for two, and only 3 0-15 per cent were chosen for 

five parliamentary sessions or more. Thus, the mandate 

alternated strikingly. These figures apply to the latter 
1 fî/ 

part of the 16th century. 

Some 80 representatives for the burgesses were elected in 

the towns in a corresponding way by the ma gistrates and 

the burgesses. The ecclesiastical estate was made up of the 

bishops and of elected clerical representatives, 51 members 

in all. The nobles, on the other hand, had personal represen

tation for their class. Some three hundred nobles could be 

assembled at the same time for proceedings, in the Riksdag. 

Every class was, however, represented by only one vote when 

all the estates voted. The power of the peasantry to assert 

their position increased, and this has been partly explained 

by the fact that more and more of them were learning to read. 

This was the way power was distributed between subjects and 

the authorities in the political order from the village commu 

nity to the Riksdag in the world of the "Hustavla". The in

creasing book-learning provided important inner strength for 

all the functions of society. 
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THE READING CAMPAIGN AROUND THE TURN OF 1700 

The Functional Need for Reading Ability. Books 

Life in the world of the "Hustavla" required deeper ideological 

insight in order to be able to function properly. The liturgy 

and instructions concerning devotions and continued education 

in church and at home were taken up principally in the Psalm-

book. 

Ever since the first editions in the 1530's the Psalm-book 

contained, besides psalms, ̂ the Bible texts of the ecclesia

stical year, the Catechism with Luther's explanations, the 
18/ 

"Hustavla", and prayers for home and church. 

The Psalm-book of 1695 contained 413 psalms, some of them 

very long^4he first 21 psalms were "catechetical psalms", 

corresponding to the five articles of the Catechism. Then 

followed psalms 22-112 with biblical motives from the Book 
* 

of Psalms, and from the texts of the ecclesiastical year 

in psalms 113'u215. The remaining half; of the psalms were 

didactic psalms for everyday life, morning and evening 

psalms, etc. One of the most noteworthy psalms was number 

260, "The Golden ABC". Each of the 24 verses began in turn 

with the letters of the alphabet. 

After the psalms in the Psalm-book of 1695, followed the 

texts,of the ecclesiastical year, the Small Catechism, 

the "Hustavla", the Athanasian Confessional Creed, David's 

seven Penitential Psalms, prayers for everyday use, and 

the regulations for baptism, marriage, and congregational 

services. The volume also included a long and penetrating 

discourse on how to interpret and obey the Christian 

doctrine. 

This Psalm-book appeared in at least 250 editions and in 1,5 

million copies up to the introduction of the new Psalm-book 

in 1819. The parishioners were recommended to sing from the 

book in church. The rhythm was marked by this. Long pauses 
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between the verses were supposed to allow time for reading 

the next one. These pauses in church music were later to 
20/ 

puzzle music theorists. 

More widespread than the Psalm-book were the special editions 

of the Catechism including the ABC-book, the text of the 

Catechism, Luther's explanation, additional expositions with 

questions, answers and words from the Scriptures. A number 

of editions of this kind were circulated during the 17th 

century with an ever increasing content. 

Most widespread was the Catechism of 1689 with the expositions 

of Archbisop J. Svebilius. It included the text of the 

Catechism, Luther's explanation, Svebilius' expositions (in

cluding 303 questions and answers, and Scriptural passages), 

daily prayers, the "Hustavla", the seven Penitential Psalms, 

additional questions for young people,_bri dal couples, and 

finally J. Arndt's rules for Bible-reading in the home. 

Both the exposition in the Psalm-book mentioned above and 

the references in the Catechism to the Bible reader stressed 

the importance of active and engaged reading and its appli

cation to life. 

The Catechism was regarded both as a book of devotion and as 

a compilation of Scriptural content. The Bible editions them

selves were too expensive. It was not until the 19th century 

that the Bible became a common feature in the home. 

The Vertical Outset 

The Catechism and the Psalm-book became the most important 

works in the household during the 17th century. They mani

fested, together with the Church Law of 1686, the edicts» 

which applied to everyone, stipulating a fully developed 

Church education for the masses. 

There were also, apart from the Church Law, other ordinances 

applicable to the whole country. A royal decree of 1723 
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constrained parents and guardians to "...diligently see to it 

that their children applied themselves to book reading and 

the study of the lessons in the Catechism". Neglect could 

lead to payment of fines used for "... the instruction of 

poor children in the parish". Such penalties give a good 

picture of the vertical outset on a central level. It was 
21/ 

in the dioceses that theory became practice. 

The Conventicle Edict of 1726 had a similar significance. 

It was best-known for its prohibition of the pietistical 

conventicles with their devotional meetings outside the 

confines of the family household. Such spontaneous meetings 

were in themselves signs of increasing commitment to indi

vidual reading and devotion. But they were not to be included 

in the instruction in the teaching and household order. In 

the place of such conventicles, the edict redommended and 

stressed regular family prayers in the home, but only for 

the family household. 
4 , 

Popular instruction was also often prescribed at diocesan 

level, in diocesan decrees and in resolutions passed by the 

clergymen's assemblies. Instruction was to be organized by 

the diocesan authorities. The local responsibility was placed 

on rural deans, vicars, and parish representatives. The ver

tical outset was completed by long and harsh examinations 

by the bishop and the rural dean at their visitations in 

the parishes. The recurrent instruction and examinations 

of the clergy enabled it. to spread to the villages and homes 

The Horizontal Diffusion 

The reading ability campaign in Sweden was carried through 

almost completely without the aid of proper schools. There 

were "school masters" in the parishes in e.g. Skåne and Got

land. The parish clerks and other assistants were also in some 

pai-ts of the country made responsible for the instruction of 

the children. But the main responsibility lav* with the parents 

in the home. This, too, was one of Luther's original ideas. 

The master was, in the household order, responsible for 
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education in the same way as the clergyman was in the parish. 

The idea of the "general priesthood" made the household order 
22/ 

into something of a teaching ordar as well. 

A number of ABC-books with instructions for learning were 
73/ 

published during the 17th century". Behind these instructions 

one finds the pedagogic ideas of Wolfgang Ratke and Amos 

Comenius. Ratke's Didactica was translated into Swedish 

in 1614. Comenius' first Swedish version of Didactica 

Magna appeared in 1642 and Orbis Pictus in 1683. Ratke 

and Comenius were both consulted about the educational 

problems in Sweden. The latter also visited Sweden twice 

in the 1640's.24/ 

The reading instruction recommended in the ABC-books was 

the synthetic alphabetic method. The children were to learn 

the names of the letters first and then gradually learn to 

combine them into syllables and words. The following in

struction at a visitation in Norrbotten ir) 1720 provides 
25/ 

a good illustration of this form of instruction. 

"The Rural Dean admonished the parish organist and >others 
in the congregation involved in the instruction of young 
people to inculcate a firm knowledge of the lettered alphabet 
before proceeding with lessons in spelling. In like measuret 
they should not begin with basic reading before they have 
instructed the children in the correct and proper art of 
spelling. Furthermoret they should not impose any memori
zation exercise on the children before each is able to read 
directly from all books used in instruction. With respect 
to the first exercise in memorization, they should take 
heed that the children do not add or remove any letter of 
the written text but rather that they faultlessly follow 
each letter verbatim. Similarly3 a child should not fee 
allowed to recite the second lesson before the first is 
securely fastened in his memory. From the very beginning 
the children shall have become accustomed to reading 
clearly and diligently and to making firm observance of 
each sentence to its very end. Furthermores they shall 
have become fully aware of the text which they are reading 
and heed its utterance as if they heard it spoken by another (!). 
In this manner the children should gradually acquire a firm 
grasp of the textual meaning and content and be able to 
articulate such in words other than those given in the text. 
In like measure> they shall answer with their own words to 
the questions posed them in the text." 
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The; instruction is typical. It corresponds well to leading 

thoughts of the time. Learning should pass from what was 

concrete for the eye, via memory, to a complete understanding 

and application. 

It was possible to spread reading ability and catechetical 

knowledge horizontally because of strong social pressure. 

It was important to make progress within households and 

village communities. Those who were already able to read 

were supposed to instruct those who could not. Successes 

and failures became known at the recurring examinations. 

But it would be wrong to say th at everything was a matter of 

compulsion in the Swedish reading campaign. Family prayers 

and village reading led many people to feel a need for 

religion. One sign of this was Pietism that was just breaking 

through. Another were the "readers? in Norrland. Insight into 

both the difficulties and successes of the campaign is obtained 

from the Church examination registers, forming part of the most 

noteworthy heritage from the time when Sweden was a major 

European power in the 17th century. 

OC. /  
The Church Examination Registers 

Popular instruction as organized by the Church has been 

extremely well documented in Sweden and in Finland. Progress 

in reading and Ca techism knowledge was noted in special 

exami-nation registers. The existence of these sources is in 

itself a strong verification of the above-mentioned campaign. 

It will be convenient to divide up the oldest examination 

registers on the basis of dioceses and deaneries as a first 

illustration, since popular instruction was enforced vertically 

from the dioceses, via the rural deans and the vicars, and 

there out to the people (Figure 2). 
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Figure 2. The oldest preserved Church examination register for every deanery in Sweden. 
Country district. Percentage figures for the dioceses. (Ns170). The figure 
also includes Catechism registers for the diocese of Lund (N=24). 

1. The diocese of Västerås CN = 15) 
2. The dioceses of Härnösand, Uppsala, Strängnäs, Karlstad, VÄxjö and Visby (N=77) 
3. The' dioceses of Linköping, Kalmar, Skara and Göteborg (N-54) 
4. The diocese of Lund (N=24) 
5. The diocese of Lund, Catechism registers (N=24) 
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1850  1800 1700  L6Q0 

•Figure 3. The oldest preserved Church examination register for every country parish in Sweden. 
(Ns2373). The figure also includes Catechism registers for the diocese of Lund (N=424). 
Percentage figures for the dioceses. 

For grouping of dioceses 1-4 and 5, see figure 2. 

Sources for Figures 2 and 3: Files for the Church archives- Division of deaneries 
and parishes according to the 1805 deanery tables. 
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The dioceses differ considerably from one another. The diocese 

of Västerås has the oldest examination registers. Some of them 

date back as far as to the 1620's. From this decade there are 

at least some examination registers still extant for every 

deanery in this diocese. In the surrounding dioceses, Karlstad, 

Strängnäs, Uppsala, Härnösand, and in the south, in Växjö and 

Visby, examination registers have been preserved for most of 

the deaneries since before 1720. The work in connection with 

the Church Law of 168B is clearly reflected' in the many 

registers from the 1680's. In the dioceses of Linköping, Kalmar, 

Skara, and Göteborg there are examination registers dating 

from 1750 for the majority of the deaneries. The diocese of 

Lund is the exception with a very early series of yearly 

so-called Catechism registers from the 1680's and a considerably 

later collection of actual examination registers. The latter 

are in reality so recent that the last 25 % of the deaneries 

orlly have examples from the 19th century. These sources conse

quently illustrate the date of the origin of the oldest 

preserved examination register fqr every deanery. This indicates 

the pace of the enforcement of popular instruction, where 

diocese and deanery make up hierarchic units. The difficult 

historical problem of judging to what extent the preserved 

source material is also the original one and the oldest, is 

to some degree made easier because of these figures. 

Some idea of the proportions of the historical problem with the 

archives can be gained by examining how the oldest preserved 

examination registers are distributed over the parishes 

(Figure 3). The order between the dioceses is the- same. The 

majority of the parishes in the diocese of Västerås have 

examination registers dating back to before 1750. The other 

dioceses have examination registers from the latter part of 

the 18th century and the diocese of Lund from the beginning 

of the 19th century. As for the parishes, the diocese of Lund 

once again has Catechism registers which are well ordered and 

date back to the final decades of the 17th century. These 

registers were, however, used at only one examination. New 

ones were made up for every new examination. They have been 

preserved and the re is a wide distribution over the parishes. 



The Church examination registers were, on the other hand, used 

for many examinations, sometimes over many years. They were 

taken along on examination rounds which were often very long 

in the more extensive parishes of the country. They were 

subject to hard wear, damp, and fire damage, and ran the risk 

of getting lost in many different ways. It should also be 

noted that in the beginning the examination registers, did 

not have the same status as the older Church records, such 

as the registers for births, marriages, and deaths. It was 

not until the 10th century that their official importance 

increased as bases for census registration and as sources 

for the work of the Old National Central Bureau of Statistics, 

since 1749. 

It is still uncertain to what extent the original examination 

registers have actually been preserved. Extensive studies 

are required to reduce this uncertainty. The already existing 

surveys nevertheless confirm the activities of the clerical 

authorities for a more widespread popular ̂ education ever since 

the end of the 17th century. An examination register from Tuna 

in Medelpad will be taken as a typical example of this. 
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An Example: The Reading Campaign in Tuna in the 1690's 

The Church Law of 16B6 led to the setting up of organized 

examination registers in an increasing number of parishes. 

Tuna in Medelpad is one of them. Its oldest preserved 

examination register extends over the years 1683-1691 

(Figure 4). 

The parish was at this time divided into six examination 

districts (rotes). The first pages are, unfortunately, missing 

in the register. The first district is, therefore, not complete 

and is omitted from the fdllowing analysis. 397 persons over 

the age of six are, noted in the other five districts. The 

youngest children are not noted until they have been examined. 

This is already an illustration of the examining function of 

the register. The parishioners are arranged according to 

district, village, and household. The social position is 

stated for every individual within the household: husband, 

wife, son, daughter, maid-servant, farmhand, lodger, etc. Age, 

reading marks, and Catechism knowledge are, together with 

names, noted in special columns. The,' latter take up most of 

the space with ten columns for various types of Knowledge: 

the words of the text, Luther's explanation of the five articles, 

prayers, the "Hustavla", and specific questions. It is typical 

that these last three or. four columns are never filled in this 

first register even if they are always drawn up. They indicate 

the increasing knowledge of the Catechism acquired because of 

an increase in reading ability. They bear witness in th&ir 

own way, to an intensified teaching campaign. Reading and 

Catechism knowledge are noted with judgements in plain language, 

e.g. "intet" - cannot read, "begynt" - has begun to read, "lite" 

- can read a little, "någorlunda" - can read acceptably, and 

"kan" - can read. "Cannot read" and "can read" are presented 

separately in the following tables. "Has begun to read" is 

the most frequent of the other marks. It was used principally 

for children and young people. As regards Catechism knowledge, 

this report only indicates the number of Catechism items that 

had been lear nt. A sketch of the material is presented in thè 

following table.(Table 1). 
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CD bXl <r 

4-> 
O 
•h U-4 -P co 
•h /a 
x: 4J> 
U 3 
O q., 
03 
X. i— 

C c C C C fö <n 03 (D CD CJ CJ CJ CJ CJ 

c c C C C ra fö CO tö ta 0 CJ CJ C) CJ 

c c c c c fö fö ro m CD 0 0 CJ u CJ 

>> c I—1 c C c C ID X CD to CD tü 0 <0 CJ CJ CJ CJ 
IX 
-p 
Q. 

c 03 c c c C tö C3 <D <n CD CD CJ a CJ CJ CJ CJ <c 

c c C c c C C fö tö fö no Cö fö fö 0 CJ O O 0 CJ CJ 

: œ 
-P -P c 0 C C c c C 4J 

fD c D D 3 3 O •H CJ c bil tifi &Û bJQ ÖtO rH 
fö 03 03 03 03 03 0 CD CQ CD CD CD < 

OJ 0 CD O CM , CD (JD V" T— v~ r~ CD 

C 
O 
id f/3 
•H U 
UJ 
JD 
O 
O fU 
O 

X fö 45 
to i—i 
c 

t-» 
0 4_> 4-"» 
O XI CO 
•h k UJ 

Ef 
O X) 

C 
o m co 
X) 
o G CD 
ri 

k 03 4J -p 
O 
X 
CD 
..O 
O O <D r~l 
<D -P 4~> 

• ih 
J-t CD 

C 
O to CO JQ 
8 ro 
o 

t» 03 
-P -P 
*8 10 JQ 
O 
O fö r~3 

k CD 

U Q) 
-P 4-> 
O X CO JQ 
o a HD r~) 
fö C C < 

C-i 
0 4~> 4~> 
o X 
CO 
«H 
k UJ 

03 X •H 

W3 N 0 /—» / v rH 

c: •H C« 0 u £-t UJ 
!—I 03 ta • 03 03 UJ 

UJ 4J rj -P 4-> s UJ X X X rv» 
CD bT. -—•> ÖLO ÖJ3 -P q~ C U C 3 • C »rH a fö O CD (D 
3 CO a CO C3 

V ' 
O <c 

Q) 
X 
4J 

XI c to 
-p CJ 
•<H 
k 
4-3 
CO *H X) 
c 
o 
•iH 4-> 
CD C •H 
E ro 

Q) 
I 4-î 
C <0 
•H O 

*rH 
>, X 
.-4 C 
»rH »r4 

E fD CO 
q~ c 

E œ 3 
x <—Î 
k a 
o 
Q) 

CD X 
CD I— 
I • 
CO 4~> 
CO C 
cd 3  

no 
k c 

to 
03 
4J i 
k X 
*D Q) 
CL 

i 
C 
r4 
E 
03 

E x 
-  3  0  
o o 

•h w k 
rH Q) 

CL C -P 
e o m 
•1—4 * rH r-4 

CO -P v C Ö ro 
c 

E fD -P 
W H <  

a. 
x x • 
a ü) * 
CD <D 
-P CO «—I 
CD - > 
o k ro 

Q) -P 
0) X to 
X -P 3 
P 3 X 

C 
Q) 
03 
X 
CD 
> 
<0 
X 

co 
c 
c 
< • 
X 

~P ro 
a Q) 
CD L* 
O 
X S 
03 C 

tt) 
* O 
C K 
0 
k O 

X 03 0 fD q- rH X 03 H- O X 03 •H X 
X >i 4J X X 03 
-P C» »—' CO •r4 4-> O U U 3 
f~t 

CD X X 0 U 3 
f~t 

4-J fD u X rH 4~> u 
C4- to X 0 C rH rH «H O 5 03 fD tD fö 
03 W) k X X 
4J 

03 a Q) 4-> % C X 
4J (U X 03 to 0C3 0 
C * -p bû U cn 0 
»rH C k 0 0 CD X 

O a» <4- 4J >1 T~ 
tD •H txO a fD t CO 
C 4J X CO U CD tD 
3 (D 0 03 03 den X 
t— C rH CxOrH CD 

X O K r— c 
Cf. E >, 03 •rH C C 
O ro «~h r-4 4J 0 u 3 

X {-1 k "|H 0 00 
X 03 03 O fD co q- 0 
CO X t to X 
•H X r-4 CD 0 U c 
U O 03 > <4. 0 
CD u « *r4 c 44 -P 
a 3 C x q- 0 CO m 
X ta c Ü •H X 

03 CJ CD 0 bO-P 
X X X X u 0 
-P 03 c 4-> 0 c 
X fD 0 q- •H 

c 4J C q- C 
• H •» a 0 -p O bO 

C C q- •r4 C 
c •rH 03 c 0 03 44 •H 
0 U 0 tXOrH tD X 
CO C\1 X X C Cö 
CO —̂ rH •t 0 0 »r4 0 

•H X rH C/3 E u • H 03 X c 5 rH CD 
Î-4 m Ü tD O tD X c 
UJ tD C 0 •r4 

a. 03 >r~* CO 
X > 4J •iH X CO 
0 * •H »r4 •k Ü 0 
Q X q~ r-4 u E u X fD to •H 0 0 3 CD 
O 4-> •S X X 0 X U 

CO CO <D -p er cj b0 q~ r-4 4.) 0 
0 < c bJO » 0 U 

03 C 0 X 0 
>> M- *r4 X 0 4J X 
rH 0 fD X 4J c bO 
-H a. fD 0 C •rH 
E 03 03 C 'H •H X (D txQ CO U a -P «y * 

(Q 03 fD c 
r-H X * * O C 0 03 r-4 3 03 X •H O > 

X •H r-4 .bfl ! C rH »r4 •rH 
h- > Q ID CD a-p bO 

03 
U 
3 
bO 
«r4 

Ui_. 



28 

Table 1. Reading marks and Catechism knowledge in Tuna in 
16 88-91. (N"3 9 7 ) • 

Reading marks 

Columns about No note "Cannot" "Has begun" "Can" N 
memorization etc. 
(Catechism item) 

6-0 1 12 27 74 114 

5 1 21 35 52 109 

1-4 3 30 37 43 113 

No note 14 20 20 7 61 

Total 19 83 119 176 397 

A total of about thre e quarters of the population were given 

reading marks ("begun" etc. or "can"). Reading and Catechism 

knowledge are highly correlated. Most of those who got a high 

score in memorization also had high reading marks. The reverse 

is, on the other hand, not equally clear. The highest score in 

reading is not necessarily an indication pf the highest degree 

of Catechism knowledge. This illustrates the previously 

mentioned order of learning. Reading was supposed to predece 

memori zat i on. 

This observation is even more obvious for those who have no 

marks. 19 persons have no reading marks and for 61 persons 

there are no notes for Catechism knowledge. Of these, 14 persons 

have no marks whatsoever. They have perhaps never been examined 

at all, since five of them are six-year-old children, whereas 

four of them are over sixty years of age. Only one of the two 

marks is missing for 52 persons. 47 of these were examined 

in reading, but not in memor ization. The reverse applies only 

to five persons. This is also a proof of the high priority 

given to reading instruction. The fact that several persons 

were given the mark "cannot read" does not contradict this. 

Quite the contrary. Reading from a book was given most attention 

and emphasis at the examinations. This was the typical situation 

of teaching and examination just before the break-through 

of reading in a parish. It becomes clearer when the two 

marks are divided according to age. Twelve persons are 



omitted from this and the following tables, since there is 

no information concerning their age (Table 2). 

Table 2. Reading marks in Tuna 168B-91 related to age. 
Percentage figures. (N=385). 

Reading marks 

Age No nute 
o. 

" C ann o t" 
q, 
'o 

"Has begun" 
etc 

o 
<• 

"Can" Total 

\ 

N 

Age > 60 ''J 43 7 41 100 (42) 

51 • 60 fi 47 13 41 100 (32) 

41 SO f, 35 20 40 100 (40) 

31 - 40 n 21 37 42 100 (43) 

26 - 30 3 20 31 46 100 (39) 

21 • - 25 ? 13 2 2 63 100 (59) 

1 h - 20 3 16 26 55 100 (38) 

11 - 15 c 2 46 50 100 (50) 

< 11 12 5 62 21 100 (42) 

Total % S 21 30 44 ' 100 (385) 

All the dramatic events in a newly started reading campaign 

are depicted in the table. It is clear from the column for 

"cannot" that nearly half of the oldest cannot read and 

one fifth of the middle generation cannot read, whereas 

almost no one in the youngest group is illiterate. The learning 

process in itself is indicated in the next column, "begun" 

etc. Most of the youngest are in the mi dst of the process of 

learning to read. On the other hand the time for learning has 

passed for the oldest ones. They either lack C"cannot read") 

or possess reading ability ("can read"). Their results may 

nevertheless, give us an idea of the preliminary stages in 

the reading campaign. Knowing how little reading ability 

changes at a mature age, the oldest persons provide an 

indication of the number of people who were able to read, 

e.g. a quarter of a century ago. I.e., they represent reading 

ability in the 1660 's, which at that time would have been 

approximately 40 per cent and would thus have increased in 

the 1690's to over 70 per cent. .The youngest children have 

not been incl uded. Such a calculation also illustrates the 
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drastic changes in a purposeful campaign for reading ability. 

The picture becomes even clearer when the materi al shows how . 

the earlier Catechism memorization is out-distanced by reading. 

A division of Catech ism knowledge according to age will, 

however, be presented first (Table 3). 

Table 3. Catechism knowledge in Tuna Ì6R8-1691 
related to age. Percentage figures. (1X1 = 365). 

Age No note 

Number 

1 2 

of 

3 

pa 

4 

rts 

5 

0 f t ti Q 

6 

Catechi sm 

Total 
7-8 % N 

Age > 60 24 0 7 7 7 29 26 0 100 (42) 

51 - 60 B 6 0 ' 16 9 41 22 0 100 (321 

41 - 50 H 3 15 8 5 30 33 0 100 (40) 

31 - 40 12 2 0 9 7 28 42 0 100 (43) 

26 - 30 13 5 13 8 10 33 15 3 100 (39) 

21 - 25 10 5 10 3 12 27 30 C. 100 (59) 

16 - 20 fi 0 H ' 16 8 24 37 0 100 (38) 

11 - 15 4 8 14 6 14 22 30 7 100 (501 

< 11 48 5 2 0 5 21 19 0 100 (42) 

Total % 15 4 a 7 9 27 2 B 1 100 (385) 

It. is conspicuous how evenly the Catechism items are distri

buted over the age groups, apart from the youngest who, so 

far, have not shown a very large amount of knowledge. For half 

of the youngest there is no note at all. The same is true of 

one fourth of the oldest persons. The table gives the impression 

of stagnation. This is how far the old education has reached 

with mainly oral instruction and memorization. Only three 

persons have gone beyond the old standard of Luther's explana

tions. These three belong, typically enough, to the younger 

generation. More people are waiting to learn all the articles 

of the Catechism. The ten columns, drawn up in the examination 

reg i s tei-, are all waiting to be filled in. But this requires 

a more widespread and more widely used reading ability. This 

process has begun, as becomes quite clear when reading marks 

and Catechism knowledge are put together in age groups (Table 4). 
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rable 4. Reading marks rand Catechism knowledge 
in Tuna 1686-91 related to age. Percentage figures. 
(N=3fl5) . 

No note in Catechism Catechism knowledge 

knowledge 

Age Not able Able to Not able Able to Total N 
to read read to read read % 

> 40 11 2 36 51 100 (114) 
16 - 40 6 4 13 77 100 (179) 
11 - 15 2 2 2 94 100 (50) 

< 11 17 31 0 52 100 (421 

Total % a 6 17 69 100 (3B5) 

he oldest and the youngest differ a lot from each other , here 

;oo. Among the oldest , both those who are able to read and 

those who ars not able to read have marks in Catechism know

ledge ( Table 4). If one examines the number of Catechism 

items one will, however, discover a difference in that those 

who are able to read among the oldest persons also have a 

more extensive knowledge of the Catechism. For example, in the 

age group 41 years and older, 32 persons got the highest 

Catechism score, i.e. a note for 6 items. Three quarters of 

these 32 persons are also able to read. Those having marks in 

both .reading and Catechism in the age range 1B-40 are as many 

as 77 per cent. In the second youngest age group they are as 

many as 94 per cent. The children, 6-11 years, finally, once 

more illustrate the progressive educational campaign. Nobody 

obtained marks in memorization first, whereas 31 per cent have, 

on the other hand, obtained' mèrks in r©adl"ng first. A more 

detailed table strengthens those impressions (Table 5). 



Table 6. Reading marks and Cat echism knowledge 
in Tuna 160 B -1691 ni] a t ad to ages 6-13, { M - 6 8 1 

Age 

No noi.e in Catechism 
know! nrigH 

" (.'.mnnl,' 
rnacj 

"Has IjRgun" 
to trad 

1?- 13 

in 11 

« -1\ 

h- 7 

li f ' j  

3 
. 

! : i i.i ! Ì 13 

Ca lop hi sm k now1_b dgi; 

"i i'K• begun' 
to road 

"Can" 
read 

[ otal 
INI 

B 1? 3n 

22 

11 

BO 

f i ve out of the eleven chi Idren in the 6-7 age group neither 

ßot marks for reading nor f or the Catechi sm. They are here 

just, as in Table 4, regarded as not able to read. The first 

o pp ortu n i t y to 1ea rn is c1e ar1y i 1lustrated. It passes from 

"begun" to "can". All the time it precedes Catechism knowledge. 

A ty pical feature of one of the patterns of analysis has, thus, 

been attempted on th e material for Tuna. The reading campaign 

is principally documented in the fo rm of education gaps between 

the generations. Another typical feature is that differences 

tie t we en the sexes, for example, become less obvious. The reading 

mark "can" was obtained b y 64 per cent of the men over 60 and 

by 3 3 per cent; of the women. T tie corresponding percentage 

figures for the youngest, 20 years and younger, are 44 and 

41 per cent respectively. A leve 11 ing- out is in operation. Women 

often have higher scores than men la ter on in the 18th and 19th 

c e n t u r i e s . 

The increasing number of women who were able to read di rents 

o u r t h o u g ti t. s t o h o m e i. n s t r u c t i o n a s i t i s d e p i c t e d i n 1 i t e r a t u r e 

and art, with either the mother or the father instructing the 

children in the home. To what extent did the children in T una 

have l iterate homes as early as in the 1690's ? A sample in 

the third and fourth examination district pro vides an answer 

to this question. Gut of 16 families with children who were 
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16 years old and younger there is only one family where both 

the parents are illiterate. Both parents are able to rsad 

in ten families. It is hardly possible to discover any 

difference in the children's standard of reading, since 

this is more likely due to age, as has already been indicated. 

The newly started reading campaign is thus further confirmed. 

It was possible to fulfil the demands placed on all the younger 

people to learn and use the printed word if only the required 

pedagogic measures were taken. 

Reading ability in Tuna was tested primarily with the aid 

of the first pattern of analysis, starting from purposeful 

educational measures. The development of reading is charac

terized by obvious differences in grades between the gene

rations. It also appeared in its pedagogic aspect with, 

principally for the children, an intensified learning to read 

stage preceding Catechism knowledge. 

The second model of analysis with differences in environment, 

e.g. between families has already been suggested. A knowle dge 

of the letters of the alphabet, however easy it may be to 

acquire, does not spread spontaneously within a given envir on

ment. The generation gaps and the differences between the 

sexes among the older people also suggest this. Instruction 

and learning had to be pr ovided, though not necessarily at 

great cost and in large quantities, but to a sufficient degree 

to make the basic skills of reading functional in an environ

ment which was becoming more and more literate. 
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Systematic Studies of the Reading Campaign 

The Church examination registers provide an enormous field of 

research. The research has, however, in spite of many sporadic 

efforts, not obtained a firm grasp of these sources with regard 

to their contents and usefulness for the judgement of the distri

bution of reading ability. The development of methods has taken 

two directions within the project. The first is an integrated 

system of information, keeping together the total amount of 

information in the Church archives of a certain parish over 

a long period of time. This method has been adopted and ful

filled in the interdisciplinary project, Demografisk Databas 
27/ 

(Demographic Database). The other method that has been developed 

within the project aims at structuring and organizing the varied 

notes on reading ability and Catechism knowledge in :the examina

tion registers. 

The distribution of reading ability is seen as a centrally 

directed campaign. On the basis of this, certain hypotheses 

are made, in their turn leading to a defined methodology for 

the adaptation of the sources. The contents of the examina

tion register for Tuna were described in detail in the preceding 

example. It was, among other things, stressed that during a 

campaign period the time factor is the most important predictor 

of events. The differences can, thus, best be seen through a 

comparison between the generations. All the youngest become 

literate. Many of the oldest remain illiterate. But as the 

older people die away, there are a growing number of literate 

persons in a population. Earlier differences in reading ability 

between the sexes, between different social groups, between 

town and country, between various regions etc. also at the 

same time become less pronounced. The characteristic features 

of reading ability in the West will thus disappear. This 

reading ability used to be very low and w as largely preserved 

by the immediate economic and cultural needs of the community. 

Two different patterns of analysis thus become evident. In the 

first one, the time factor is decisive for the analysis. The 

generation gaps will be the most expressive factor. The social 
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gaps provide the explanations in the second pattern. It is, 

nevertheless, of vital importance to take both patterns of 

analysis into consideration in every examination. They always 

complemervt each other. They are, of course, equally valid for 

the studies of the educational explosions of today. 

These observations lead to the hypothesis that the reading 

marks in the examination registers in their initial stage 

are primarily to be correlated with the year of birth. This 

leads to a very simple methodology. The marks are distributed 

on birth cohorts, irrespective of when th8 examinations were 

carried out. This means that the same "generations" can be 

compared in different registers and between different parishes. 

The methodology will consequently also allow a certain amount 

of prediction of the past and the future on the basis of the 

time for a certain examination. 

The methodology can be illustrated with the results from 

some preliminary studies. The following table presents 

reading ability in Tuna, Möklinta, and Skellefteå c. 1700 

(Table 6). 

Table 6. Reading ability in Tuna 1691, in Möklinta in 
1705, and in Skellefteå in 1724 related to year 
of birth. Percentage figures. (N=385, 1410, and 
1489 resp.) Source: The Church examination regis
ters . 

Year of birth 

fåeading ability 

Tuna 1691 Möklinta 1705 

% % 

Skellefteå 1724 

% 

-1619 - 21 -

1620-1629 48 27 -

1630-1639 54 36 -

1640-1649 60 53 48 

1650-1659 79 61 58 

1660-1669 81 65 69 

1670-1679 90 B0 79 

1680-1669 83 89 86 

1690-1699 - 89 92 

1700-1710 - - 97 

Total 74 66 85 
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The years of birth for Möklinta are given in the examination 

register. The indications of age have, for Tuna rand Skellefteå» 

been converted into years of birth. The total number of people 

who could read in the three parishes was, according to the 

registers, somewhere between 66 and 85 per cent. The results 

will, if distributed on decades of birth, show a great degree 

of similarity. Generation gaps can be discerned with marked 

leaps in the process. A graph illustration (Fi gure 5) is even 

more explicit. The time axis indicates the measurements and 

the time of birth for the individuals. The curves represent a 

projection for every cohort back to its decade of birth. There 

is a great degree of similarity between the three parishes. 

The difference in time between the first and last measurement 

is still as great as thirty years. The advantage of this 

methodology is obvious. It will now be possible to make com

parisons between various times and areas. 

The methodology can be taken even further if there are re

sults for several measurements in the same parish. Age, for 

example, is indicated in the Catechism registers for 1702, 1731» 

and 1740 for Skanör. The total number of persons able to read 

increases during this time from 58 to 92 per cent. The 

difference in 1702, with 67 per cent for the men and 49 per 

cent for the women, has been completely levelled out by 1740. 

The women have, by this time, even out-distanced the men to 

a certain degree with 93 and 91 per cent repectively. 

The result, however, becomes even more remarkable when read

ing ability in Skanör is projected back and forth in time 

on the basis of the different measurements. In one figure 

the three results for 1702, 1731, and 1740 are related ; 

back in time to th e respective periods of birth, and also 

between the measurement dates, to composite age groups 

common to all three (Figure 6). The total increase in 

reading ability is drawn as a line between the measurements. 

The incline of the line corresponds to the retrograde pro

jection of reading ability distributed on birth cohorts. 

Such a projection anticipates apparently fairly well the 
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total reading ability some thirty years later. The simple 

conclusion is of course that the total reading ability of 

a population at a certain time is represented by the reading 

ability of the middle generation. This obvious rule of thumb 

is just' as useful for the ample census material of later 

times for reading ability. The intensity of the education 

of older people must of course also be observed, since it 

can affect the validity of the rule. 

Another confirmation of the usefulness of the method is 

finally given in a projection of reading ability for the 

birth cohorts in Tuna, Möklinta, and Skellefteå. The shaded 

field in Figure 5 indicates such a projection. It would, in 

other words, indicate the total growth of reading ability in 

the three' parishes. 

Such projections of birth cohorts need not of course be 

used when there is a fairly long series of measurements for 

the same parish. This is, however, not often the case be-, 

cause of gaps in.the material. The methodology described 

above is then a useful complement. At least it is tried out 

on a sample of parishes and examination registers for the 

whole country. 
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The Reading Campaign in the Dioceses of Västerås and Visby. 

Part Results for a Sample of Parishes from the Whole Country 

The hypotheses and the methodology presented above have 

created opportunities for decisive research work on the 

hitherto completely confusing material of the Church exa

mination registers. The project has been awarde qj grants which 

have made it possible to plan and carry o ut a systematic 

study of a random sample of examination registers from 

parishes over the whole country. The parishes in every 

deanery have been arranged and numbered according to the 

deanery tables of 1805. One or two parishes for every 

deanery have then been selected with the aid of a table 

for random numbers. A division has been made into town and 

country parishes. Only the country parishes have been 

worked on so far; this is also where 90 per cent of the 

population lived up to the middle of the 19th century. 

Because of the differences between the dioceses, the sample 

was processed diocese by diocese-. The sources were gone 

through minutely before the data was collected. Copies were 

made of typical combinations of marks. The collection of 

data was made on forms with the various types of marks as 

columns and the distribution on decades of birth as lines. 

This means that the results for every decade of birth indi

cate the number of persons who had obtained some kind of 

grade, or mark in reading. These results were compiled by 

dioceses. The total number of persons who were able to 

read at every examination was noted as well as the distri

bution on birth c ohorts. Double indications for reading 

ability are consequently obtained. The easiest way of com

paring them is to make a graphical survey. The result for 

.»the d iocese of Västerås will be our first example (Figure 7). 

The fifteen deaneries in the diocese of Västerås are each 

represented by a parish chosen at random. The earliest 
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register with both reading marks and information ahout age, 

has- been studied for every parish. There is, unfortunately, 

information about age in only six of the parishes before 

1750 (Figure 7), but after 1750 the number of measurements 

increase. In seven parishes the first useful registers have 

been checked against later registers. This means that a 

total of 23 examinations can be presented. The sources1 of 

error are, of course, numerous. There are, for example, some 

obscurities in a number of registers. That is why the doubling 

of some registers mentioned above has served as a check-lip. 

Great pains have been taken to avoid the same persons appearing 

several times at any one measurement. That is why, if possible, 

only the last examination in every register has been studied. 

Since some parishes in the diocese of Västerås were very 

densely populated, a sample of persons has been made within 

the registers. This, too, has been made at random. The total 

population will, of course, be brought into the final report. 

The result for the diocese of Västerås seems to be unam

biguous. Both the notes for separate examinations and a 

projection of the birth cohorts by two or three decades 

illustrate a very di stinct reading campaign c 1670-1720. 

The conclusions are verified in many ways, e.g. by the 

contemporary examination documents and by biographical 
28/ data, They have also been verified in littérature. 
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7 Church examination registers. Percentage figures (N=1190). 



There are also results for the diocese of Visby, although 

the. examination registers studied for this diocese are 

much more recent - from 1750 onwards. The result is, . 

nevertheless, comparable to the result for Västerås (Figure 8). 

All examination registers in the selection show a total 

reading ability of more than 80 per cent. A retrograde pro

jection of birth cohorts also indicates a high degre e of 

similarity with the diocese of Västerås. The conclusion is 

that the actual reading campaign took place before 1750 

in Gotland as well, which' can also be tested on some registers 

from the beginning of the 18th century. These registers do not 

appear in.the sample for the diocese of Visby. 

These preliminary conclusions must now be tested and tried 

out for other dioceses as well. But at least they demonstrate 

the suitability of the programme by means of a sample for 

the whole country. The results must, of course, also be 

combined with other contemporary source material. They must 

also be compared to other relevant research results, e.g. 

in literature and in anthropology. The quality of the reading 

must also be studied. It was subject to detailed markings 

when the acquired reading ability was to be consolidât©d. 
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THE CONSOLIDATION OF THE READING TRADITION 

The actual reading campaign could consequently be dated back 

to the decades before and after the turn of the century 

in 1700. The Church Law of 1686 and the renewal of the 

decree concerning general reading ability in 1723 were im

portant milestones in this process. 

The School Statutes of 1724, 1642, and 1855 

It is also illuminating that reading ability was required 

for admission to. the so-called trivial school from the 

School Statute of 1724 onwards. The same entrance require

ments were later included in the elementary school code 

of 1842, which prescribed a common school. It was not until 

the introduction of the junior shcool in 1858 that learning to read 

was formally taken up on th e schedule. A certain amount of 

reading instruction outside school was consequently taken 

for granted during this period. It was, in debates and 

statistics, sympt omat i ca11y called traditional "home instruc

tion". Reading ability was expected to be consolidated at 

home in spite of all the efforts to popularized school 

attendance ever since the 18th century. Here too the Church 

examination registers provide the most detailed information. 

The testimony of the Church Examination Registers 

Additional; items of knowledge 

The attempts at consolidating reading ability and knowledge 

of the Catechism are described in the Church examination 

registers up to the 19th century. The population gradually 

acquired more and more knowledge about the Catechism. The 

notes on the Athanasian Confessional Creed, the "Hustavla" 

and the many questions in the catechetical expositions show, 

above all, that such knowledge had attained a far higher 

level than it is possible to procure and maintain by means 

of oral instruction alone. The columns of the examination 

registers reflect the i.tems of the Catechism and the Psalm-

book. This knowledge is even more carefully defined by means 
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of a grading system. 

Gradation of Marks 

Further proof of the consolidation of reading is thus found 

in the gradation of marks in thé examination registers. 

During the actual campaign it was often sufficient to make 

one single judgement of the persons who were able to' read, 

usually "can" contrasted to "cannot" for the illiterate. 

The gradation of marks becomes more detailed in the 18th 

century. There are several systems which gradually become 

fixed for every diocese with various kinds of symbols or 

Latin or Swedish abbreviations for "bad, passable, good, 

satisfactory" etc. These marks require special study if they 

are to be understood and used in their entirety. This is 

also necessary for the many instructions about the first 

reading tasks, e. g. in the examination documents or in 

the printed guides to the homes in "home reading" ?9/The 

prevalence of the gradations of marks can in i tself be 

taken as sufficient testimony to the continued work of con

solidating reading ability from the middle of the 10th 

century onwards. 

"Comprehension and Understanding" 

Furlh:er: proof is provided try tt ia special nparka for "compre-^ 

hension and under standing" in the examination registers. It 

was, eyer since the Reformati';tin, th.at the private individual 

is to understand and acquire the Christian mes-sage, The- words 

"comprehend and under stand'' als:o appear in the Church Law- of 
30/ 1686, In the examination registers, of Fio^a, wfiicFi form part 

of the sample for the diocese of Waterås-. t.h.ere are notes on 

"questiones intellecti" in a separate column as- early- as 

in th_e lSGQ^s, But the column for "understands" does- not oc--
31/ cur with any frequency until after 1750, The concentration 

of the Enlightenment on reasòn had thus been emphasized. 

This is at the same time a manifestation 
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of the Swedish, tradition of "identifying genius" among boys 
32/ for attendance at secondary schools even in Church'examinations. 

Method 

The examination registers also show quite clearly that a 

definite teaching method was used. The children first learnt 

to read from a book, usually at the age of 6-8, and this 

was followed by Catechism memorization, also starting in 

childhood. Knowledge of the "Hustavla" and the long cate

chetical expositions were not attained until the age of 14-15. 

The adolescents and the adults also then got marks in 

"comprehension". This is consequently a verification of the 

empirical order of learning mentioned above, passing from 

the visually concrete to a complete understanding and appli

cation (p. 21 ff. ). 

Edict Concerning Presence at the Examinations 

The application of this learning to everyday life also mani

fests itself in the examination registers. Holy Corrmunion and 

presence at the examinations were noted in yearly columns. 

The rigorous penalty for neglect - of which the most de

tailed account is given in a royal decree of 1765 - is in 

its own way an indication of the continued effects of the 
33/ authorities. It was impossible to maintain the results with

out vigorous edicts. Every new generation had to go through 

its own "campaign" without the aid of organized schools. 

This "campaign" was institutionalized through the examina

tions . 

Varying Success in the Consolidation of Reading Ability 

The edicts can also very easily be taken as a sign of the 

complete failure of popular instruction in some parts of 

the country or of the decline of reading ability at certain 
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34/ 
periods and in certain areas. The structural changes and the 

population growth during the 19th century threatened to 

lead to such a decline. It was, however, overcome in the 

next attempt at carrying through popular instruction, namely 

the introduction of general schooling. Variations, in reading 

ability between different areas are, for example, observed in 

the examination documents or in the 1813 questionnaire 

material which was collected in from all the parishes in 
35/ th.s. country. The distribution of literature, newspaper ar

ticles, matters of contemporary debate, and accounts given 

by foreign travellers confirm, however* a more widespread 
36/ 

reading tradition. 

Notes on reading ability in the examination registers were 

also made during the whole of the 19th century. Two parishes 

within the project Demografisk Databas (Demographic Databasel, 

Tuna in Medelpad and Fleninge in Skåne, may be taken as 

examples of this. 

Two Examples; Tuna and Fleninge 

Tuna 

The examination registers for Tuna for the period 1680-91 

have already been discussed (p. 28 ff). A hundred yea rs, later 

the examination registers include the marking system that 

was to be prevalent during the 19th century (Figure 91. 

The distribution on age of the reading marks for a selection 

of the population in 1803 is presented in the following table 

(Table 7). 
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Table 7. Reading ability in Tuna in 1803 related to year 
of birth. (N=2553. The reading marks are explained 
in Figure 9 (p 48). 

Year of birth No note Reading marks according to the examination N 
register 

—~ j F~i r~L ii. 
-1752 .1 0 8 20 14 2 46 

1753-1762 3 0 8 14 10 2 37 

1763-1772 5 0 3 16 11 4 39 

1773-1782 6 0 2 9 11 7 35 

1783-1787 0 0 ! 1 10 12 4 27 

1788-1792 0 7 5 6 8 2 28 

1793-1797 9 13 3 11 1 28 

No note 14 0 0 10 0 .15 

Total 39 20 30 79 65 22 255 

Marks in reading are given from the age of six onwards. The 

youngest get low marks. The ages in the middle get the highest 

marks. The marks of the oldest people are somewhere between the 

highest and the lowest. There is nothing, however, which rules 

out the existence of a reading campaign at the beginning of 

the 18th century. The oldest have all got marks in reading. 
.J i V • * ; !• • • 

The fact that some persons, according to the table, lack 

marks means that they havB not been examined since they also 

lackvWiärks in Catechism knowledge and other examination notes. 

The pattern repeats itself when all the inhabitants of Tuna 

are studied in the database material for 1876-1896. An 

overall impression is provided by the marks in reading in 
37/ 

1876, in 1886, and in 1896 (Table 8). A division of the 

years of birth into periods of five years provides the same 

typical picture as before. The youngest learn to read in 

their childhood. The adults are concentrated gr-owind the middle and 
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higher marks. An increase in the total number of literate 

per-sons occurs in 1Q96. But t his increase is more, closely 

associated with the alteration of generations than with 

different measurements for the same generation. This may be 

an indication of the importance of the extended schooling. 

This last period wi ll be more closely studied within the 

project by means of school registers, the census of 1930., 

and other material. The marks for "comprehension'' and 

"understanding" will also be observed. The marks for reading 

and comprehension in Tuna for 1876 are correlated in the 

following way (Table 91. 

Table 9. Reading and comprehension according to the examina
tion registers in Tuna, 1B76. (N = 30133. The 
symbols are explained inFigure 9 (p 48). 

Comprehension No note Reading marks 

' n m i ± ± ± 
N 

i 1 i 0 0 0 Q S 2 • 7 

1/ 0 0 0 5 102 ' 34 141 

J- 0 0 0. 56 674 39 769 

~T" 0 0 5 506 577 6 1094 
No note 644 34 34 170 116 4 1002 

Total 644 34 39 737 1474 85 3013 

It is evident from the last line that the children were not 

given marks in comprehension. They also have the lowest marks 

in reading. The two judgements are, in other respects, closely 

correlated. A higher mark in comprehension corresponds to a 

higher mark in reading. "Comprehension" includes, to all 

appearances, knowledge of Scripture, reading ability and 

"intelligence". ̂8/ 
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39/ 
Fleninge. 

The database has also presented preliminary results for Fleninge 

in Skåne. The letters A, B, C, D, and combinations of these, 

i.e. the same scale of marks that was used in schools, was 

used in Fleninge during the 19th century and in large parts 

of southern Sweden. The mark A i s as usual the highest mark 

and D is the lowest one. Since the same marks are used for 

reading, the Catechism, explanations of the Catechism, and 

comprehension, a comparison can be made hetween these four 

types of judgements. The total distributions of marks provide 

in themselves interesting results (Table 10). 

Table 10. Fleninge, 1061 Total distribution of marks in read
ing. Catechism, explanations of Catechism, and com
prehension according to the examination register. 
(N=772)."CC" is the lowest and "A" is the highest 
reading mark. 

Marks in the examination registers 
CC....C .. CB.. BC... B. . .BB . BA . AB. . . . A. ' .Total' 

Reading 0 10 0 1 440 0 0 1 320 772 

Catechism 7 10 61 1 412 163 25 2 90 . 772 

Explanations 2 22 44 1 587 48 20 0. 48 772 

Comprehension .98 .116 33 ' 2 463 , 39. . : 4.. . vo. ; . 17 772 Comprehension .98 .116 

A total of 772 persons were examined. All except 13 were 17 

years of age and older. Only 27 people out of the total 

population in t his age group are missing from this table. The 

13 younger persons, mentioned above, are 15 or 16 years of age. 

The distributions of the marks provide a good picture of lear

ning and knowl edge requirements. Reading from a book is the 

easiest item. Almost half of the people get the highest mark.. 

Almost all the others get the average mark B. Only a couple 

of grades are needed for the assessment. But then the number 

of combinations of marks increases, at the same time as the 

distributions move down on the scale. It is difficult to get 

a higher mark than B in comprehension, which requires the 
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highest degree of insight arid maturity. This demonstrates once 

more the order of the Church's instruction with reading 

ability as the basic skill. 

Reading ability was also assessed for convicts and army recruits 

from the 1860's on. 
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Reading Ability for Convicts and Recruits arid According to 

the Census of 1930-

Like many other countries, Sweden kept statistics about the 

literacy of convicts and recruits during the latter part 

of the 19th century. The idea of popular instruction as the 

best cure for criminal tendencies was propagated throughout 

Europe. In England, for example, the peaalty could be more 

lenient if the criminal was able to read. A certain elem eatary 

education was also regarded as necessary for military service. 

Instruction in read ing and writing was carried out very 

rigorously in France. The significance of this for earlier 

reading ability will be discussed in a later chapter. The 

following table presents details concerning the number of 

convicts and recruits in Sweden who were not able to read, 

from 1660 onwards (Tabla 11). 

Table 11. Number of Swedish convicts and recruits, not able 
to read (1860-1925). Percentage figures. 77T7 
(See Appendices III and V, p, 89 and 91) 

Year Not able to read 
prison ßrs 

% 
recruits 

% 

1060 5,1 

1865 4,3 

1870 2,9 -

1875 3,0 1,0 
1860 2,3 0,7 
1885 1,1 0,3 
1890 1,5 0,1 
1895 0,8 0,1 
1900 0,5 0,1 

1905 0,2 0,4 
1910 0,2 0,2 
1915 - 0,2 

1920 - 0,1 

1925 - 0,1 
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The table only deals with nuances. It is possible,.to a certain 

extent, to anticipate the decrease in illiterate convicts. But both 

series point to literacy since the 1850's, clearly out-distancing 

the pace of the incipient schooling. The results of traditional 

home instruction are, in reality, verified. But this will be 

made clearer later on. The censuses of 1930 and 1936 are instead 

also made part of the analysis. 

The censuses of many countries include information about literacy 

as early as in the 19th century, but not until 1930 in Sweden,, 

It is here too a question of nuances, per mille, in the statistics 

concerning deficient schooling. But these also provide results 

for the oldest persons. The following table presents the figures 

for the whole country in the census of 1930 (Table 12). 

Table 1 2 .  Deficient schooling in Sweden according to the census 
of 1930. (Census, 1930, Part VI, p. 47). Percentage 
figures. (Source: See Appendix VI, p 9 2 )  

Year of birth No note 

% 

Not able to 
read or write 

% 

Able to 
read 
only 
% 

Able to read and 
write without having 
gone to school 

% 

-1859 0,7 0,3 3,9 3,4 

1860-1869 0,1 0,1 0,5 0,9 

1870-1879 0,1 0,1 0,1 0,3 

1880-1884 0,0 0,1 0,1 0,1 

1885-1889 0,0 0,1 0,0 0,1 

1890-1894 0,0 0,1 0,0 0,0 

1895-1899 0,0 0,1 0,0 0,0 

1900-1904 0,0 0,1 0,0 0,0 

1905-1909 0,0 0,1 0,0 0,0 

1910-1914 0,0 0,1 0,0 0,0 

Total 0,1 0,1 0,4 0,4 

One per mille of the population over 15 years of age was illiterate 

in 1930, 5740 persons in all. Most of these are quoted as men

tally deficient. They confirm, just like the convicts and recruits, 

a widespread reading ability. Even if eight per cent of the oldest 
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persons had not attended school they had nerv ert he ls.ss learnt to 

read. It is, as we have seen, typical of earlier generations 

that they were only able to read. We will return to this table 

in the analysis of writing ability in Sweden. 
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WRITING ABILITY IN SWEDEN 

EARLY ATTEMPTS IN THE DIOCESE OF LUND (c 1680-1720) 

The Church examination registers provide, on the whole, no in

formation about writing ability. The exception is the diocese 

of Lund, where the efforts for national reconstruction coincided 

with the campaign for popular instruction. In the beginning both 

reading and writing ability were aimed at. The idea was to place 

special teachers for children, students and others, in the 

villages as was the custom on the continent. The children were 

to learn to read and write the Swedish language. 

The deanery of Skytt in the far South provides illuminating 

results for literacy in 1702-1740 (Figure 10). These results 

coincide with those obtained previously for reading. The figure 

for literacy rises to over 80 per cent at the same time as the 

difference between town and country becomes less pronounced 

(Figure 10). Writing was, to begin with, made part of the campaign, 

at least in th e towns where there was an increase of 15 to 20 

per cent in those who were able to write. After this the increase 

comes to a stand-still and the difference in writing between 

town and country is permanent, whereas the total difference bet' 

ween reading and writing increases. 

The significance of this interplay is best interpreted by means 

of the double pattern of analysis described above. The reading 

campaign raises everybody to a more widespread level of reading 

ability. The differences between town and country, men and women 

etc. disappear. To begin with, writing was also concentrated on 

to a certain extent, at least among the boys in the towns. 70 per 

cent of the boys in Skanör, born in thè 1680's and 1690's, were 

able to write in 1702 (Figure 11). After this the campaign comes 

to a stand-still, at least as far as writing is concerned. For 

boys born in 1700 and later, the figure decreases for those who 

mastered writing, approaching that of an earlier practical need 

in town life. It is also, according to this pattern of analysis, 

correct to say that only a few women were able to write. They 

had no spontaneous need to learn the art of writing. 
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Figure 10. Reading and writing in the deanery of Skytt , Skåw*. according to the 
Catechism registers of 1700-1740* The population is; about 15 years of 
age and older. Six country and two town parishes. Percentage figures. 
(N»c 1000-1150 on every occasion). 
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Fieure 11. Writing in Skanör 1702, 1731 and 1740 according ia the Catechism 
registers, hen. Total and related to date of birtfo. Percentage 
figures (N*c 100 on every occasion). 
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DIFFERENCE BETWEEN THE ABILITY TO READ AND THE ABILITY TO WRITE 

UP TO THE 19.TH CENTURY 

These early attempts to establish a writing campaign nevertheless 

confirm the conclusion that there was a growing difference between 

reading and writing abilities,, a difference which was to last for 

more than a century. 

Our Knowledge of this difference and what it was due to is, in 

reality, one of the most important contributions to the interna

tional debate on world literacy. Widespread literacy in a pre-

industrial country without formal schooling also presents alter

natives for non-urban areas in the developing nations of today. 

Any support for the Swedish model is, therefore, important. 

Alexandersson has recently shown that the representatives of the 

peasantry in the Swedish Parliament in the 1760's could read but 
41/ could not write. The questionnaire inquiries of 1813 also give 

ampla information of the same kind. Since modern researchers 

often attach themselves to the foreign view that reading and 

writing ara very much dependent on each other, nobody has been 

able to use the Swedish material. A debate on this needs to be 

set in motion. 

A decisive contribution to this is given in the following outline 

of the break-through of writing in Sweden in the 19th century 

since it at the same time verifies the existence of an earlier 

Swedish reading tradition. 
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THE BREAK-THROUGH OF WRITING IN SWEDEN, (c 1850-1900). 

The best picture of the break-through of writing in Sweden is 

obtained when the official school statistics are combined with 

information about the writing ability of convicts and recruits, 

and with th e information in the census of 1930. The latter 

information is projected back to the time which corresponds to 

the completion of schooling for every age group. Those who are 

over 70 years of age are assigned to the 1870's, those who are 

60-70 years of age to the 1880's etc. (Table 13). 

Table 13. Deficient school teaching and deficient writing ability 
in Sweden 1850-1910. Comparison between children, 
recruits, convicts, and the census of 1930. 
Percentage figures. t'So urces: See Appendices I, III, 
V and VI, p 87-92)42/ 

Children Recruits Convicts census iao.u 
Year Home Not able Not able , Not able No School 

instruction to write to write to write teaching  
I \ 1 % Ë 

1850 30 

1856 30 

1859 27 

1865 23 - 60 

1870 13 - 53: 

1875 9 11 41 4 8 

1880 7 5 34 

1885 6 2 22 1 2 

1890 4 1 16 

1895 4 1 11 1 1 

1900 2 1 6 . -

1905 114 11 

1910 1 0 4 

The table summarizes the break-th-rough of writing in Swed en. An 

earlier note from 1859 for convicts has not been included, since 

the basis for the division has not been m ade clear. The convicts 

seem to deviate completely in the table. This is, however, to 

some extent, only an illusion, and it becomes quite clear when the 

contents of the table are transferred to a time diagram [Figure 12). 
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The ability to read is general according to all sources. All 

sources also confirm the progress of writing from the middle of 

the century. The information about the recruits and from the 

census coincide with that of the school statistics. Schooling is, 

in reality, the driving force. If the school children are allowed 

to represent the total number of persons able to write after a 

couple of decades, this curve also approaches that of the statistics 

for the convicts. 

This sort of statistics is, however, so recent that the inter

pretation for the whole country may seem unreliable. It is, 

however, easily made more explicit if Norrbotten, for example, 

with its later stages of development is considered (Figure 13). 

Since Norrbotten was still in the main stage of literacy develop

ment at the end of the 19th century, its statistics also provide 

a clearer picture of the process. The ability to read was general 

throughout Norrbotten, too. The ability to write had increased 

from 70 to 98 per cent in thirty years. Schooling had also in

creased drastically during the same period of time. It is true 

that a lot of people had acquired the ability to write without 

the aid of proper schooling, but these three sources together 

still underline the unity of the Swedish writing campaign. 

They also provide an opportunity to make a rough outline of 
+ / 

the spread of literacy in Sweden. 

There are some historical sources on signatures in the marriage 
registers,, for convicts etc- in Sweden as well. These sources 
require further studies. See also Note 46. 
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HOME AND SCHOOL INSTRUCTION. THE SWEDISH MODEL 

The Swedish model based on home in struction was considered very 

important when the whole question of education was debated in 

the 19th century. Home instruction was to precede and supplement 

school instruction, which was the reason for the decree which 

introduced a common school in 1842. It was not until 1858 that 

reading was included as a subject in special junior schools. 

The Swedish tradition was different from the German one, for 

example, which stressed formal school teaching. A lot of people 

defended the merits of Swedish home instruction. Others maintained 

that the time had come for increased civic education through 
43/ organized schooling. 

One cannot get a firm grasp of the Swedish material, if one does 

not keep this debate in mind. A widesp read reading ability before 

the introduction of organized schooling then seems quite reasonable, 

and it is also verified by the Church examination registers, by the 

statistics for convicts and recruits, and by the census of 1930, 

The frame of research set up very early in the project has thus 
44/ gained its full validity. 

"Toward the middle of the 19th century a period of transition 
emerges between the two majors historical epochs in Swedish 
education. The traditional form of popular education conducted 
under the auspices of the Swedish Church was relieved of a good 
share of its responsibilities by the system of school ecucation 
which was decreed in 1842. This process of transition is compii~ 
cated and extended over a long period of time. The old system of 
education, characterized by parents 1 instructing their children 
at home remained in force for a long time. School instruction 
lacked a firm footing in many parts of the country. Continued 
operation between the two systems of education was often desired. 
The general scope of problems can be vizualized by means of a 
simplified illustration (Figure 14). 
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SCHOOL EDUCATION 

POPULAR EDUCATION UNDER THE CHURCH 

D) The school functions 
as a "school for citi
zens" -for most pupils. 

C) Only the traditional 
form of home instruction 
for the other children. 

B] School attendance 
and home instruction 
for the school child
ren. E) The school functions 

as a "school for poor" 
Lfor pupils with defici
ent home instruction. 

A) Traditional, popu
lar education under 
the Church far every
one (adults and child
ren). Also including 
borne instruction for 
the children. 

Figure 14. Popular education in Sweden towards the middle of the 
19th century. General frame of research. 

The following procedure make3 it -possible to grasp the general 
set of problems: firstly3 the traditional farm of popular education 
under the Church (A3 C) is evaluated; secondly3 it is combined 
with the new schooling (B, D3 E). This procedure maps out the 
extent and significance of popular education (A) in its traditional 
formt and it specifies the reciprocity of home- instruction (C) and 
school attendance (B). This reciprocity is difficult to interpret 
but wasy nevertheless t approved of in the elementary school code. 
This procedure also attacks the actual function of the school as 
a superstructure of home instruction3 "the school for citizens" 
(D), or as a complement to the insufficient home instruction3 "the 
school for the poor" (E). It is not correct to present a biased 
description and emphasis of the varying growth and effectiveness 
of school attendance. The entire process must be studied with 
the aid of intensive comparisons between the various forms of 
education." 

This approach has nowadays been applied to a lot of studies 

over the whole country, The reading ability is compared between 

school children and children who have only home instruction in 

the same villages, families, age groups etc. within the project. The 

validity of the reading marks in the Church register has been 

verified by the sch ool data. 

j-p t he Swedish model of popular education is accepted, it also 

means that the Swedish material can be used for setting up new 

models for literacy campaigns in the developing countries. A very 

elementary reading ability for adults acquired at home, will, 

probably in a d rastic way make school attendance easier for the 

chiIdren. 
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SUMMARY OF THE SPREAD OF LITERACY IN SWEDEN 

The project has so far presented a general survey of the spread 

of literacy in Sweden. This can best be visualized by means of 

a figure (Figure 15). The shades fields indicate hypotheses 

about literacy. The hypotheses concerning reading are primarily 

based on the Church examination registers. The hypotheses for 

writing are based on school statistics and on the- information 

concerning literacy of convicts and army recruits, and the 

census of 1930. These sources also verify the big difference 

between reading and writing till well into the 19th century. 

This difference is, in reality, very important. It must be regarded 

as an established fact that general reading was achieved without 

formal school attendance. Swedish home instruction was so successful 

that those who only received home instruction were, in reality, 

regarded as able to read in the official statistics, This cannot 

be explained without returning to the rigorously controlled reading 

campaign, which started two centuries earlier. 

The final stage of home instruction can easily be tested even today. 

Old people can tell you about parents and relatives who almost 

certainly could read printed letters but, on the other hand, could 

not write more than possibly their own names. These people had, 

as a rule, never attended school. Such "illiterates" also exist 

in literature, e.g. Ida, the wife of Raskens in the novel by 

Vilhelm Moberg of the same name, or the father of Ivar Lo-Johansscn, 

"Analfabeten" (The Illiterate). 

If this difference between reading and writing in Sweden is accepted, 

it will facilitate the use of the Swedish material when comparisons 

are being made with other countries. 
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COMPARISON BETWEEN SWEDEN AND OTHER COUNTRIES 

When one wants to compare literacy in v arious countries there 

are mainly four sources available, namely statistics for 

recruits and convicts, signatures in marriage registers, and in

formation in censuses^. These sources are all very recent, from 

the lattei" part of the 19th century. E.g. England and France have 

older figures for signatures in marriage registers. Such signa

tures occur, unfortunately, very sporadically in the Swedish 

material. They have for some parts of Skåne been found in the 

marriage registers for the 19th century46/.There are, on the other 

hand, no Church examination registers in countries other than 

Sweden and Finland and in some of the Swedish provinces during 

Sweden's great period of power (1611-1718). It will, therefore,• 

be most convenient to make a first comparison with Finland. 

FINLAND 

Finland unlike Sweden, has had a long series of censuses which have 

provided information about people's cultural background ,̂ There are 

censuses for the whole country for the years 1880-1930 and, moreover, 

for Helsinki in 1870. In the Lutheran parishes there is, not unexpected

ly, an enormous difference between reading and writing (Figure 16). 

The whole process is illustrated by an earlier reading ability and 

a rapidly emerging writing ability. Writing is closely connected 

with schooling. If school statistics are projected a couple of 

decades, they predict the writing ability of the adults according 

to the censuses. The observations are, thus, confirmed for Sweden 

too. In Finland too reading was promoted through the auspices of 

the Lutheran Church. Th8 Finnish examination registers provide the 

same information about the reading campaign as the Swedish ones. 

Widën and others have presented comparable material dating back 
48/ to the early 18th century 
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Figure 16. Literacy in Finland according to the censuses of 
1880-1930 and school attendance according to the 
official statistics of 1877--96 ("Bidrag till Fin-
lands officiella statistik, X" - Contributions to 
the Official Statistics of Finland, X). (See App. VIII, 
p. 94) 

It is interesting to compare the Lutherans with the orthodox 

Catholics. The differences in reading are considerable between 

the two confessions. Reading follows writing very closely for the 

orthodox Catholics. Both are dependent on the new schooling. This 

difference in patterns between the Lutherans and the orthodox 

Catholics is a very good illustration of the problem that arise when 

making international comparisons, since most countries follow the 

orthodox Catholic pattern of a close connection between reading 

and writing. France is an example of this. 



FRANCE 

France, unlike Sweden and Finland, has no Church examination 

registers, but they do have the four other sources: statistics 

based on signatures in the marriage registers, the literacy 

of recruits and convicts, and the literacy of the whole popu

lation according to the censuses. The following figure provides 

an illustration of this in graph form (Figure l?)4^. 

100' 100 

-- 50 

FRANCE 

Reading ability, recruits, census 

Signature, bridegroom 

Signature, bride 

1 8 5 0  1800 1 9 0 0  1 9 5 0  

Figure 17. France. Literacy based on statistics for recruits, 
prisoners, censuses (10 years and older) and 
signatures in marriage registers. (Sources: see 
Notes). 



68 

The four sources follow each other- closely. The final rise of 

literacy takes place after 1840, Scarcely half of the population 

is literate at the middle of the century as contrasted with three 

quarters at the end of the century. The signatures of tha bridge-

grooms correspond closely to the literacy of the i-ecruits. The 

two groups also represent approximately the same age group, By 

projecting this statistic a couple of decades, close agreement 

is obtained with the total population over 10 years in the censuses. 

The reading ability of the convicts in 1840-1860 also fits well 

into the picture. 

The difference between reading and writing is insignificant for 

the recruits. It is about 10 per ceni: in the censuses. A bigger 

difference back in time between the two skills is thus indicated. 

The differences in the number of signatures for bride and bride

groom also indicate previous greater variations. They seem to have 

been of high significance during earlier periods. Such variations 

also indicate the need to process the French material with the aid 

of a double pattern of analysis; one for the immediate need of 

the people as a basis for explanation, and another for the centrally 

controlled school and literacy campaign, 

A comparison with Sweden stresses, once more, the importance of 

the tradition of Swedish reading, The Swedish convicts and recruits 

were able to read to a higher degree than the French ones. Writing, 

on the other hand, shows the same development in the two countries 

with the difference that it occurs somewhat earlier in Sweden. 

The French sources, in their turn, provide a possibility of making 

comparisons with England. 
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ENGLAND 

The English material is mainly limited to the b i gnat o re s in the. 

marriage re g ist sirs and to the statistics for the cultural attain

ment o+ convicts. On the other hand the signature material datas 

back as far as to the 18th century and -Further (Figuro 18 ) ̂. 

The total number of bridal couples who were able to write their 

names in the marriage registers was somewhat higher than in Franca,. 

The general outline is, however., the same» The difference as regards 

signatures, between bride and brid egroom was higher in the past. 

This shows that there was no complets writing campaign earlier. 

England was however, generally considered to be one of Europe's 

most literate countries in the 17th century. The ability to write, 

on the other hand, as in other countries, did not become a general 

attainment until after 1850, There is a drastic increase in the 

number of signatures after 1850, at the same t ime as the differences 

between the sexes disappear. 

Art estimation of reading ability in England is, however* more 

uncertain, i he break-through in residing for the convicts does not 

come until the '! 880 ' s. I here i s here, too, a considerable difference 

between men and w omen which is an indication of the fact that no 

complete reading campaign had so far been implemented. The decisive 

increase does not appear until the end of the century., An adjust

ment of the contents of the two series shows that such a hypothesis 

is not unreasonable. 

The differences between England and Sweden can be summarized in 

the following way. Both as regards reading and writing England was 

ahead of Sweden in the 17th century. The Swedish reading campaign 

caused Sweden to pass England in this respect during the 18th 

century. Writing was, however, more widespread in England up to 

the 19th century when its definite break-through came at about 

the same time as in Sweden. 

Other countries within and outside Europe may be processed ir? 

the same manner as the draft outlines above or in more detail 

with analyses of differences within the countries. But. an overall 

p ic t ure o f E u rop e w i 11 be e n o u g h h e re. 
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SURVEY OF THE SPREAD OF READING ABILITY IN EUROPE 1850-1970 

Statistics available primarily from the censuses have been com

bined to form a survey of Europe for the period 1650-1970 
._ v 51/ 

(Figure 19) 

It was earlier suggested that England, Scotland, and the Netherlands 

together with Iceland probably had attained the highest level 

of reading ability during the 17th century. They were, neverthe

less, soon followed by the other Protestant countries. Reading seems, 

in reality, to have been propagated more consistently in the Nether

lands, Scotland, Switzerland, Lutheran Germany, and the Nordic 

countries than in e.g. England and Wales. These countries at any 

rate had attained th e highest level of reading ability in 1850/ 

over 80 per cent. The figure for England and Wales is probably 

somewhat lower. Half of the population in France, Belgium, and 

Ireland is supposed to have been literate at this time. Other 

groupings in 1850 are made up of Austria and Hungary with 30-40 

per cent, and Spain, Italy, and Poland with approximately 20-30 

per cent. Portugal, the Balkan States, and Eastern Europe have 

the lowest level of literacy, with perhaps 10-20 per cent. This 

shows a very low minimal need for the blessings of the art of 

printing in pre-industrial, non-Protestant Europe. 

The order is still th.e same 50 years later. All countries had 

nevertheless, made some progress. Central and Northern Europe 

were still number one with over 95 per cent. The West European 

countries had also passed the 80 per cent mark. The most drastic 

increase was in Austria and Hun gary with more than 70 per cent. 

Spain, Italy, and Poland also made great progress. They had, by 

the turn of the century, passed the 50 per cent mark. Portugal 

and the orthodox Catholic countries still linger behind with 

approximately 25 % literacy. 
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Figure 19. Literacy in Europe 1850-1970. Combinations of various 
sources: censuses, statistics for recruits, convicts 
and signatures for bridal couples. Population about 
10-15 years of age and older. Percentage figures. 
(Sources: See Note 51, p 80) 
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The dramatic change in these countries appears instead during the 

next half-century. The literacy campaign in the Soviet Union was 

very much like the Swedish one, two centuries before. It was, to 

begin with, based on the individual influence of man on man. The 

Soviet Union out-distanced Italy, Spain, and Poland in 1950 and 

joined Western Europe in attaining a complete general reading 

ability. Today the Southern and Eastern European countries have all 

passed the BO per cent mark. The exceptions are still Portugal, 

the Mediterranean Islands, and Albania, scarcely reaching 50 per 

cent in 1950. In Albania this was remedied by means of an intensive 

literacy campaign in the 1950's. 

The survey presents Europe, where reading ability was first made 

general in the Protestant sector. It then spread in wider circles 

towards the southern and eastern periphery of the map. 

Only reading was taken into account in the previous survey. The 

result is, however, the same for writing in most countries. The 

exceptions are the Protestant countries, primarily the Nordic 

countries and Scotland. Their writing ability seems rather to 

coincide with the figures for England and Wales from 1850 onwards. 

Writing in Finland is a considerably later proficiency probably 

more,like that in Austria or Poland. 

History repeats itself. Stagnation with variations in reading 

within and between various societies are succeeded by campaigns 

when the differences are levelled out in the attainment of a 

more general reading ability. Such campaigns can more or less take 

the form of institutions. This debate is at the moment very inten

sive on the eve of the most large-scale reading campaign in history 

that of world literacy. 
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THE WORLD LITERACY PROGRAMME AND THE SWEDISH MODEL . 

Making the World Literate 

Even if this may seem very pretentious, I would still like to 

conclude this report with an appeal for the applicability of the 

Swedish literacy campaign in a wider perspective. But it may first 

be relevant to study a graphical presentation of the literacy pro

cess once more (Figure 20). 

100 100 im. ,  Austr. Japan florfh and Central 

50 — 50 

>o*x 

Orthodox South-East̂  

Portugal 

1900 1950 2000 year 1850 

World literacy in a historical perspective. Popula
tion about 10-15 years of age and older. Percentage 
figures. 

Literacy in Europe 1850-1960 estimated from censuses. 

Literacy in the world 1945-1970 and prognosis 1970-
-1980 according to UNESCO 

Total world estimations up to 2000 according to UNESCO 

Mass literacy campaigns in some countries (according to 
papers at the International Symposium for Literacy, 
Persepolis, Iran, September 1975). 

Figure 20. 

-M"4 
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In this figure the development in Europe has bean simplified to 

four blocks. A couple of factors explain most of these variations. 

The religious-ideological forces have led to very great differences 

between Protestant, Catholic and orthodox countries. The next 

strongest forces have been the economic ones. Industrialization, 

for example, has caused differences between the Catholic countries 

in the Wast European block where there is a high degree of literacy 

as compared with the Central and Southern European block. The 

events can of course also be described by means of regional factors, 

with differences within the countries etc. But a diagrammatic 

survey will probably suffice in this context. 

The survey can be extended to include by comparison the whole 

world. The cultures which possess a written language have 

naturally an advantage over those which do not. Australia, 

Canada, Japan, and the white population of the US follow 

the Northern and Western European pattern. The average for 

Catholic Latin America is close to the increase in literacy 

in Portugal. The total increase in world literacy according 

to the prognoses of UNESCO seems, moreover, like a prolongation 

of the line for Portugal, which could thus be taken as a typical 

example of world literacy. The lines for Asia as a whole and 

Africa fall below this average. 

It needs to be made clear that in all parts of the world literacy 

is on the increase. This increase is very dramatic when viewed 

over a long period of time. A historic al view of literacy in the 

Western world also provide us with a better grasp of the situation 

in the whole world today. This is at least the immediate message 

of the graphical representation. 

One more message emerges. Literacy has, in some countries been 

brought about by means of the united forces of a mass campaign. 

This applies, in modern times to the developing communist countries 

from the rather inconsiderable increase in the upper percentages 

of Cuba to the leap of North Korea, North Vietnam, and China 

into literacy. These campaigns have had their counterparts in 

the Soviet Union between the two World Wars and in the Protestant 

countries some centuries earlier. This early literacy process 

developed along very individual lines in Sweden. 
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The Swedish ffodel 

The history of Swedish literacy provides some experiences that 

can also be applied to the problems of the current literacy debate. 

1. The two pattern of analysis ( p.7) have been quite useful. The 

first evaluates strictly controlled mass campaigns with a po

litical or an ideological background designed at a rapid pace 

and increase to bring about widespread literacy. According to 

the second pattern of analysis permanent differences are ob

served between sexes, occupational groups, town and country, 

etc., which reveals that economic needs are what primarily 

direct the events, 

2. But this also contradicts the modern opinion that literacy is 

primarily (and solely) pari; of the so-called modernization process, 

where industrialization, urbanization, political participation 

etc make up the inevitable framework. To accept an early reading 

tradition in a pre- industria 1, agrarian, developing country like 

Sweden, is an important contribution towards dissolving some 

of the most difficult problems in this foi^mula for Western 

modernization 52/. 

3. This formula also states that reading and writing always follow 

each, other closely. The acceptance of the Swedish and Finnish 

material will release the literacy debate from one of its most 

difficult positions. A modified literacy concept must then 

be taken seriously with revaluations of functioning semi-

literate environments. 

4. This early reading tradition in Sweden also strongly empha

sizes the importance of engaging the whole population in the 

literacy process. An informal learning process where everyone 

helps everyone else is cheap and provides effective co-operation 

between home and school, where the home and the family provide 

the primary educational context. 
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5. The Swedish material also stresses the importance of the political 

will for the literacy campaign. This was also strongly emphasized 

e.g. in the Declaration of the Persepolis Literacy Conference 
53/ 

in 1975 . 

6. Warnings were also issued in Persepolis against the so-called 

postliterate problem in the West. The gravity o-P these warnings 

has made itself felt in Sweden, too. A modern society does not 

spontaneously maintain literacy at the highest level. New direc

tions for emphasizing the basic skills of reading and writing 
54/ must be issued in the schools 

7. Finally the Swedish tradition illustrates the fact that the 

ability to read must not be an end in itself. ''To read the word or 

lo read the world" was a striking theme in Persepolis. 

Everything was, in the Swedish tradition, concentrated on 

comprehending, understanding, and putting the word into practice 

in everyday life. Reading was not to be an end in it self; it 

was instead a question of experiencing the total environment 

of life and society. " To read the world of the Word" could 

be the surviving message of the old Swedish reading tradition. 
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NOTES 

1 . Af Forsell (1833) p. 58. 

2. Paterson (1858) pp. 51-52. 

3. Von Schubert (1822—1825) I. p. 28, II pp. 93-106. 

4. Apercu de la Démographie (1939) p. 28. 

5. UNESCO (1953) p. 88; Progress of Literacy in Various 
Countries. 

6. UNESCO (1957) p. 29; World Illiteracy at Mid-Century 

7. Cipolla (1969) p. 61. 

8. For the Swedish development see Svenska folkskolans  
historia (The History of the Swedish Elementary School), 
I-III (1940--1942), Sjöstrand (1956—1965), Sandström 
(1975), and older literature, see references in Johansson 
(1972). 

9. Johansson (1972) pp. 76-80; The Church Law of 1686  
Chap. 2 S 10 and Chap. 24 H 10-11. 

10. Pleijel (1965) and references in this work. 

11. For the conflict regarding Consistorium generale in the 
17th century, see e.g. Brilioth (1946) p. 96. 

12. For family prayers, home instruction, and caning, see 
Pleijel (1965). 

13. The Church Law... (printed 1911). 

14. Isaksson (1967) p. 252 ff. 

15. Gu 1lstrand ( 1933). 

16. Alexandersson (1975) pp. 41-46. 

17. Pleijel, Olsson & Svensson (1967). 

18. Fyra svenska reformationsskrifter... (Four Swedish Publi
cations from the Reformation) Malmgren, (Ed.) (1965). 

^ ̂ ' Den svenska psalmboken 1695.• 

20. Widên (1973) p. 38. 

21. Johansson (1972) pp. 80-81, Royal Decree of 1723. 

22. Each of the five articles in the Small Catechism is intro
duced with the words "huru man må det ungt folk enfaldeligen 
förehålla" (how to easily explain it to young people). 

23. Naeslund (1956) p. 20 ff., Wilke (1965). 

24. Wagnsson (1955) pp. 33, 49, 66-

25. Nordberg (1934) p. 270. 
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28» Nygren (1922), Sandberg (1948), and Swedlund (1339). 

27. Johansson & Åkerman (1973), Demografisk Databas (Demo
graphic Databaèe^.;. Tha material for Flehinge (1975), 
The" mà t eri al "för Svinnegarn (1976) . 

28. Rönnegård & Lundberg (1966) p. 11. 

29. Wilke (1965) and references in this work. 

30. Johansson (1972) pp. 16, 97-100, The Church Law of 
1686 Chap. 2 $ 10 and Chap 22 § 10. 

31. Out of the fifteen parishes in the sample for the diocese 
of Västerås, only Mora has Church examination registers 
with a column for "comprehension" before 1750. 

32. The "identification of genius" is treated in e.g. 
Edlund (1947), Löfberg (1949), Ohlson (1939), Sjöstrand 
(1943, 1945). 

33. Johansson (1972) p. 58, Royal Decree of 1765. 

34. Thunander (1946) and references in this work. 

35. The work of processing thè answers to the 1813 questionnaire 
is in progress within the project. A system atic survey of 
the whole country shall, if possible, be completed. 

36. Lext (1959), Wibling (1954), Sörbom (1972). 

37. Demografisk Databas (Demographic Database). The material 
for Tuna. 

38. Johansson (1972), chap. 8. 

39. Demografisk Databas (Demographic Database), the material 
for Fleninge (1975). 

40. Kungliga Krigsvetenskapsakademiens handlingar. (The Documents 
of the Royal Swedish Academy of Military Sciences) 1874 —1886 
and Beväringens Kunskapsprov, Krigsarkivet (The General 
Knowledge Test for the Recruits, The Royal Swedish Military 
Record Office) 1887 — 1926. 

41. Alexandersson (1975) pp. 41-46. 

42. See Note 40. 

43. Ekendahl (1851), Holberg (1853), West 1 ing (1900, 191 1 ) and 
others. 

44. Johansson (1972) pp. 9-10. 

45. Lockridge (1974) pp. 123-125 and Graff (1975) pp. 16-19 
have summarized the international collection of sources. 
I am very grateful to these two, Kenneth Lockridge, Ann 
Arbor, USA and Harvey Graff, Dallas, USA like Iah Winchester, 
Toronto, Canada and Roger Schofield, Cambridge, England, for 
the international aspects and many ideas on the Swedish 
material, see e.g. Lockridge (1974) pp. 98, 109-119. 
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46. Experiments have been made to process marriage registers 
for Skåne. The result for seven parishes is that the 
number of bridegrooms who have written their names in the 
register of published banns of marriage rises from about 
60 per cent in 1845 to over 95 per cent, in 1695. The 
percentage figures for the fathers of the brides is 
approximately 10 per cent lower in 1845—1B65. This in
dicates a difference between the generations. In these 
seven parishes in Skåne about 40-50 per cent of the men 
could perhaps write their own names during the formez" 
part of the 19th century. 

47. The censuses for Finland in Finlands officiella statistik  
VI, Befolkningsstatistik (The Official Statistics of 
Finland VI, Papulation Statistics). 

48. Widen (1960). 

49. The censuses for France in Statistique de la France, 
Paris 1866 and on. The literacy of the recruits and the 
signatures of the bridal couples are compiled for 1632— 
1935 in Annuailre statistique, Direction de la statistique 
générale, Paris 1947. For the literacy of the convicts, 
see Cipolla (196S) p. 77. 

50. Stone (1969) and Schofield (1969, 1973) have for England 
processed the signatures of the bridal couples and the 
literacy of the convicts has been reported on by Gatrell 
S Hadden (1972) p. 360. 

51. The survey forEurope is based on Hübner (1885-1908); 
Verdandi (published by Verdandi, the Workers' Temperance 
Society) 1896 p. 272; Nordisk Familjebok (The Nordic 
Encyclopaedia for the Home), suppl. 1896, columns 24-26 
"Analfabeter" (Illiterates); Svensk Lärartidning (Swedish 
3ournal for Teachers) 1906, no 8, p^ Ï! Rein (1910) IX pp. 
479-485; Monroe (1912) III, pp. 382-385; Abel & Bond (1929); 
Apercu de la Démographie des divers pays du Mond e 1929-1936, 
Haag (1939); Encyclopaedia cf the Social Sciences (1949) IX, 
pp. 511-523, UNESCO: (1953, 1957, 1965, 1970, 1973), Cf. 
also Cipolla (1969) and Tylor & Hudson (1972). 

52. The concept of modernization is more and more becoming a 
controversial question. It is for example questioned in 
Eisenstadt (1974), Lockridge. (1976), and Tilly (1972, 
1973). The argument with Odén (1975) reflects the same 
debate. 

53. The Declaration of Persepolis, 1975, at the International 
Symposium for Literacy, Persepolis, Iran, 3-8 September 
1975. 

54. Grundin (1975), ALFAVUX (1975), and current research at 
Pedagogiskt Centrum (The Centre of Education) in Stockholm; 
Stockholm (C. H. Björnson). Johansson, E. 1977. 
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APPENDIX I 

School statistics for Sweden 1847-1909. 

Year Children in 
school age 
(7-13) 

N 

School 
attendance 

% 

Left school after 
complete educ. etc 

% 

Home 
instruction 

% 

No 
note 

% 

Tt4 7 (366.090) (57) - (37) (6) 

1850 436.618 67 - 30 3 

1853 454.675 68 - 30 2 

1856 486 .264 68 - 30 2 

1859 507.522 71 - 27 2 

1862 543.916 76 - 23 2 

1865 604.624 81 - 17 2 

1868 662.559 83 - 15 2 

1871 695.503 85 - 12 3 

1874 720.880 89 - 9 2 

1878 693.191 90 - 7 3 

1881 684.134 90 - 7 3 

1882 699.973 88 5 6 1 

1885 738.695 88 5 6 1 

1888 757.796 88 6 5 1 

1891 777.608 89 6 4 1 

1894 797.482 88 7 4 • 1 

1897 819.530 89 7 3 1 

1900 833.554 89 8 2 1 

1903 840.061 89 8. 2 1 

1906 851 .563 90 8 1 1 

1909 857.552 90 • 8 1 1 

Sources ; 
Riksarkivet, Stockholm (The National Swedish Record Office, Stockholm). 
Ecklesiastikdepartementets statistiska avdelnings arkiv, handlingar 
angående folkundervisningen CD). Sammandrag av konsistoriernas uppgif
ter angående folkskolornas tillstånd 1847-1881. (The archives of the 
statistical department of the Ministry of Education and Ecclesiasti
cal Affairs, documents on popular education (D). Summary of the infor
mation of the consistories about the authority of the elementary school 
1847-1881). 

Sveriges Officiella Statistik, (The Official Statistics of Sweden) P. 
Undervisningsväsendet. Folkskolorna 1868, 1882-1910 (P. The Educational 
System. The Elementary Schools 1868, 1882-1910). 
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APPENDIX II 

School statistics for the county of Norrbotten 1850-1909, 

Children in 
school age 
(7-13) 

N 

School 
attendance 

% 

Left school after 
complete educ. etc. 

% 

Home 
instruction 

% 

No 
note 

% 

1850 (7504) (14) - (70) (16) 

1856 9661 20 - 72 8 

1859 10622 20 - 74 6 

1862 (7983) 26 - 72 2 

1865 13151 33 - 66 1 

1868 13092 34 - 64 2 

1871 13440 58 - 40 2 ' 

1874 14075 64 - 34 2 

1878 1 3 2 4 2  64 - 35 1 

1881 14807 66 - 33 1 

1882 15921 65 4 27 4 

1885 17575 63 4 32 1 

1888 18335 65 5 29 1 

1891 18871 68 4 26 2 

1894 19873 73 4 20 3 

1897 21907 78 5 13 4 

1900 24820 77 10 8 5 

1903 26422 84 9 5 2 

1906 28012 87 9 5 2 

1909 29947 89 9 1 1 

So urees: 
Riksarkivet, Stockholm (The National Swedish Record Office, Stockholm). 
Ecklesiastikdepartementets statistiska avdelnings arkiv, handlingar 
angående folkundervisningen (D). Sammandrag av konsistoriernas uppgif
ter angående folkskolornas tillstånd 1847-1881. (The archives of the 
statistical department of the Ministry of Education and Ecclesiastical 
Affairs, documents on popular education (D). Summary of the information 
of the consistories about the authority of the elementary school 1847-
1881). 

Sveriges Officiella Statistik (The Official Statistics of Sweden) P. 
Undervisningsväsendet. Folkskolorna 1868, 1881-1910 (P. The Educatio
nal System, The Elementary Schools 1868, 1882-1910). 
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APPENDIX III 

Literacy Statistics for recruits in Sweden 1875-1925/26. 

Readi ng Writing 

Year N Good Accept- Can Good Accept Can
able not able not 

% % % % % %. 

1875 25.173 52.4 46 .6 1 .0 26.6 62.4 11 .0 

1880 27.022 59.4 39. 9 0.7 2 7.7 67 .0 5.3 

1885 29.329 61 .4 38.0 0.3 33.1 64.7 2.2 

1890 23.331 67.3 32. 5 0 .1 40.5 58.3 1 .0 

1895 23.616 68.0 31 .3 0.1 36.4 62.4 0.6 

1900 29.614 69.8 30.2 0.1 41 .2 58. 5 0.3 

1905 25.622 57.1 42. 5 0.4 30.3 69.0 0.7 

1910 28.082 64.0 35. 8 0.2 37.3 62.3 0.4 

1915/16 34.396 61.8 38.1 0.2 38.2 61 .5 0.3 

1919/20 37.975 62.2 37.7 0.06 38 .7 61 .2 0.1 

1925/26 38.545 64. 7 35.2 0.05 42. 6 57.1 0.1 

So urges ; 

Kungliga Krigsvetenskapsakademiens handlingar (The Documents of the 
Royal Swedish Academy of Military Sciences! 1874-1866. 

Beväringens kunskapsprov. Krigsarkivet, Stockholm (The General Know-
ledge Test for the Recruits, The Royal Swedish Military Record Office) 
1887-1926. 
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APPENDIX IV 

Literacy Statistics for recruits in Norrbotten 1875-1900. 

Readi ng Wri ting 

Year N Good Accept Can Good Accept Can
able not able not 

% % % % % % 

1875 597 44 .4 53.1 2.5 16.4 48. 1 35.3 

1880 543 47.3 51.0 1 .1 17.7 62.4 19.9 

1885 657 49.5 48.4 2.1 31 . 2 55.1 13.7 

1890 514 62.0 36 .7 1.3 34.7 58.3 7.0 

1895 495 63.2 35.8 1.0 24.4 CD
 

CD
 

7.7 

1900 877 68.5 31 .2 0.2 34.2 63.6 • 2.2 

Sources : 

Kungliga Krigsvetenskapsakademiens handlingar (The Documents of the 
Royal SwedisR Academy of Military Sciences) 1874-1886. 

Beväringens kunskapsprov. Krigsarkivet, Stockholm (The General Know
ledge Test for the Recruits, The Royal Swedish Military Record Office) 
1887-1926 . 
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APPENDIX V 

Literacy Statistics for convicts in Sweden 1860-1910. 

Can Can Can Further 
neither only both education 

Year N read read read 
nor and 
write write 

% % % % 

1860 1353 5.1 - - 1.1 

1865 1271 4.3 56.1 39.1 0.5 

1870 1639 2.9 50.3 46 .6 0.2 

1875 1519 3.0 37.7 57.9 1 .4 

1880 1840 2.3 32.0 63.1 2.6 

1885 1731 1.1 20.7 76.5 1.7 

1890 165 5 1 .5 15.0 81.5 2.1 

1895 2112 0.8 9.9 87.2 2.1 

1900 2376 0.5 5.4 92.1 2.0 

1905 2600 0.2 3.4 95.1 1.3 

1910 2621 0.2 3.7 94.0 2.1 

Sources 

Sveriges Officiella Statistik (The Official Statistics of Sweden):B. 
Justitieministerns ämbetsberättelser 1859-1912 (The Official Reports 
of the Minister of Justice 1859-1912. 

Note 

The statistics for convicts 1859-64 cannot be compared with the 
statistics 1865-1912 since the division of literacy for the first 
period is not clearly defined. 

Convicts who did not have stati stics for literacy vary from about 
15 % in 1865 to 12 % in 1875, 5 % in 1885 and less than 3 % after 
1890. 
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APPENDIX VI 

Literacy Statistics for individuals without school education in 
Sweden according to the census of 1930, 

No note Can Can Can 
Birth N on reading neither read read 
Year or read only and write 

writing nor without 

% 
write 
% % 

schooling 
s-o 

- 1859 357.801 0.66 0. 28 3.91 3.44 

1860-69 429.863 0.13 0.12 0.51 0.85 

1870-79 587.001 0.05 0.10 0.12 0.26 

1880-84 349.083 0. 02 0.10 0.04 0.12 

1885-89 388.293 0.01 0.10 CI. 02 0.08 

1890-94 421.099 0.01 0.10 0.01 0.04 

1895-99 463.568 0.01 0.10 0.01 0. 04 

1900-04 506.431 0.01 0.10 0. 01 0.03 

1905-09 555.319 0.01 0.10 0.01 0.02 

1910-14 558.981 0.01 0.10 0.01 0.01 

Tota 1 4.616.792 0.08 0.12 0.38 0.41 

Source: 

Sveriges Officiella Statistik (The Official Statistics of Sweden):A. 
Folkräkningen 1930 Del VI, sid 47 (The Census of 1930, Part VI, p. 47}, 
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APPENDIX VII 

Literacy Statistics for individuals without school education in 
Norrbotten according to the census of 1930. 

No note Can Can Can 
on reading neither read read 
or read only and write 
writing nor without 

Year of write schooling 
: birth N % % % % 

- 1859 6 .996 4.3 1 .4 20.0 11.9 

1860-69 9 .759 1.2 0.6 7.4 7.9 

1870-79 16 .013 0.4 0.4 2.2 3.8 

1880-89 19 .117 0.1 0.2 0.5 1.3 

1890-99 25 .685 0.03 0.1 0. 1 0.4 

1900-09 34 . 836 0.01 0.1 0.01 0.03 

1910-19 42 .380 0.01 0.1 0.01 0.03 

Total 154 .786 0.3 0.3 1.7 1.7 

Source : 

Sveriges Officiella Statistik (The Official Statistics of Sweden) 
Folkräkningen 1930 Del VI, sid 47 (The Census of 1930, Part VI, p 
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APPENDIX VIII 

Literacy Statistics in Finland 1880-1930 accordi n g to censuses. 

Can Can Can both 
Lutherans neither only read and 

read nor read write 
write 

Year N ?• 
O % % 

11 1880 J 1.592.593 1.3 86.3 12.4 

18901) 1.866.442 0.1 78.0 21.9 
2) 

1900 2.177.633 0.8 60.6 38.6 
3) 

1910 J 1.840.270 .0.6 44.1 55.3 

1920J) 2.018.554 0.6 29.3 70,1 

19303:i 2.285.915 0.7 15.2 84.1 

Can Can Can both 
Orthodox Catholics neither only read and 

read nor read write 
write 

Year N % % % 

1) 
1880 30.865 54.4 21 .7 23.9 

1 ) 
1890 u 35.791 44.8 21.7 33.5 

19002'1 39.710 39.3 14.7 46.0 
3) 

1910 30.605 33.7 13.1 53.1 
3) 

1920 ' 33.414 23.2 18.0 58.8 

1930i} 43.409 15.7 8.0 76.3 

Sources : 

Finlands Officiella Statistik (The Official Statistics of Finland) : 
VI. Befolkningsstatistik 1880, 1890, 1900, 1910, 1920 och 1930. 
(VI. Population Statistics 1880, 1890, 1900, 1910, 1920 and 1930.) 

Notes : 

1) Children 10 years of age and younger, who can neither read nor 
write, are excluded. 

2) Children 15 years of age and younger, who can neither read nor 
write, are excluded. 

3) All children 15 years of age and younger are excluded. 
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